Wyoming Department of Education
School-Based Instructional Facilitators/
Instructional Coaches Grant
Update

Joint Education Interim Committee

November 4-5, 2009
Casper, Wyoming

Presented by

Jillian Balow, Instructional Facilitator Program Manager (in transition) and

Joe Simpson, Deputy Superintendent

Authority: Legislation/Statutes

House Bill 139, 2006
W.S. 21-13-335, Senate File 70, Reauthorized 2008

History: Perspective/Process

House Bill 139 (2006) was established to assist schools with providing
ongoing instructional coaching and mentoring.

Recommendations from the recalibration report by Picus and Odden
(2005) included recommendations regarding the responsibilities of
instructional facilitators:

o Coordinate and work with others to improve instructional programs,
including technology.

o Provide ongoing instructional coaching to all teachers.

o0 Spend time in the classrooms embedding professional
development for teachers (modeling lessons, observing teachers,
and giving feedback to teachers).

Additionally, Picus and Odden (2005) identified instructional facilitators as
catalysts for the most effective professional development because they
provide a systematic, ongoing, and school-wide approach to improvement.
W.S. 21-13-335, Senate File 70 (2008) reauthorized financial assistance
for instructional facilitators and instructional coaches as a supplemental
resource for school district professional development programs which
required districts to provide documentation of the following program
components:

o Evidence of a research-based approach to instructional facilitator
program implementation.

o0 A plan for evaluation of the instructional facilitator program over
time.
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e Since the inception of the Instructional Facilitator Grant program, much
has been learned about the roles and responsibilities of instructional
facilitators. Of note, instructional facilitators:

o Can have profound impacts on the professional practice of teachers
and overall improvement of instruction.

0 Have evolved into the role of data analyst.

0 Have a different role in elementary schools versus secondary
schools.

e The Instructional Facilitator Task Force, composed of administrators from
Wyoming school districts and WDE staff members, provides direction,
leadership, and information to support the implementation of the
Instructional Facilitator Grant program. Activities of the task force include
coordinating professional development for instructional facilitators and
sharing evidence-based practices throughout the state.

Actions: Data/Participation/Trainings

e An evaluation by Young and Rush (2009) analyzed the work of
instructional facilitators with teachers in Wyoming. Results follow:

e 83% of respondents reported having worked with an instructional
facilitator.

e The highest reported activities with instructional facilitators were:

o Participating in collaborative meetings (often called data or
professional learning community (PLC) meetings).
o Choosing instructional strategies.

e Elementary teachers as well as K-12/other teachers placed the most value
on modeled instructional strategies by the instructional facilitator.

e Secondary teachers preferred the support of the instructional facilitator
when embedding technology and when choosing evidence-based
instructional strategies.

e Teachers ranked their agreement with a variety of statements regarding
their work with instructional facilitators (see Figure 1). In general, very
positive perceptions from all three groups of teachers were found
regarding work with instructional facilitators on teaching practice,
reflection, and the impact on student performance. Teachers also
perceived that instructional facilitators were available to help them and
had the knowledge they needed to do their jobs. Weaker perceptions were
found regarding the impact of instructional facilitators on development of
collegial relationships among teachers. Elementary teachers were more
positive compared to the other two groups of teachers.
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Figure 1: Elementary, Secondary, and K-12/Other Teachers’ Perceptions of
the Impact of Their Work with Instructional Facilitators

Elementary Secondary K-12/Other
Teachers Teachers Teachers
N=507 N=537 N=125
The Instructional 4.17 3.94 3.94

Facilitators with whom |
work have the
knowledge they need to
do their jobs effectively.
Instructional Facilitators 3.75 3.94 3.81
in my building are easily
available to me.

My teaching practice has 3.71 3.40 3.40
improved because of my

work with an

Instructional Facilitator.

My work with an 3.80 3.59 3.55

Instructional Facilitator
has helped me reflect on
my teaching.
My students’ 3.67 3.30 3.37
performance has
improved because of my
work with an
Instructional Facilitator.
Working with an 3.26 3.14 3.06
Instructional Facilitator
has helped me to
develop a better
relationship with my
colleagues.

Overall 3.64 3.47 3.46

*Note: response values range from 1 (strongly disagree) to 5 (strongly agree)

e Secondary teachers would most like to work, or continue working, with
instructional facilitators to embed technology, use achievement data,
choose instructional strategies, and participate in collaborative meetings
(see Figure 2).

e Elementary teachers would most like to work, or continue working, with
instructional facilitators to use achievement data, develop and use
assessments, choose and model instructional strategies, and participate in
collaborative meetings (see Figure 2).

Page 3 of 8



Figure 2: Activities Elementary and Secondary Teachers Would Like to Work on with
an Instructional Facilitator (n+686).

PERCENT

Provide support in choosing
strategies 68%
Provide support in developing
formative assessments 69%
Assist in maintaining a
environment 49%
Coach me in my classroom

43%
Model effective instructional

66%
Provide oral or written

53%
Review with me the
effectiveness of modeling or L 25%
coaching 37%
Participate in collaborative

66%
Help me to use student

70%
Help me identify student
needs for instructional focus - 49%

64%
Support me in embedding

63%
Facilitate a cohort study group

28%

40%

. = Secondary . = Elementary
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Actions: Data/Participation/Trainings, continued

Teachers indicated that the Wyoming Instructional Facilitators Grant
program is a wise investment of Wyoming’s money and they desire to
continue to work with instructional facilitators in the future.
Recommendations from the Young and Rush (2009) evaluation of the
Wyoming Instructional Facilitator Grant program include:

0 Address the differentiated work of instructional facilitators who work
in elementary schools versus secondary schools.

o Align the roles, responsibilities, and priorities for instructional
facilitators with regard to demands at different grade levels.

In the report, The Wyoming Improving School: School use of resources
study by Picus and Odden (2008), twenty educational leaders commented
on current professional practices of instructional facilitators. Comments
include:

o Professional development is aided by district and school
instructional facilitators, who support the work of all teachers.

o Instructional facilitators model the best ways to deliver instruction
and facilitate discussion about best and successful practices
among teachers.

o Instructional facilitators help teachers develop instruction around
essential learnings, develop and administer relevant assessments,
analyze data from assessments, and reflect on the success and
shortcomings to improve instruction and student performance.

o Instructional facilitators provide considerable instructional
leadership.

Financial: Expenditures to Date/Anticipated Other Costs

Grant awards are distributed to districts for salaries and benefits costs
only. Resources for supplies, materials, professional development,
assessment, and training are resourced through the Wyoming funding
model (see Figure 3).

Amount awarded to school districts in 2008-09: $22.852,468
Amount awarded to school districts for 2009-10: $19,825,481
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Results: Outcomes/Feedback

Feedback from Wyoming educators:

o “lfeel like I am the mortar between the bricks. | bring the best strategies
and expertise to the teachers and together, we build strong and
successful students.” —Instructional Facilitator

o “With my help, new teachers, who would have not been rehired for a
second year, according to my principal, developed into skillful instructors
because | was able to give them the attention, feedback, modeling, and
coaching that they needed.” -Instructional Facilitator

0 “Our coach is the one we look to for ideas and suggestions on what would
work best with our struggling students. It is her expertise that often
places the children where they need to be and keeps us on track.” —
Teacher

0 “(After a content-specific training attended by the teachers and coach) we
scheduled follow-up times to come in and either observe, model, or team-
teach new strategies with the teachers...Many teachers are doing
amagzing things with these strategies in their classrooms.” —Instructional
Facilitator

0 “Our instructional facilitator is a big reason why what we do works.” —
Teacher

o0 ‘“Instructional coaches will eventually become the very best staff
development that a district has to offer...We are to the point of truly
improving instruction based on the work of instructional facilitators.” —
District Administrator

Wyoming school districts submitted, as required by statute, a research-
based approach to their instructional facilitator program.

0 There is an opportunity to construct, based on current research,
basic qualifications for the instructional facilitator framework used in
Wyoming school districts.

Wyoming school districts submitted, as required by statute, a system to
evaluate the effectiveness of instructional facilitators.

o There is an opportunity to synthesize this information to determine
cohesive professional performance standards for instructional
facilitators.

Components of highly effective instruction exist and include (but are not
limited to): active student engagement, assessment, clear student
achievement goals, interventions for struggling students, and enrichment.

o0 There is an opportunity to define a common core, or continuum, of
aspects for instructional facilitators to “coach to.”

Instructional facilitator roles have evolved to include data analysis.
Wyoming school districts are beginning to see this as an essential piece to
the success and achievement of all students.

Distinguish between types of instructional facilitators, e.g. elementary and
secondary, will help to identify particular subsets of skills, techniques, and
approaches to best serve Wyoming students.

Subsequent data collections should more closely track the “coaching
cycle,” or, how time and skills are being used by the instructional facilitator
and with whom.

Additionally, subsequent data collections should glean information about
how instructional facilitators are providing professional development for
teachers.
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| Recommendations: Next Steps

1) Continue to fund, at the current level, the School-Based Instructional
Facilitators Grant.

2) Continue to require annual reporting to WDE, by school districts, to ensure
the implementation of a research-based approach to on-going instructional
coaching and mentoring.

3) Continue to support the improvement of the School-Based Instructional
Facilitators Program:

a) Require a synthesis by WDE of survey results, action research,
scientific research, and Picus and Odden reports to:

I. ldentify evidence-based practices for instructional facilitators,
e.g. interventions, differentiation, and instructional
strategies.

ii. Develop professional practice standards for coaches at the
elementary level and at the secondary level.

iii. Develop a common set of instructional standards that all
instructional facilitators support in their work.

iv. Develop a suggested protocol for the implementation of job
embedded professional development.
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