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Purpose 
On July 31, 2009, the Management Audit 
Committee directed staff to undertake a 
review of the Reading Assessment and 
Intervention Program (Program).  The 
overall objective of this review is to 
determine whether districts are carrying out 
W.S. 21-3-401, as well as how the Program 
is monitored by the Wyoming Department of 
Education (WDE).   
 
The Committee’s request was based on a 
concern that W.S. 21-3-401 is not being 
implemented or monitored appropriately at 
the district level.  Its concern is also 
reflected in various legislation that was 
proposed (not passed) in 2006 (SF 89) and in 
2009 (SF 131), which would have estimated 
and/or studied compliance with W.S. 21-3-
401.   
 
Wyoming has 48 independent school 
districts, which are responsible for ensuring 
W.S. 21-3-401 is implemented.  More 
specifically, the districts are responsible for 
the following areas: 
 
1. Assessment of students (1st and 2nd 

grades); 
2. Placement of students on Individualized 

Reading Plans (IRPs); 
3. Annual reporting towards meeting the 

85% goal of identified students reading 
proficiently; 

4. Longitudinal reporting for students 1st 
through 4th grades; and 

5. Reporting reasons why the 85% goal is 
not met.   

 
In short, while the WDE has used its 
statutory authority pursuant to W.S. 21-2-
202 (a) (i), to provide assistance and 
guidance to school districts with respect to 
implementation and reporting related to the 
Program, it has not moved into actual 
oversight of the districts.   
 
For example, it has assisted school districts 
with the implementation of their Early 
Literacy Plans, as well as helping them to 
report towards the 85% statutory goal using 
the WDE-626 form.  However, WDE has 
not required consistency in terms of how 
data is reported; how various screeners 
should be used; and how proficiency should 
be defined.  Nor, has it taken steps towards 
requiring districts to report expenditures 
related to implementation of the Program, 
even though it appears W.S. 21-2-203 (a) 
provides that authority.     
 
Background 
Wyoming’s current funding Model was 
recalibrated in 2005, by Lawrence O. Picus 
& Associates.  The Model does not include a 
cost-based adjustment for the Program.  
However, it does envision the districts using 
at-risk resources for the Program’s funding.  
There is no predetermined amount that 
districts must spend in order to implement 
the provisions of W.S. 21-3-401.  
 

 

Wyoming Legislative Service Office 

EXECUTIVE SUMMARY 
Reading Assessment and Intervention 

Program (W.S. 21-3-401):  



From SY 2006 through SY 2009 (projected), 
at-risk resources which could be used for the 
Program amount to $245,186,687.  At-risk 
resources include funding for pupil support; 
tutors; English Language Learner teachers; 
and increase of ½ day to full day 
Kindergarten.   
 
In addition, other funding outside of the 
Model can be used by districts for the 
Program.  From SY 2006 through SY 2009 
(projected) $625,133,349 was available for 
districts to use.  These resources include 
funding for the following:  special education 
reimbursement and summer school extended 
day.    
 
Prior to recalibration of the Model in 2005, 
W.S. 21-13-333 (d) required districts to 
report expenditures related to the Program.  
Funding for the Program from 2001 through 
2005 was $17,891,386.   
 
In 2006 however, that language was 
repealed.  The repealed language reads as 
follows:  Each district shall, in addition to 
reporting information required under W.S. 
21-3-401, annually report to the department 
expenditures of amounts made available 
under this section for the prior school year.   
 
Two different statutes define WDE’s 
authority with respect to general 
administrative authority and the ability to 
require district reporting: 
 

• W.S. 21-2-202 (a) (i) provides 
general rule and regulation making 
authority with respect to the 
administration of the state 
educational system; and 

 
• W.S. 21-2-203 (a) requires WDE to 

collect data for the States school 
finance system, which is defined as 
all statutes related to the terms and 
conditions under which funds from 
Wyoming sources are made available 

under Wyoming law to the public 
schools for school operations.  It 
should be noted that language was 
updated at the same time W.S. 2113-
333 (d) was repealed in 2006, to 
require WDE to collect data with 
respect to the states school finance 
system.   

 
Results in Brief 
Prior to 2005, districts were responsible for 
programmatic reporting with respect to W.S. 
21-3-401 (b) and reporting expenditures with 
respect to W.S. 21-13-333 (d), which was 
repealed in 2006.  During this time, WDE 
required that districts submit expenditure 
data on the WDE-601 report and required 
that districts submit programmatic data on 
the WDE-626 form.   
 
The WDE provided revenue and expenditure 
data for years 2003-04, 2004-05, and 2005-
06. After our analysis, we discovered that 33 
of the 48 school districts (69%) reported 
expenditures of $1,902,303 less than what 
WDE disbursed to them.  WDE officials at 
the time were not sure what caused the 
discrepancy, but thought inconsistent 
reporting could be the cause.         
 
In order to determine whether reporting 
inconsistencies caused the discrepancy, we 
sampled eleven (11) districts where 75% of 
the discrepancy was in question.  Each 
school district reported revenue and 
expenditure data related to the funding 
accounts from 2001-2009.  
 
After reconciliation, it was found that of the 
$1,682,372.15, $1,572,482.98 reconciled as 
spending for Reading Assessment and 
Intervention programs. Reporting 
inconsistencies caused the discrepancies.   
 
Post recalibration however, WDE has not 
required districts to report expenditure data  
with respect to the Program.  As a result, a 



reporting dichotomy is created, where 
programmatic data is required to be reported, 
but accompanying expenditure data is not.   
 
Also, resources within the Model that are 
subject to various reporting requirements 
pursuant to W.S. 21-2-203 (a), are not 
applied to the Program; even though 
resources are being expended for a 
statutorily created Program, which falls 
under the definition of state educational 
system pursuant to W.S. 21-2-203 (a).   
 
WDE has also experienced a difficult 
challenge of administering a statutorily 
created program that clearly grants local 
school districts the responsibility for carrying 
out various provisions.  A WDE official 
summed up its involvement with the districts 
as strong at the beginning with respect to 
establishment of early literacy programs, but 
waiting until “midstream” to the present to 
assist with reporting WDE-626 data.   
 
With the late attention being paid to 
reporting programmatic data to WDE, some 
problems have emerged with respect to 
inconsistent and incomplete reporting from 
the districts.  This leads to a false impression 
that districts are doing poorly moving 
students from IRPs towards reading 
proficiency.    
 
During our district site visits, we observed 
all schools assessing students as part of their 
Response to Intervention (RTI) process in 
order to identify at-risk students, as well as 
in their early literacy programs.  We also 
observed that interventions occurred, when 
students were not proficient in various 
subjects, including reading.  However, 
reporting inconsistencies caused a lack of 
accurate reporting from the schools through 
the districts, eventually to WDE.   
 
In addition, the Proficiency Assessments for 
Wyoming Students (PAWS) public reporting 
does not include a subgroup for students 

placed on IRPs, which makes it more 
difficult to track performance of selected 
students.      
 
Given the challenges experienced by WDE 
and the districts, improvements in technology 
have helped set the stage for improvement.  
According to WDE officials, the district 
reporting process has improved markedly, 
because of the advent of the Wyoming 
Integrated Statewide Education Data System 
and the use of reporting and tracking using 
the WISER ID (Wyoming Integrated 
Statewide Education Record Identifier).   
 
More specifically, the use of the WISER ID 
has allowed districts and WDE to track 
individual student progress with respect to 
the 85% statutory goal.  WDE was also able 
to contract with Education Northwest, to 
provide a longitudinal analysis as a result of 
the improved data.  However, reporting 
inconsistencies in the districts may have  
skewed Northwest’s data, which could give 
the impression school districts are not 
successfully moving students from IRPs 
towards reading proficiency.    
 
We also found that Reading First Schools in 
Wyoming used much more consistency with 
respect to reading assessment and 
intervention strategies.  More specifically, 
these schools included the following 
strategies in their process:  use of a research-
based core reading program; the use of 
reading coaches; providing at least 90 
minutes of reading instruction per day; 
regularly assessing students (e.g. screening, 
progress monitoring, diagnostic, and 
outcome); and providing reading 
interventions to struggling students.   
 
Although we heard consistent strategies are 
best for teachers and students, we found that 
Reading First schools did not perform better 
or worse than non-Reading First schools 
towards meeting the 85% statutory goal or 
with respect to PAWS reading scores.   



Principal Findings 
There are seven significant finding areas and 
related recommendations discussed in more 
detail in the report: 
   
1. Financial reporting and auditing (Chapter 

2); 

2. Inconsistent direction from WDE 
(Chapter 2); 

3. Lack of longitudinal reporting (Chapter 
3); 

4. Lack of reporting with respect to students 
placed on Individualized Education Plans 
(IEPs) (Chapter 3); 

5. Ad-hoc funding of the Program (Chapter 
4); 

6. More consistent strategies by Reading 
First schools (Chapter 5); and  

7. Similar programs exist in other states 
(Chapter 6).   

 
Agency Comments 
 
WDE agrees fully with the majority of 
recommendations; agrees partially on two 
recommendations.   
 
WDE also acknowledges that it has been 
difficult to monitor the Program, but views 
this audit as “an opportunity to refine and 
improve our oversight and procedures as we 
guide districts in the implementation of the 
Reading Assessment and Intervention 
Program”.   
 
 
 

Copies of the full report are available from the Wyoming 
Legislative Service Office.  If you would like to receive the 
full report, please fill out the enclosed response card or 
phone 307-777-7881.  The report is also available on the 
Wyoming Legislature’s website at 
http://legisweb.state.wy.us 
 



  

Recommendation Locator 
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Number 

 
Recommendation 

Number 

 
Recommendation 

Summary 

 
Page 

Number

 
Party 

Addressed 

 
Agency 

Response 

2 1 

The Superintendent and WDE should explore reestablishing 
requirements for school districts to report expenditure and 
programmatic data for the Reading Assessment and Intervention 
Program. 
• The WDE-626 and WDE-601 reports should be used for this 

reporting.   

• Similar to years prior to 2005, it would be necessary to create 
additional account coding unique to the Program.  For 
example, WDE should designate a funding group code to 
specify all funds spent for the Program; further separation of 
funds by function code and object code should also occur to 
ensure consistent reporting of expenditures for various 
purposes.     

35 WDE Agree 

2 2 
The Superintendent and WDE should conduct analysis of 
expenditure and programmatic data for the Program, in order to 
assist the Legislature with future funding and recalibration efforts.  

36 WDE Agree 

2 3 

The Superintendent and WDE should work with the Department 
of Audit and Data Advisory Committee to determine the types of 
expenditure and programmatic data that districts should submit for 
the Reading Assessment and Intervention Program.  
• Data collected should ultimately provide the information 

needed for the Legislature to make decisions related to 
recalibration, future funding of the Program, as well as 
changes in the reporting templates used by WDE to collect 
existing data from the districts.   

36 WDE Agree  



  

• Discussions should center on possible revisions to the WDE-
626 and WDE-601 templates to provide the most consistent 
vehicles for district collection and reporting to WDE.     

2 4 

The Superintendent and WDE should continue to assist school 
districts with their reporting of programmatic data as required by 
W.S. 21-3-401.  More specifically, WDE should do the 
following: 
• Follow-up with the districts we visited to assist them in 

making changes to their reporting systems in order to meet 
the reporting requirements of W.S. 21-3-401; 

• Follow-up with district we visited to assist them with 
correcting deficiencies identified as part of this report;  

• Continue to strive for consistency with respect to the types of 
screening and diagnostic assessments used throughout the 
districts; and 

• Continue training related to early literacy programs at the 
district level, to ensure the provisions of W.S. 21-3-401 are 
carried out.   

50 WDE Agree  

2 5 

The State Board of Education, Data Advisory Committee, 
Superintendent, and WDE should formally discuss the benefits of 
expanding programmatic reporting pursuant to W.S. 21-3-401 and 
financial reporting pursuant to W.S. 21-13-333 (d) (repealed) to 
Title 21, Chapter 13, for all subject areas for the at-risk student 
population, and report back to the Legislature with conclusions, 
recommendations, etc.     
 
Legislative action through the Joint Education Committee or 
through model recalibration may also be required to formally 
incorporate the Program, as specified under W.S. 21-3-401 into 
required at-risk programs within the Model, using existing 
resources.  Such action would formalize the existing funding 
structure of the Program, as discussed in this report.     

50 

WDE; State 
Board; Data 

Advisory 
Committee; 

and 
Legislature 

 Partially 
Agree 



  

3 6 

The WDE and the Data Advisory Committee should update the 
WDE-626 template to include an open-ended question that 
requests specific reasons the 85% statutory goal is not reached 
pursuant to W.S. 21-3-401 (b).       

63 WDE  Agree 

3 7 

In addition to the recommendations in this report, the WDE 
should follow up with implementation of the recommendations of 
Education Northwest in its December 2009 report.  Particular 
attention should be paid to deficiencies in the reporting structure 
with respect to the use of multiple screeners; clarifications of 
reporting requirements; as well as moving forward with a 
longitudinal reporting system for districts to use.           

64 WDE Agree  

3 8 

The WDE and the Data Advisory Committee should discuss how 
best to track data on students who are placed on IEPs towards 
reading proficiency.  Particular consideration should be given to 
creating a special type of reporting similar to PAWS-ALT.  

68 WDE 
Partially 
Agree 

3 9 

The WDE and the Data Advisory Committee should discuss 
creating a sub-group of students placed on IRPs, for 
disaggregated reporting as part of the Public Paws Results-State 
Level and District Level- Disaggregated Report.  Creating a sub-
group of students placed on IRPs at the beginning of the 3rd and 
4th grade school years will allow WDE to track these students' 
progress on PAWS the following spring.  Currently, this type of 
tracking does not exist.     

68 WDE Agree 

4 10 

The Legislature should consider amending Title 21 to require the 
reporting of expenditures at the district level with respect to the 
Reading Assessment and Intervention Program.  Language in 
repealed W.S. 21-13-333 (d) could be considered, which could 
help provide the Legislature more complete information as it 
considers future recalibrations of the Model.        

77 Legislature N/A  

5 11 
WDE should consider applying the Reading First criteria across 
all districts.  More specifically, to formally require the following:   
• Research-based core reading program;  

90 WDE Agree 



  

• Certified Reading coaches;  
• Ninety (90) minutes of reading instruction per day;  
• Regular assessments of students’ reading skills (e.g. initial, 

progress monitoring, diagnostic, and outcome); and  

• Reading interventions to struggling students.   
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List of Acronyms and Definitions 

Reading Assessment and Intervention Program 

 
ADM:  Average Daily Membership. 
 
AYP:  Adequate Yearly Progress, as mandated by the No Child Left Behind Act, 2002. 
 
CLIP:  Collaborative Literacy Intervention Project, administered by Title I or Special Education 
teachers. 
 
Cost Based Adjustment:  Instructional or operating component of the Model based on formulaic 
criteria; primarily expenditure and salary data.    
 
Current Model:  Model recalibration by Lawrence O. Picus & Associates (post-2005). 
 
Diagnostic Assessment:  Additional reading assessments to determine further strategies or 
interventions to help struggling students become reading proficient.   
 
DIBELS:  Dynamic Indicators of Basic Early Literacy Skills. 
 
ELL:  English Language Learner. 
 
Evidenced Based Approach:  Extensive research to determine the resources needed to provide 
an educational basket of services based on student enrollment; resources which are then 
distributed to the 48 Wyoming school districts through a block grant.    
 
IBARS:  Internet Budgeting Analysis and Reporting System. 
 
IEP:  Individualized Education Plan. 
 
ILP:  Individualized Learning Plan. 
 
IRP:  Individualized Reading Plan. 
 
MAP Model:  Model created by Management Analysis & Planning Inc. (pre-2005 recalibration). 
 
Model:  Education Resource Block Grant Model. 
 
NWEA MAP:  Northwest Evaluation Association-Measures of Academic Progress. 
 



NWREL:  Northwest Regional Education Laboratory (now Education Northwest, Inc.). 
 
PAWS:  Proficiency Assessment for Wyoming Students. 
 
PAWS-ALT:  Proficiency Assessment for Wyoming Students-Alternative. 
 
Program:  Reading Assessment and Intervention Program. 
 
Reading First:  Early reading intervention program created as part of the No Child Left Behind  
Act, 2002.   
 
Research Based Core Reading Program:  Reading program(s) used by school districts which 
includes content based on the five essential components of reading instruction:  phonemic 
awareness, phonics, fluency, vocabulary, and comprehension. 
 
RTI:  Response to Intervention. 
 
Screening Assessment:  Initial reading assessment to determine a student’s reading proficiency. 
 
Title I:  The Elementary and Secondary Education Act (ESEA), 1965. 
 
Title III:  Language Instruction for Limited English Proficient and Immigrant Students, 
originally as part of the Higher Education Act, 1965. 
 
WDE:  Wyoming Department of Education. 
 
WISER ID:  Wyoming Integrated Statewide Education Record Identifier. 
 
WOLFS:  Wyoming Online Financial System. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



INTRODUCTION  

Objective, Scope, and Methodology 
 

- 1 - 

 Introduction 
  
 The Management Audit Committee requested a review of the 

Reading Assessment and Intervention Program (Program) 
created pursuant to W.S. 21-3-401.   
 
W.S. 21-3-401 creates the Reading Assessment and Intervention 
Program (Program).  According to W.S. 21-3-401 (a)  
 

“Each school district shall design and implement a 
reading screening program that measures student 
reading progress in grades one (1) and two (2).  The 
screening program shall be designed by each school 
district aligned to the statewide educational program 
standards and shall specifically screen for student 
performance in reading at grades one (1) and two 
(2).”       

 
Wyoming has 48 independent school districts, which are 
responsible for ensuring W.S. 21-3-401 is implemented.  More 
specifically, districts are responsible for the following with 
respect to the implementation of the Program: 
 

• Assess students, who do not screen successfully, to 
“identify the specific reading problems and determine its 
nature”.   

• Place students who do not screen successfully on an 
Individualized Reading Plan (IRP) to address the specific 
reading problem(s). 

• For school year 2002-03 and each school year thereafter, 
“each district shall annually report to the department of 
education on the progress toward reaching the goal of 
eighty-five percent (85%) of identified students being 
reading proficient”.   

• Reports shall “include longitudinal data on all students in 
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grades one (1) through four (4) identified for 
intervention”.   

• Districts shall “report the reason the goal was not 
reached and the steps being taken by the district to solve 
the problem”.   

  
Legislative Concern(s) The Committee’s request was based on a concern that W.S. 21-

3-401 is not being implemented or monitored appropriately at the 
district level.  Its concern is also reflected in various legislation 
that was proposed (not passed) in 2006 (SF 89) and in 2009 (SF 
131), which would have estimated and/or studied compliance 
with W.S. 21-3-401.   
 
Earlier reports from the Wyoming Department of Education 
(WDE) support this concern with respect to meeting statutorily 
created goals.  WDE reporting indicated that the ability for 
districts to reach the eighty-five percent (85%) proficiency for 
identified students has never been met statewide.  In fact, the 
percentage of reading proficiency among students has actually 
shown a decline for individual years. 
 
Until the Committee’s request, there has been no exploration into 
the causes of declining percentages reflected in WDE reports.  In 
addition, there has been no effort to report longitudinal data for 
grades one (1) through four (4) towards reaching the goal of 
eighty-five percent (85%) set by the legislature in 2001.     

  
 Objective  
  

 
 
 
 

W.S. 28-8-107(b) authorizes the Legislative Service Office to 
conduct program evaluations, performance audits, and analyses 
of policy alternatives.  Generally, the purpose of such research is 
to provide a base of knowledge from which policymakers can 
make informed decisions. 

  
 In July 2009, the Management Audit Committee directed staff to 

undertake a review of the Reading Assessment and Intervention 
Program (Program).  The overall objective of this review is to 
determine whether districts are carrying out W.S. 21-3-401, as 
well as how the Program is monitored by WDE.  More 
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specifically, the report addresses the following questions: 
 

 1. Given the Model, what are WDE’s responsibilities to monitor 
statutorily required programs such as the Reading 
Assessment and Intervention Program? 

• Does WDE need additional authority to successfully 
monitor such programs? 

 
2. For SY2003-04, SY2004-05, and SY2005-06, in the case 

where categorical appropriations appear not to have been 
fully expended by school districts (Table 6), how were those 
funds expended? 

• Are there reporting inconsistencies which caused 
expenditures to come up $1,902,303 short of revenues 
for identified periods? 

 
3. Why are school districts failing to meet the statutory goal of 

eight-five percent (85%) of identified students placed on IRPs 
to become reading proficient? 

• What strategies, standards, methods, curriculum, 
testing, training, etc., do districts use for 
implementation of W.S. 21-3-401? 

• How do districts specifically expend resources related 
to the at-risk component to comply with W.S. 21-3-
401? 

• Are there successful programs? 
 
4. Are other contiguous states doing a better job with respect to 

implementation of reading assessment or intervention 
programs?  Also, do they have similar state requirements 
with respect to meeting certain goals, etc.? 

 
5. Why has it taken until “on or before October 31, 2009”, to 

work towards reporting and analyzing longitudinal data as 
required by W.S. 21-3-401 (2)? 

• What is the role of the NWREL in this process, and 
why does the State need this type of assistance to 
analyze WDE-626 data? 

• How much will this assistance cost? 
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6. Do the federal Reading First school districts perform better 
with statewide assessment tests for reading in grades three (3) 
and four (4)?  If so, are their strategies different from 
Wyoming’s other school districts that did not receive federal 
Reading First monies? 

 
7. Should statutorily created programs such as the Reading 

Assessment and Intervention Program become separately 
funded categorical components of the Block Grant?  Also, 
should WDE have more authority to require additional 
expenditure and programmatic detail of at-risk related 
resources within the Model?   

   
  

 Scope and Methodology 
  

 This evaluation was conducted according to statutory 
requirements and professional standards and methods for 
governmental audits.  The research was performed from July 
2009 through December 2009.  The general time frame for 
which we included information for this report is school years 
2001 through 2008 (unless otherwise noted).   

  
 Our research methods included: 

 
Interviews 
1. Interviewed Wyoming Department of Education (WDE) 

officials and personnel responsible for programmatic and 
financial aspects of the Reading Assessment and Intervention 
Program (Program). 

2. Interviewed and visited school district officials and personnel 
of selected districts:  Natrona County School District #1; 
Laramie County School District #1; and Platte County School 
District #1. 

3. Interviewed and visited school officials and personnel of 
selected elementary schools within the above districts:  North 
Casper, Grant, Willard, Jessup, Gilchrist, Hebard, Libbey, 
Glendo, and Chugwater. 
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Tours 
4. Toured selected schools in order to observe school practices 

with respect to assessment and intervention strategies.   
 
Survey Instrument 
5. Developed a Confidential District Superintendent Survey that 

was sent to 48 school districts, 47 of which completed and 
returned the survey; data was fully analyzed. 

 
Research and Analysis 
6. Reviewed existing Legislative Service Office (Education 

Finance Section) publications related to K-12 funding in 
Wyoming, as well as differences between the Management 
Analysis & Planning (MAP) and the Lawrence O. Picus & 
Associates (Picus) Models. 

7. Reviewed professional publications and literature from 
Education Northwest, WDE, Education Commission on the 
States, and MAP. 

8. Reviewed and analyzed WDE-626 reporting data for SY 
2001 through SY 2008 (scope limitation(s) applied to the 
earlier data). 

9. Reviewed and analyzed Proficiency Assessment for 
Wyoming Students (PAWS) data for SY 2008 (PAWS 
administered in Spring 2009). 

10. Reviewed Wyoming Title 21 with respect to various 
reporting and auditing authority for the Superintendent and 
WDE. 

11. Reviewed Wyoming Online Financial System (WOLFS), the 
Wyoming Internet Budget and Analysis Reporting System 
(IBARS), Wyoming Session Laws, and WDE budget requests 
with respect to categorical and other funding of the Program 
since 2001. 

12. Conducted Internet research on other states’ practices; we 
also interviewed other states officials of selected states for 
clarification.    

13. Reviewed existing research and conducted limited analysis on 
the comparison of the performance of Reading First schools 
with respect to the 85% goal, as well as PAWS scores. 
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14. Conducted reconciliation(s) with respect to discrepancies 
between WDE disbursements to districts and what they 
reported prior to recalibration in 2005.   

15. Reviewed Data Advisory Committee minutes for discussion 
of the Program; W.S. 21-2-203 (d) creates the Committee.   

 

 Scope Consideration 
 Earlier WDE-626 provided by WDE, was not broken out by 

school, as was data for SY 2006, SY 2007, and SY 2008.  
Therefore, the latter years provide a more comprehensive look at 
reporting.      
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CHAPTER 1  

Background   
 

- 7 - 

    The Reading Assessment and Intervention 
Program is statutorily created outside of the 
Education Resource Block Grant Model 

  
 W.S. 21-3-401 creates the Reading Assessment and Intervention 

Program (Program).  According to W.S. 21-3-401 (a)  
 

“Each school district shall design and implement a 
reading screening program that measures student 
reading progress in grades one (1) and two (2).  The 
screening program shall be designed by each school 
district aligned to the statewide educational program 
standards and shall specifically screen for student 
performance in reading at grades one (1) and two 
(2).”       

 
Wyoming has 48 independent school districts, which are 
responsible for ensuring W.S. 21-3-401 is implemented.  More 
specifically, districts are responsible for the following with 
respect to the implementation of the Program: 
 

• Assess students, who do not screen successfully, to 
“identify the specific reading problems and determine its 
nature”; 

• Place students who do not screen successfully, on an 
Individualized Reading Plan (IRP) to address the specific 
reading problem(s); 

• For school year 2002-03 and each school year thereafter, 
“each district shall annually report to the department of 
education on the progress toward reaching the goal of 
eighty-five percent (85%) of identified students being 
reading proficient”;   

• Reports shall “include longitudinal data on all students in 
grades one (1) through four (4) identified for 
intervention”; and 
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• Districts shall “report the reason the goal was not 
reached and the steps being taken by the district to solve 
the problem”.   

 
Program is currently 

funded through at-risk 
resources within the 

Model 

Wyoming’s current funding Model was recalibrated in 2005 by 
Lawrence O. Picus & Associates.  The Model does not include a 
cost-based adjustment for the Program.  However, it does 
envision the districts using at-risk resources for the Program’s 
funding.  There is no predetermined amount that districts must 
spend in order to implement the provisions of W.S. 21-3-401.  
 
At-risk resources include funding for pupil support; tutor 
funding; English Language Learner (ELL) teacher funding; and 
increase of ½ day to full day kindergarten.  For SY 2006 
through SY 2009, $245,186,687 was made available to all 
districts related to the above at-risk resources.   
 
The following table provides additional information. 
 

Table 1 
*At-Risk Resources Available for the Reading Assessment 

and Intervention Program 
 

School Year At-Risk Resources 
SY 2006 $56,435,490
SY 2007 $58,799,365
SY 2008 $63,146,341
SY 2009 (projected) $66,805,491
Total $245,186,687

Source:  Legislative Service Office, Education Finance Section.   
*Amounts are used for K-12. 

 
In addition, other funding outside of the Model was  
appropriated, which could be used for the Program.  Other 
resources include funding for special education reimbursement 
and summer school extended day.   
 
The following table provides additional information. 
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Table 2 
*Outside Funding Available for the Reading Assessment and 

Intervention Program 
 

School Year Resources 
SY 2006 $125,442,547 
SY 2007 $153,630,235 
SY 2008 $167,461,168 
SY 2009 (projected) $178,599,399 
Total $625,133,349 

Source:  Legislative Service Office, Education Finance Section.   
*Amounts are used for K-12. 

 
It should be noted that the current Model relies on the “evidence-
based approach”.  This approach is premised on extensive 
research to determine the resources (identified in Table 1) 
needed to provide an educational basket of services based on 
student enrollment; resources to then be distributed to the 48 
Wyoming school districts through a block grant.    
 
Also, the evidence-based approach uses research based strategies 
and best practices from existing studies and literature.  Because 
of this school-based research to identify and determine necessary 
resources required for delivering of educational programs for at-
risk resources, categorical funding for the Program was 
discontinued after the recalibration.   

  
MAP Model Prior to the recalibrated Model, the Model created by 

Management Analysis & Planning, Inc. (MAP), also did not 
include a cost-based adjustment for the Program.  Rather, the 
Program was funded separately from the General Fund and the 
School Foundation Program Account.    
 
MAP provided resources at the district level.  Also, it used a 
“professional judgment approach” or peer review by educators 
within Wyoming and outside of Wyoming to estimate resources 
needed to provide an “educational basket of services”.  It did not 
use an evidence-based approach.   

  
Previous funding 

under the MAP model 
was categorically 

based 

The limitations discussed above related to the MAP Model, 
caused a need for categorical funding for the Program outside of 
the Model from 2001 through 2005.     
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It should be noted however, that in 2002 the Joint Education 
Committee (JEC) requested that MAP conduct a study of the 
Program, to determine if a cost-based adjustment would be 
feasible for the Model.  In 2003, MAP recommended that the 
JEC consider either integrating programmatic funding into the 
Model or creating a cost-based adjustment.  However, action 
was not taken on either recommendation.   
 
The following table provides additional information on the 
overall funding of the Program prior to recalibration.   

 
Table 3 

Reading Assessment and Intervention Program:  W.S. 21-3-401 
Categorical Appropriation Amounts (Grades 1 & 2) 

 
Reference Description Amount Funding Source 

*2001 Laws-Ch. 139, 
Section 341 

Initial Appropriation 
(SY 2001)  

$3,430,000 General Fund

**BFY 2003 
Appropriation 

Biennial Appropriation 
(SY 2002 and SY 
2003) 

6,782,150 General Fund

***LSO Fiscal Profile 
(Goldenrod), 10/14/05 

Biennial Appropriation 
(SY 2004 and SY 
2005) 

7,679,236 School Foundation 
Program Account

Total  $17,891,386 
Source:  Legislative Service Office from information provided in Wyoming Session Laws, Statute, Internet Budget Analysis 
and Reporting System (IBARS), and LSO Fiscal (Goldenrod Report).   
*According to the Wyoming Department of Education, $3,761,430 was not expended by the school districts until SY 2003-04.  
This amount is $331,430 more than what appears in 2001 Session Laws. 
**Because the Reading Assessment and Intervention Program was enacted during the 2001 legislative session, the second year 
of BFY 2001, the WDE BFY 2003 budget doubled the original appropriation in order to move towards biennium budgeting.  
This was funded as part of the Superintendent/Internal OPS budget.    
*** According to the Wyoming Department of Education, this amount of funding was disbursed to districts for the Reading 
Assessment and Intervention Program.  This is $128,596 more than what appears in the 2004 Laws-Ch. 95, Section 205, as a 
result of the MAP adjustment.  
 

WDE staffing of the 
Program has shifted 
throughout the years 

As shown above, the Program was initially funded via 2001 
Laws-Ch.139, Section 341 in the amount of $3,430,000.  
Because of the initial year funding, WDE in its BFY 2003 
Budget Request doubled its funding request as part of the 
Superintendent’s Internal Operations Budget.  Appropriations for 
that biennium, amounted to $6,782,150, in order to move to 
biennium budgeting.     
 
WDE’s BFY 2005 Budget Request was $6,782,150 for the 
Program through the WDE’s General Funds Program budget. 
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Ultimately, the Program was appropriated $7,679,236 from the 
School Foundation Program Account.  This was the last direct 
appropriation for the Program prior to recalibration.    

  
 The following table provides information related to the 

administration of the Program since its inception.   According to 
WDE officials, the Program has spanned three Superintendents 
of Public Instruction and multiple unit directors and program 
managers.  Additional staff members have worked with the 
program at various times, but the following individuals represent 
the primary staff of the Program.   

  
 

Table 4 
Reading Assessment and Intervention Program  

Staffing 
 

Unit Staff Approximate dates 
Assessment & Accountability Scott Marion and Jana 

Fornstrom 
Inception through Spring of 2003 

Educational Quality & 
Accountability 

Gayle Milburg & Wayne 
Dennis 

Summer 2003 through Winter 
2005 

Educational Programs Debra Gaines Summer 2005 through 
Standards & Assessment  Summer 2006 
Standards, Assessment, & 
Accountability 

Joan Gunnerson & Joan 
Bean 

Summer 2006 through Summer 
2008 

Educational Quality & 
Accountability 

*Lynda Collins & Jillian 
Balow 

Summer 2008 to present 

Source:  Legislative Service Office from information provided by WDE. 
*Also serves as the Reading First Director.   
 
 District Approaches to At-Risk Assessment 
  
 In order to gain a better understanding of the approaches that 

districts can use for assessment and intervention of early grade 
students, we visited nine (9) schools in three (3) districts.  We 
visited the following districts and schools: 
 
Laramie County School District #1:  Gilchrist, Hebard, and 
Jessup elementary schools; 
 
Natrona County School District #1:  North Casper, Grant, and 
Willard elementary schools; and 



Page 12 February 2010 

 

Platte County School District #1:  Libbey, Glendo, and 
Chugwater elementary schools.   

  
 From our interviews and observations, it was clear that all 

schools take very seriously their responsibility to identify at-risk 
students.  Although not all schools were specifically aware of 
W.S. 21-3-401, they consistently assess 1st and 2nd grade students 
for reading proficiency, as well as other subjects.   
 
In addition, all schools placed students that were not reading 
proficient on Individual Reading Plan (IRP) or Individual 
Learning Plans (ILP), and reported the number of identified 
students that became proficient.  Schools reported this 
information in various ways to their districts; districts then used 
the WDE-626 reporting format established by WDE for 
reporting to WDE.   
 
The following table provides a comparison of the schools we 
visited. 

  
Table 5 

Components of District At-Risk Process 
 

School Title I 
School 

Response 
to 

Intervention 
(RTI) 

School 

Research- 
Based 
Core 

Reading 
Program 

Screening 
Assessment 

Diagnostic 
Assessment 

Reporting 
System 

N/A Yes or 
No 

Yes or No Yes or No 
(Identify 

Program) 

Identify 
Assessment(s)

Used 

Identify 
Assessment(s) 

Used 

Identify 
System 
Used 
From 

School to 
District 

Gilchrist No Yes Yes:  
Guided 
Reading 

OS; CLIP; 
DORA; and 
Classroom 

Running 
Records; 
MAP; and 
ERDA 

*Manual 
CLIP 
reports 

Hebard Yes Yes Yes:  
Guided 
Reading 

OS; CLIP; 
DORA; and 
Classroom 

Running 
Records; 
MAP; and 
ERDA 

*Manual 
CLIP 
reports 

Jessup No Yes Yes:  
Guided 

OS; CLIP; 
DORA; and 

Running 
Records; 

*Manual 
CLIP 
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School Title I 
School 

Response 
to 

Intervention 
(RTI) 

School 

Research- 
Based 
Core 

Reading 
Program 

Screening 
Assessment 

Diagnostic 
Assessment 

Reporting 
System 

N/A Yes or 
No 

Yes or No Yes or No 
(Identify 

Program) 

Identify 
Assessment(s)

Used 

Identify 
Assessment(s) 

Used 

Identify 
System 
Used 
From 

School to 
District 

Reading Classroom MAP; and 
ERDA 

reports 

North 
Casper 

Yes Yes Yes:  
Literacy by 
Design 

AIMSWEB 
and MAP 

DIBELS; 
ERDA; and 
TPRI 

**Infinite 
Campus 

Grant Yes Yes Yes:  
Reading 
First 

DIBELS and 
MAP 

DIBELS; 
ERDA; and 
TPRI 

**Infinite 
Campus 

Willard Yes Yes Yes:  
Reading 
First 

DIBELS and 
MAP 

DIBELS; 
ERDA; and 
TPRI 

**Infinite 
Campus 

Libbey Yes Yes Yes:  
Reading 
Street 

DIBELS MAP PG Skills 
Check List; 
Phonics 
Screener; 
Phonics Skill 
Check List; 
and ERDA 

***Power 
School 

Glendo Yes Yes Yes:  
Reading 
Street 

DIBELS MAP PG Skills 
Check List; 
Phonics 
Screener; 
Phonics Skill 
Check List; 
and ERDA  

***Power 
School 

Chugwater Yes Yes Yes:  
Reading 
Street 

DIBELS MAP PG Skills 
Check List; 
Phonics 
Screener; 
Phonics Skill 
Check List; 
and ERDA 

***Power 
School 

Source:  Legislative Service Office from information obtained prior to and during our district visits. 
*CLIP stands for Collaborative Literacy Intervention Project, designed to be administered by Title I or Special Education 
teachers. 
**New for Natrona County School District #1 because of problems with the previous reporting system. 
***New for Platte County School District #1 because of inconsistent and manual reporting from schools to the district.    
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Districts we visited all 
have early literacy 

programs 

All districts and schools we visited have early literacy programs.  
For the most part, all schools use some sort of Response to 
Intervention (RTI) model as a basis of the programs in order to 
assess student performance in the earlier grades. 
 
According to Wyoming’s State Performance Plan for Special 
Education, the state has an RTI framework for schools to follow.  
RTI is a collaborative effort in Wyoming, and is incorporated by 
WDE into its statewide education goals.  It is designed to 
identify students with learning disabilities through collaboration 
among federal and state efforts (e.g. No Child Left Behind 
(Reading First), Title I, Individuals with Disabilities Act (IDEA-
2004), and the Reading Intervention and Assessment Program 
(W.S. 21-3-401).)     
 
According to the National Center on RTI, RTI intervention 
integrates assessment and intervention within a multi-level 
prevention system to maximize student achievement and to reduce 
behavior problems.  With RTI, schools identify students at risk 
for poor learning outcomes, monitor student progress, provide 
evidence-based interventions and adjust the intensity and nature 
of those interventions depending on a student’s responsiveness, 
and identify students with learning disabilities or other 
disabilities.  

The schools we visited, all use some form of RTI, which 
includes general, remedial, and special education tiers.  The tiers 
include strategies or interventions to monitor student progress to 
determine ultimately which students are most in need of intensive 
services.  In Wyoming, those students are typically placed on 
Individual Education Plans (IEP).  Also, expenditures for 
students placed on IEPs that are not covered through the Model, 
are reimbursed via a Special Education Reimbursement.    

The following figure illustrates a typical RTI model used at the 
schools we visited.   
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Figure 1 

*Typical RTI Process 
 

 
Source:  Legislative Service Office from information obtained from Libbey Elementary. 
*Interventions consist of strategies to teach phonemic awareness, phonics, vocabulary, fluency, and comprehension.   
 
Districts used research 

based core reading 
programs and various 
screening assessment 

All schools we visited used some sort of research based core 
reading program and various screening assessments.  Because 
WDE does not require a core reading program for districts to 
follow or which screening and diagnostic assessments to use, 
inconsistency exists across all districts in Wyoming. 
 
During our discussions with district personnel, school principals, 
and teachers, there seemed to be a consensus that consistent use 
of core reading programs and screening assessments has some 
positive application.  For the most part, the educators we 
interviewed stated consistent application of strategies, 
assessments, etc., across all grades, is an advantage to students 
and teachers.   
 
The caveat however, is that mandating certain strategies and 
investments should not necessarily come from WDE; it should be 
determined at the district level.  In other words, consistent within 
districts at their discretion, appears more palatable than mandates 
from WDE for all districts.   
 
The following table provides additional information on 
instructional curriculum used by a typical school district in 
Wyoming.   

 
Table 6 

Typical Intervention Plan (Tiered Model)  
 

Tier of 
Instruction 

Curriculum Time Instructor Group Size Progress 
Monitoring 

Tier 1:  40th Houghton Mifflin 90 Minutes General 20 students 3 times 
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Tier of 
Instruction 

Curriculum Time Instructor Group Size Progress 
Monitoring 

percentile and 
above. 

(Core and 
Supplemental 
Curriculum) 

Classroom 
Teacher 

for 45 
minutes; with 
the second 45 
minutes being 
broken into 
smaller 
centers for 
more effective 
differentiation 

yearly 

Tier 2:  Between 
20th & 40th 
percentile or 
slow progress 
students 

Read Well 
(Phonological 
Awareness and 
early phonics) 
 
Hampton Brown 
(Vocabulary 
Development) 
 
Phonics for 
Reading 
(Advanced 
Phonics) 
 
Read Naturally 
(Fluency) 

30 minutes 
additional core 
reading 

Title I; ESL; 
Special 
Education; 
Reading 
Interventionist; 
or General 
Education 

6 1 to 2 times 
monthly 

Tier 3:  Below 
20th percentile 
or slow 
progress 
students 
 
 

*Reading 
Mastery 
 
 

30-120 
minutes 
additional core 
reading 

Title I; ESL; 
Special 
Education; or 
Reading 
Interventionist 

3 2 to 4 times 
monthly 

Source:  Legislative Service Office from information provided by WDE. 
*Students may have replacement core as indicated by RTI or IEP. 

 
District reporting for 

selected schools 
As stated above, we saw that districts we visited were serious 
about assessing students as part of their at-risk assessments.  
However, we found inconsistent approaches to reporting, as well 
as systemic concerns.  We discuss reporting issues later in 
Chapter 3.   
 
The following table provides additional information on WDE-
626 reporting of our selected districts and schools.   
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*Table 7 
Platte County School District #1   

WDE-626 Data 
SY 2006, SY 2007, and SY 2008 

 
School Grade 1 Grade 2 Grade 3 Grade 4 

Chugwater      
SY 2006 No Data Reported No Data Reported No Data Reported No Data Reported 
SY 2007 No Data Reported No Data Reported No Data Reported No Data Reported 
SY 2008 2 (Not Proficient) 1 (Blank) 1 (Not Proficient) 4 (Not Proficient) 
Glendo     
SY 2006 1 (Proficient) No Data Reported No Data Reported No Data Reported 
SY 2007 No Data Reported No Data Reported No Data Reported No Data Reported 
SY 2008 No Data Reported No Data Reported No Data Reported No Data Reported 
Libbey     
SY 2006 2 (Proficient) 

3 (Not Proficient) 
2 (Blank) 

7 (Proficient) 
4 (Not Proficient) 
2 (Blank) 

N/A N/A 

SY 2007 8 (Proficient) 
9 (Not Proficient) 

11 (Proficient) 
3 (Not Proficient) 

N/A N/A 

SY 2008 6 (Proficient) 
8 (Not Proficient) 

No Data Reported N/A N/A 

Total P (41%) 
NP (54%) 
Blank (5%) 

P (64 %) 
NP (25%) 
Blank (11%) 

NP (100%) 
  

NP (100%) 
 

Source:  Legislative Service Office from WDE-626 information provided by WDE. 
*Where less than three options appear (e.g. proficient, not proficient, or blank) no others appeared in WDE-626 reports.    
Therefore, numbers represented equal 100% of the sub-population reported.   
 

*Table 8 
Natrona County School District #1    

WDE-626 Data 
SY 2006, SY 2007, and SY 2008 

 
School Grade 1 Grade 2 Grade 3 Grade 4 

Grant      
SY 2006  2 (Not Proficient) 7 (Not Proficient) No Data Reported No Data Reported 
SY 2007 15 (Not Proficient) 4 (Not Proficient) 10 (Not Proficient) No Data Reported 
SY 2008 8 (Not Proficient) No Data Reported 9 (Not Proficient) 1 (Not Proficient) 

9 (Blank) 
North 
Casper 

    

SY 2006 No Data Reported 1 (Not Proficient) No Data Reported No Data Reported 
SY 2007 9 (Not Proficient) 11 (Not Proficient) 9 (Not Proficient) No Data Reported 
SY 2008 8 (Not Proficient) 

1 (Blank) 
No Data Reported 5 (Proficient) 

6 (Not Proficient) 
4 (Proficient) 
8 (Blank) 

Willard     
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School Grade 1 Grade 2 Grade 3 Grade 4 
SY 2006 No Data Reported No Data Reported No Data Reported No Data Reported 
SY 2007 16 (Not Proficient) 15 (Not Proficient) 7 (Not Proficient) No Data Reported 
SY 2008 21 (Proficient) 

5 (Not Proficient) 
28 (Proficient) 
10 (Not Proficient) 

26 (Proficient) 
11 (Not Proficient) 

20 (Proficient) 
17 (Blank) 

Total P (25 %) 
NP (74%) 
Blank (1%) 

P (37 %) 
NP (63%) 
 

 P (37%) 
NP (63%) 
  

P (41%) 
NP (1%) 
Blank (58%) 

Source:  Legislative Service Office from WDE-626 information provided by WDE. 
*Where less than three options appear (e.g. proficient, not proficient, or blank) no others appeared in WDE-626 reports.    
Therefore, numbers represented equal 100% of the sub-population reported.   
 

*Table 9 
Laramie County School District #1   

WDE-626 Data 
SY 2006, SY 2007, and SY 2008 

 
School Grade 1 Grade 2 Grade 3 Grade 4 

Gilchrist      
SY 2006 4 (Proficient) 1 (Proficient) 

2 (Not Proficient) 
No Data Reported No Data Reported 

SY 2007 8 (Proficient) 
1 (Not Proficient) 

3 (Proficient) 
1 (Not Proficient) 

1 (Proficient) 
2 (Not Proficient) 

No Data Reported 

SY 2008 4 (Proficient) 4 (Proficient) 3 (Proficient) 1 (Proficient) 
Hebard     
SY 2006 4 (Proficient) 

2 (Not Proficient) 
1 (Proficient) 
6 (Not Proficient) 
1 (Blank) 

No Data Reported No Data Reported 

SY 2007 1 (Proficient) 
3 (Not Proficient) 

1 (Proficient) 
2 (Not Proficient) 

3 (Proficient) 
10 (Not Proficient) 

No Data Reported 

SY 2008 1 (Proficient) 
1 (Not Proficient) 
1 (Blank) 

3 (Proficient) 2 (Proficient) 2 (Proficient) 

Jessup     
SY 2006 8 (Proficient) 6 (Proficient) 

2 (Not Proficient) 
No Data Reported No Data Reported 

SY 2007 7 (Proficient) 
2 (Not Proficient) 

4 (Proficient) 
2 (Not Proficient) 

7 (Proficient) 
3 (Not Proficient) 

No Data Reported 

SY 2008 11 (Proficient) 9 (Proficient) 4 (Proficient) 3 (Proficient) 
Total P (83 %) 

NP (16%) 
Blank (1%) 

P (67%) 
NP (31%) 
Blank (2%) 

P (57%) 
NP (43%) 
  

P (100%) 
 

Source:  Legislative Service Office from WDE-626 information provided by WDE. 
*Where less than three options appear (e.g. proficient, not proficient, or blank) no others appeared in WDE-626 reports.    
Therefore, numbers represented equal 100% of the sub-population reported.   
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Use of tutors and 
certified teachers 

We also found that schools used a combination of certified 
teachers and non-certified personnel to perform tutor services.  
Although the use of tutors as a criteria to gauge student success 
across all districts was not within the scope of this particular 
review, we did identify (for the schools we visited), whether 
tutor services were being provided by certified teachers or non-
certified personnel.  The following table provides additional 
information.    

  
Table 10 

Pupil Support 
Selected Schools 

 
Elementary 

School 
*FTEs 

Certified 
Teachers 

(1st 
Grade) 

*FTEs 
Certified 
Teachers 

(2nd Grade) 

FTEs 
Certified 
Teachers 

Responsible 
for Tutoring 
(1st Grade) 

FTEs 
Certified 
Teachers 

Responsible 
for Tutoring 
(2nd Grade) 

FTEs 
Non-Certified 

Personnel 
Responsible 
for Tutoring 
(1st Grade) 

FTEs 
Non-Certified 

Personnel 
Responsible 
for Tutoring 
(2nd Grade) 

**Grant   2 2 6 6 previously 
mentioned 

2 2 previously 
mentioned 

***North 
Casper   

2 2 7 7 previously 
mentioned 

4 4 previously 
mentioned 

****Willard   2 2 7 7 previously 
mentioned 

2 2 previously 
mentioned 

*****Libbey 4 4 .10 .10 .50 .50 
+Glendo .50 .50 0 0 .25 .25 
+Chugwater .50 .50 0 0 .25 .25 
++Gilchrist 1 1 0 0 1 1 
+++Hebard 2 1 .5 .50 .10 .10 
++++Jessup 2 3 1 1 1 1 
Source:  Legislative Service Office from information provided by visited schools.   
*Primary 1st and 2nd grade teachers in columns 1 & 2; additional FTEs in columns 3 through 6.   
**Six (6) certified teachers’ salaries paid by Reading First; Title I; Special Education; and Tutor funding.  With the exception of the 
Reading First teacher, all provide tutoring services for all subjects in 1st and 2nd grade, not just reading.  The two non-certified 
personnel are funded through the General Fund and provide tutoring for all subjects in all grades.  
***Seven (7) certified teachers’ salaries paid by Title III-ELL, Special Education; and Tutor funding.  With the exception of the Title 
III-ELL teachers (2) and assistants (2), all provide tutoring for all subjects in all grades.    
****Seven (7) certified teachers’ salaries paid by Reading First; Title I; Special Education; Tutor; and Instructional Facilitator funding.  
With the exception of the two assistants, all provide tutoring for all subjects in all grades.   
*****Two certified teachers funded through Title I each spend 1/10 of their time tutoring 1st and 2nd grade respectively.  There are also 
two half-time non-certified tutoring assistants for 1st and 2nd grade funded through Title I and district funds.  
+Both Glendo and Chugwater have one certified teacher who splits their teaching time between 1st and 2nd grade.  They have no 
certified teachers responsible for tutoring.  Both schools also have a ½ FTE who split there tutoring time between 1st and 2nd grade 
respectively.    
++Primary certified teachers receive additional pay for tutoring.   
+++One (1) non-certified tutor spends one (1) hour per day for 1st grade and one (1) hour per day for 2nd grade.    
++++One (1) FTE for non-certified tutoring, is used to pay multiple individuals.   



Page 20 February 2010 

 

 

Use of Proficiency 
Assessments for 

Wyoming Students 
(PAWS) as an 

outcome measure 

We found during our site visits, and during discussions with 
WDE, that PAWS was used by districts to determine reading 
proficiency.  It should be noted that PAWS is an accountability 
measure for schools, as part of the No Child Left Behind 
requirements.  PAWS is not used to determine eligibility for 
graduation or college entrance.  It is merely a “snap-shot” once a 
year to determine a student’s proficiency in reading, writing, 
math, and science. 

  
 Wyoming’s accountability system includes all school districts and 

schools within the state.  Pursuant to W.S. 21-2-304 (a) (v) (B) 
all students enrolled in grades three (3) through eight (8) and 
grade eleven (11) are required to participate in PAWS.  PAWS is 
used to assess students’ proficiency in reading, math, writing, 
and science (as of Spring 2008).   
 
For those students placed on an IEP who suffer from the most 
significant cognitive disabilities, PAWS Alternative (PAWS-
ALT) is used for student assessment.  Use of this particular 
assessment complies with the requirements of No Child Left 
Behind (2001) and Individuals with Disabilities Education 
Improvement Act (2004).   
 
It should be noted that in Wyoming, there are schools that 
provide enrollment to K-2 students.  For example, Libbey 
Elementary School in Wheatland instructs students in one 
building, who are then moved to West Elementary School in a 
separate building.  In this instance, assessment results in West 
Elementary School are used to hold Libbey Elementary School 
accountable.  
 
There are six (6) additional K-2 schools in Wyoming:  Douglas 
Primary School; Lincoln Elementary; Lebhart Elementary; 
Jackson Elementary; Mountain View Elementary; and Newcastle 
Elementary. 

  
 The following table provides additional detail related to PAWS 

scores for Wyoming students from SY 2005 through SY 2008.  
Complete PAWS scores for all subjects are located in Appendix 
C of the report.   
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Table 11 
*PAWS Reading Scores (Statewide & Aggregated) 

SY 2005-SY 2008 
 

School 
Year 

Grade Students 
Tested 

% 
Below 
Basic 

% 
Basic 

% 
Proficient 

% 
Advanced 

% 
Basic 
and 

Below 

% 
Proficient 

and 
Advanced 

2005-06 3rd 6,080-6,089 9.6% 28.8% 50.3% 11.3% 38.4% 61.6% 
2006-07 3rd 6,360-6,369 2.3% 21.2% 62.2% 14.3% 23.4% 76.6% 
2007-08 3rd 6,410-6,419 9.7% 28.7% 50.6% 11.1% 38.3% 61.7% 
2008-09 3rd  6,630-6,639 11.83% 34.46% 47.66% 6.05% 46.29% 53.71% 
         
2005-06 4th 6,160-6,169 9.5% 26.0% 49.1% 15.4% 35.5% 64.5% 
2006-07 4th 6,230-6,239 4.4% 19.0% 56.1% 20.5% 23.4% 76.6% 
2007-08 4th  6,460-6,469 3.8% 22.8% 51.1% 22.3% 26.6% 73.4% 
2008-09 4th 6,600-6,609 4.89% 24.05% 49.41% 21.64% 28.95% 71.05% 
         
2005-06 5th 5,960-5,969 8.9% 24.8% 48.3% 17.9% 33.8% 66.2% 
2006-07 5th 6,290-6,299 4.8% 20.0% 60.6% 14.6% 24.8% 75.2% 
2007-08 5th  6,330-6,339 7.7% 26.7% 55.6% 10.1% 34.4% 65.6% 
2008-09 5th  6,670-6,679 8.35% 28.88% 49.96% 12.82% 37.23% 62.70% 

Source:  Wyoming Department of Education, PAWS website.   
*PAWS disaggregated data does not include a subgroup for students placed on IRPs as part of public PAWS reporting results.   

 
District at-risk 

resources and off-
model resources 

provide dollars for 
Program 

implementation 

As discussed previously, the Program is funded through the use 
of at-risk resources within the Model.  Again, the Model does 
not provide for a cost-based adjustment for this particular 
program.  In addition, districts can use off-model resources to 
fund the program (e.g. special education reimbursement and 
summer school extended day).   
 
The following tables provide additional information related to 
specific resources the districts we visited have to fund their 
reading assessment and intervention programs.   

 
Table 12 

*District Model Generated At-Risk Resources 
SY 2009 

 
District Additional 

Pupil 
Support 

Tutor 
Funding 

ELL Teacher 
Funding 

Increase of ½ Day to 
Full Day Kindergarten 

Natrona #1 $3,265,674 $3,342,040 $160,016 $2,219,171
Laramie #1 $3,856,892 $3,947,189 $371,195 $2,543,727
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District Additional 
Pupil 

Support 

Tutor 
Funding 

ELL Teacher 
Funding 

Increase of ½ Day to 
Full Day Kindergarten 

Platte #1 $234,374 $239,838 $23,349 $178,883
Total $7,356,940 $7,529,067 $554,560 $4,941,781
Source:  Legislative Service Office, Education Finance Section. 
*Amounts are used for K-12. 
 

Table 13 
*Off-Model Generated At-Risk Resources 

SY 2009 
  

District Special Education Reimbursement **Summer School Extended Day 
Natrona #1 $19,343,945.93 $1,360,511
Laramie #1 $21,103,457.95 $1,737,494
Platte #1 $2,178,227.02 $114,921
Total $42,625,630.90 $3,212,926
Source:  Legislative Service Office, Education Finance Section. 
*Amounts are used for K-12. 
**Estimated. 
 

Confidential district 
survey provides 

additional information 
on all districts state-

wide 

In order to gain insight into the ways and means for which 
Wyoming school districts implemented their reading assessment 
and intervention programs, we sent surveys to all 48 school 
districts.    
 
Included in the survey were questions regarding implementation, 
screening and diagnostic assessments; use of IRP’s for identified 
students; parental involvement; and financial data associated with 
their program to help students become reading proficient. Of the 
48 school districts surveyed, 47 (98%) returned a completed 
survey. 
 
Overall, it appears that more than 95% of reporting schools have 
fully implemented their reading assessment and intervention 
program.  As discussed previously, reading assessment and 
intervention is being done as part of districts’ overall strategy to 
identify at-risk students through the RTI process.   
 
Comments indicated however, that although districts have 
assessment and intervention programs established, there is 
confusion with respect to reporting towards the 85% statutory 
goal.  For example, not all districts understood the 85% goal 
relates to the percent of identified students on IRPs who become 
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reading proficient.  Rather, they misunderstood that the 85% 
applies to all students for reading proficiency.          
 
In addition, the survey results related to screening and diagnostic 
testing indicated relative consistency among districts to identify 
struggling students; however by using various assessments. For 
example, 94% of districts used a varied combination of DIBELS, 
DORA, and Measures of Academic Process (MAP) as their 
primary screening assessment. And, 83% of districts used a 
varied combination of DIBELS, DORA, ERDA, and MAP to 
complete diagnostic testing for identified students.  
 
Survey results related to IRP’s for identified students, parental 
involvement, and financial data had a greater dispersion among 
districts with no one category becoming a majority. For 
example, it appears that some districts use an IRP (Individualized 
Reading Plan) for identified students while other districts use an 
ILP (Individualized Learning Plan) in place of an IRP and a 
small percentage of districts will use a combination of both.  
From our interviews with educators, we determined that an ILP 
is a broad learning plan which focuses on reading, writing, and 
mathematics.   
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CHAPTER 2  

Lack of financial reporting has caused a void of 
information, which prevents precise analysis of the 
resources used to carry out W.S. 21-3-401. 
 

- 25 - 

Finding 1:   WDE does not require financial 
reporting and/or auditing of 
expenditures related to the Reading 
Assessment and Intervention Program 
(W.S. 21-3-401). 

  
 Currently, the WDE does not require districts to report 

expenditures for the Reading Assessment and Intervention 
Program (Program).  As a result WDE and the legislature have 
lost the ability to track trends related to the use of financial 
resources across all districts; tracking had occurred from 2001 to 
the recalibration of the Model in 2005.   In addition, when the 
2010 recalibration of the Model occurs, there may not be 
adequate financial data to discuss issues such as the consideration 
of a cost based adjustment for the Program, categorical funding 
for the Program, or continued funding through existing at-risk 
resources.     
 
Prior to recalibration of the Model in 2005, the Program was 
funded separately as a categorically funded program outside of 
the Model.  It received appropriations totaling $17,891,386 from 
2001 through 2005.  In addition, the legislature required 
financial reporting from the districts to accompany the 
programmatic reporting in W.S. 21-3-401.   
 
Statutory language under W.S. 21-13-333 (d) stated each district 
shall, in addition to reporting information required under W.S. 
21-3-401, annually report to the department expenditures of 
amounts made available under this section for the prior school 
year.  This language was passed during the 2004 Budget Session 
(House Bill No. 93), in order to create a reporting mechanism 
for expenditure information, since it was funded outside of the 
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Model.  However, W.S. 21-13-333 (d) was repealed after 
recalibration of the Model (2005), during the 2006 Budget 
Session.  House Bill No. 139, implemented 2005 recalibration 
modifications to the Model.  Among other things, the title to that 
bill stated it was, “eliminating superseded, superfluous and fully 
executed statutes.”       
 
After W.S. 21-13-333 (d) was repealed in 2006 (2006 Laws-
Ch.37, Section 2), the State Superintendent and WDE 
discontinued financial reporting requirements related to the 
Program.  According to WDE officials, after the recalibration of 
the Model in 2005, as well as the repeal of the financial 
reporting section in 2006, it lost the ability to track expenditures 
related to the Program.     

  
The Superintendent 

and WDE have  
statutory authority 

under W.S. 21-2-203 
(a) to require financial 
reporting with respect 
to the school finance 

system 

Currently, the Superintendent and WDE have statutory authority 
to require financial expenditure reporting from districts related to 
the “school finance system”, discussed under W.S. 21-2-203 (a).  
The statute goes on to define the school finance system as all 
statutes related to the terms and conditions under which funds 
from Wyoming sources are made available under Wyoming law 
to the public schools for school operations.   
 
This particular statute was modified during the same budget 
session that W.S. 21-13-333 (d) was repealed.  More 
specifically, the new language for W.S. 21-2-203 (a) is as 
follows:  The department shall collect data for the state’s school 
finance system.  In other words, the new language expressly 
requires WDE to collect data related to the state’s school finance 
system.  It could be argued that this new language was part of 
the previous statute’s repeal, given the shift to fund the Program 
post recalibration through at-risk Model resources; this shift 
brought the Program under the definition of “school finance 
system”.   
 
At-risk resources within the Model could fall under the statutory 
definition of “school finance system” within W.S. 21-2-203 (a).  
These resources include additional pupil support, tutor funding, 
ELL teacher funding, and increase of ½ day to full day 
kindergarten funding.  Again, being able to track resources 
related to a statutorily created program, provides additional 
information to legislators for use in comparing resources against 
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how well the districts are following statutory mandates.  Also, 
the intent of W.S. 21-3-401 is to address the needs of at-risk 
students with respect to reading proficiency, which is consistent 
with the use of at-risk resources within the Model.   

  
Expenditure reporting 

does not take away 
local discretion 

We believe statutory authority could be used by WDE to require 
financial reporting for the Program.  Requiring expenditure 
reports on how at-risk resources are expended for the Program, 
does not limit a district’s discretion to use state monies.  Rather, 
such reporting communicates to WDE and the Legislature how 
the monies are used for a specific purpose.   
 
However, the decision to discontinue the requirement for 
districts to report expenditure information has created a reporting 
dichotomy in that W.S. 21-3-401 (b) requires certain 
programmatic reporting, without the usual accompanying 
requirements for financial reporting typically seen for 
government services.  Also, because the current Model allows 
districts to use at-risk resources for the Program, but without 
creating a separate cost based adjustment, financial reporting 
requirements are blurred.   
 
This arrangement could be considered somewhat awkward, in 
that resources within the Model that are subject to various 
reporting requirements pursuant to W.S. 21-2-203 (a) are not 
applied to this statutorily created Program by WDE; even though 
at-risk resources are being expended for a particular statutory 
purpose, where programmatic reporting is required.   

  
Future reporting could 

prove beneficial 
If WDE reestablishes a reporting requirement for district 
expenditure information related to the Program, as was done in 
the past, future discussions related to Program funding as part of 
recalibrations could be more meaningful.  Also, such information 
could be helpful when weighing the use of financial resources 
against how well districts are assisting students to become 
reading proficient.   
 
To the extent the idea behind the Model is to preserve local 
control, considering this intent, it is crucial to point out that 
financial reporting does not take away local autonomy to make 
decisions on how to use funds.  In fact, it provides an 
opportunity to determine whether the allocated funds are 
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sufficient in meeting the goal of providing students with “fair, 
complete, and equal education”, discussed in the State of 
Wyoming v. Campbell County School District (2001).  

  
Wyoming Title 21 

grants collective and 
broad authority to the 

Superintendent and 
WDE with respect to 

requiring district 
reporting 

It should also be noted that under Wyoming Title 21, the 
Superintendent and WDE possess collective and broad authority 
to require districts to report various programmatic and financial 
data related to K-12 education funding.   Although not all 
specifically related to the Program, it is clear that the Legislature 
intends to hold districts accountable for various educational 
programs and resources, through various statutory language.      
 
The following table provides excerpts of applicable statutes and 
related regulations, which grants general authority to the 
Superintendent and WDE to require various types of financial 
reporting at the district level.   

 
Table 14 

Wyoming Department of Education 
Statutory and Regulatory Authority Re: District Reporting 

 
Statutory Provision Description 

W.S. 21-2-203 (a) The department shall collect data for the state’s school finance 
system and in accordance with rule and regulation of the state 
superintendent, administer the Wyoming education resource 
block grant model adopted by the Wyoming legislature 
pursuant to W.S. 21-13-309. As used in this section, “school 
finance system” means all statutes related to the terms and 
conditions under which funds from Wyoming sources are made 
available under Wyoming law to the public schools for school 
operations.  
 
The school finance system established following a 1995 
Wyoming supreme court decision, and subsequently modified 
and recalibrated as required under W.S. 21-13-309(t), is 
extremely complex and requires timely and accurate data to be 
administered fairly and accurately.  It is essential that a single 
entity be established to ensure that fair and accurate 
administration is accomplished. 
 

W.S. 21-2-202 (a) (xxxi) (E):   In addition to any other duties assigned by law, the state 
superintendent shall provide guidance and oversight of 
distance education by implementing a comprehensive reporting 
process as necessary for federal and state funding 
requirements and establishing necessary data collection 
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Statutory Provision Description 
instruments and systems to monitor and improve distance 
education programs statewide. 
 

W.S. 21-13-321 (d) Districts shall report special education program expenditures 
for the applicable reporting period as required by department 
rule and regulation. The department shall annually review and 
report to the joint education interim committee regarding 
services provided to special education students by school 
districts.  
The report shall evaluate the extent to which services are being 
appropriately provided and whether expenditures for services 
are reasonable in light of charges by providers of similar 
services in Wyoming.  
 
In addition, the department shall when necessary, conduct 
audits of information submitted by districts under this section 
and may, in accordance with W.S. 21-13-307(b), correct the 
information reported by districts as necessary to fairly and 
accurately reflect the data type, classification and format 
required to administer this section in accordance with law and 
department rule and regulation. 
 

W.S. 21-13-320 (f) … School districts shall notify the department of school bus 
and other student transportation vehicle needs and 
requirements for the appropriate fiscal year in the manner and 
within the times prescribed by department rule and regulation, 
and shall report expenditures, purchases and lease 
arrangements for the applicable reporting period, including 
vehicles replaced by purchases and leases, as required by 
department rule and regulation. The department shall annually 
review and conduct audits as necessary of information 
submitted under this section. As authorized under W.S. 21-13-
307(b), the department may correct the information reported by 
districts under this section as necessary to fairly and accurately 
reflect the data type, classification and format required to 
administer this section in accordance with law and department 
rules and regulations. 
 

*W.S. 21-2-202 (a) (xxvi) In addition to any other duties assigned by law, the state 
superintendent shall:  Establish criteria and guidelines for the 
identification of vocational education courses by districts, for 
the computation of full-time equivalent (FTE) students 
participating in vocation education courses and for the 
determination of full-time equivalent (FTE) vocational education 
teachers, and provide for the annual collection of information 
necessary to implement and administer W.S. 21-13-309 (m) (v) 
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Statutory Provision Description 
(D). 
 

*W.S. 21-2-202 (a) (xxix)  In addition to any other duties assigned by law, the state 
superintendent shall:  (xxix)… By rule and regulation, provide 
for the reporting of district vocational education expenditures. 
 

*W.S. 21-12-105 (e) Each recipient district shall report to the department on the 
expenditure of amounts awarded under this section, shall in 
consultation with representatives of partnership post secondary 
education programs and industry, provide the department an 
evaluation of project results and shall provide other information 
as required by rule and regulation of the department to 
implement this section. 
 

Source:  Wyoming Statutes and Wyoming Department of Education Regulations. 
*WDE Chapter 37 (Vocational Education Funding Eligibility and Adjustment to the Foundation Program Formula), Section 5 
provides additional detail related to required data collection and expenditure reporting.   
 

Reporting occurs 
primarily through 

various WDE provided 
report templates 

Primarily, the reporting discussed above occurs through the 
WDE-100 (School Foundation Program Funding Worksheet). 
This report serves as the basis for all data necessary for WDE to 
compute school districts’ School Foundation Program 
Guarantees, local resources, and entitlement or recapture 
payments.   
 
Other WDE forms are also used to cross-check information on 
the WDE-100: 
 
• WDE-103-Reimbursable Pupil Transportation Expenditures; 
• WDE-401-Reimbursable Special Education Expenditures; 
• WDE 600-WISE Attendance and Membership; and  
• WDE-601-Annual District Financial Report used to collect 

revenue and expenditure activities.     
 

Statutory framework 
exists for a reciprocal 
relationship between 

WDE as a limited 
oversight entity and 

the districts as quasi-
independent entities 

In addition to the statutory provisions illustrated in Table 1, 
various statutes require that school districts comply with WDE 
reporting requirements.  The statutory framework exists for a 
reciprocal relationship between WDE as a limited oversight 
entity, and the districts as quasi-independent entities.     
 
For example, W.S. 21-3-110 (a) (v) requires the board of 
trustees in each school district to submit reports concerning 
finances or any other matter as the state board, state 
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superintendent or state law may require.  In addition, W.S. 21-3-
110 (a) (xxviii) and W.S. 21-3-117 (a) (i) provide broad 
requirements for annual financial reporting to WDE.   
 
Finally, W.S. 21-2-203 (e) (i) requires that after July 1, 2005,  
school districts that submit required data or reports in accordance 
with laws and rules shall include a statement by the 
superintendent of the district certifying that data submitted is 
complete, accurate and conforms with all reporting 
requirements.     
 
According to WDE officials, the WDE-614 (Spring Reporting 
Certification Checklist) is used by districts to meet the 
requirements of W.S. 21-2-203 (e) (i).  The checklist includes 24 
WDE forms and instructions with respect to submittal and 
signature.  It should be noted that the WDE-626 is also included, 
which is used to submit districts’ progress towards the 85% goal 
pursuant to W.S. 21-3-401.  
 

WDE has authority to 
conduct limited audits 

of school districts 

In addition to statutory authority to require various reporting of 
school districts, WDE has the authority to conduct limited audits 
related to district reporting.  In conjunction with the auditing 
responsibilities of the Department of Audit, Public Funds 
Division, increased oversight over certain areas related to the use 
of at-risk resources, such as the Program, could be beneficial to 
students being served in the districts.   

  
 One particular statute (W.S. 21-13-307 (b)) provides authority to 

the Superintendent to conduct audits related to the cost 
components of the Model.  Although the Program is not funded 
through a cost based adjustment or specific resources within the 
Model, at-risk resources are used by districts for the Program, 
which creates an opportunity for increased oversight by WDE. 
 
The following table provides additional statutory language which 
grants the Superintendent and WDE various auditing authority.     
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Table 15 
*Wyoming Department of Education 

Statutory Authority Re: District Auditing 
 

Statutory Provision Description 
W.S. 21-13-307 (b) Each district shall provide financial reports to the department 

on forms and in such manner required by the department 
under W.S. 21-2-203 and by rules and regulations promulgated 
by the state superintendent of public instruction pursuant to this 
article. In administering this article, the state superintendent 
may conduct audits of information submitted by districts under 
this article as necessary to administer and perform 
computations pertaining to the cost components within the 
education resource block grant model, and may, after 
consulting and negotiating with the school district, correct the 
information reported by districts under this article to fairly and 
accurately reflect the data type, classification and format 
necessary to perform computations required to administer the 
school finance system established under this article.   
 

**W.S. 21-13-320 (f) The department shall annually review and conduct audits as 
necessary of information submitted under this section. As 
authorized under W.S. 21-13-307(b), the department may 
correct the information reported by districts under this section 
as necessary to fairly and accurately reflect the data type, 
classification and format required to administer this section in 
accordance with law and department rules and regulations. 
 

***W.S. 21-13-321 (d)  In addition, the department shall when necessary, conduct 
audits of information submitted by districts under this section 
and may, in accordance with W.S. 21-13-307(b), correct the 
information reported by districts as necessary to fairly and 
accurately reflect the data type, classification and format 
required to administer this section in accordance with law and 
department rule and regulation.   
 

Source:  Wyoming Statutes and Wyoming Department of Education Regulations. 
*It should be noted that the primary responsibility for auditing school districts rests with the Department of Audit pursuant to 
W.S. 9-1-513, primarily to audit data submitted by the districts as part of the school finance system.   
**Relates to student transportation reimbursements.   
***Relates to special education.  
 

Data Advisory 
Committee focuses 
primarily on Model 

components 

W.S. 21-2-203 (d) requires the Superintendent to create an  
Advisory Committee, primarily to address the administration of 
the Education Resource Block Grant Model (Model), as well as 
its funding components.   It consists of not less than seven (7) 
members, with representation from Wyoming school districts, 
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other state agencies involved in the administration of the school 
finance system, director (or proxy) from the Department of 
Audit, and at least one (1) representative from the independent 
auditor community within the State.  The following table 
illustrates current membership. 
 

 
Table 16 

Composition of the Advisory Committee 
 

Name Representing 
WDE  
Fred Hansen WDE, Finance Unit Director 
Department of Audits  
Pam Robinson Department of Audit 
Independent Auditor  
Jim Dodson, CPA Porter, Muirhead, Cornea, and Howard 
Legislative Service Office  
Matthew Willmarth Legislative Service Office 
School Districts  
Mary Jo Lewis Park County School District #1, Business Manager 
Kevin Mitchell Park County School District #1, Superintendent 
Kirk Schmidt Fremont County School District #1, Assistant Superintendent 
Jack Stott Washakie County School District #1, Business Manager 
Conilee Swantek Platte County School District #2, Business Manager 
Mike Wiggam Laramie County School District #1, Business Manager 
Bonnie Zowada Niobrara County School District #1, Business Manager 
Steve Hopkins Natrona County School District #1, Associate Superintendent for 

Business Services 
Vern McAdams Sublette County School District #1, Business Manager 
Source:  Legislative Service Office, from December 2, 2009 meeting minutes.   
 

 The duties of the Advisory Committee primarily center on 
making recommendations related to changes to WDE rules, 
policies, practices and procedures to improve the accuracy of 
data, as well as the efficiency of data collection related to 
administration of the school finance system.   According to WDE 
officials, recommendations typically are not presented to the 
Superintendent via formal reports.  Rather, they are 
communicated informally through meeting minutes and other 
avenues, with respect to resolution of various data related and 
other issues.   
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Review of Advisory 
Committee minutes 
from January 2001  
through December  

2009 show no 
discussion of the 

Reading Assessment 
and Intervention 

Program 

Our review of Advisory Committee minutes illustrates that it 
appears to be following the specific language with respect to 
W.S. 21-2-203 (d) when setting agenda items for discussion.  
Discussion and actions are clearly evident related to reporting 
data in core areas such as vocational education, pupil 
transportation, health insurance, distance education, etc.  
However, discussions concerning the Program with respect to 
financial reporting prior to the 2005 recalibration and WDE-626 
reporting after the passage of W.S. 21-3-401 in 2001 are not 
included in the formal minutes of the Advisory Committee.     
 
In our review of Advisory Committee minutes, we also saw 
discussion related to the improvement of various WDE forms 
such as the WDE-100 (School Foundation Program Funding 
Worksheet); WDE-103 (Pupil Transportation Reimbursement) 
WDE-401 (Special Education Reimbursements); WDE-600 
(WISE Attendance and Membership); WDE-601 (Annual District 
Financial Report), etc. occurred.    
 
Earlier discussions prior to recalibration of the Model in 2005, 
also centered on strategies and expectations as the state moved 
away from the MAP Model, and how that move would impact 
financial reporting related to the various resources within the 
Model.   
 
According to WDE officials, because of the categorical funding 
nature of the Program prior to the recalibration in 2005, as well 
as the hybrid funding of the Program through existing at-risk 
resources within the current Model, interesting challenges are 
presented with respect to financial reporting.  Because the 
Program is not funded through a cost based adjustment within 
the Model, reporting does not appear to be as salient for the 
Committee as other areas such as special education or 
transportation. However, even though the Advisory Committee 
is primarily concerned with data reported within the resources of 
the Model, it does not preclude discussion related to the 
Program.   
 
WDE officials believe a discussion between WDE education 
finance specialists, LSO education finance specialists, as well as 
members of the Advisory Committee, could be beneficial to 
discuss reporting challenges related to the Program.  Tracking of 
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at-risk financial resources within the Model (e.g. pupil support, 
tutor funding, ELL teacher funding, and increase of ½ day to 
full day kindergarten funding) for reading assessment and 
intervention is a logical discussion to have, given the 
programmatic reporting already required pursuant to W.S. 21-3-
401.      
 

WDE, by exercising 
more authority, could 

provide an 
environment for 

improved financial 
reporting for services 
provided to students 
who are not reading 

proficient 

Given the importance of previous financial reporting 
requirements pursuant to W.S. 21-13-333 (d) and WDE’s current 
authority related to financial reporting and auditing discussed in 
Tables 14 and 15, a need becomes apparent for additional 
oversight by WDE of statutorily created programs such as 
Reading Assessment and Intervention.   A reciprocal relationship 
between WDE as a limited oversight entity, and the districts as 
quasi-independent entities, can only serve to improve financial 
accountability related to the Program.  Finally, reporting does 
not inherently take authority away from school districts with 
respect to expending funds.        
 
Such a relationship provides the opportunity for school districts 
and WDE to work together to thoughtfully analyze expenditures 
and other resources being used to assess children at the first and 
second grade levels.  Identification of resources used to assist 
students who screen as not being reading proficient, provide 
valuable information when compared against the programmatic 
aspects of the Program.  In order to determine the amount of 
future resources for the Program, financial data should be 
weighed against how well districts are doing to help identified 
students to become reading proficient.    
  

  
Recommendation: The Superintendent and WDE should explore 

reestablishing requirements for school districts to 
report expenditure and programmatic data for the 
Reading Assessment and Intervention Program. 
• The WDE-626 and WDE-601 reports should be 

used for this reporting.   
• Similar to years prior to 2005, it would be 

necessary to create additional account coding 
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unique to the Program.  For example, WDE 
should designate a funding group code to specify 
all funds spent for the Program; further 
separation of funds by function code and object 
code should also occur to ensure consistent 
reporting of expenditures for various purposes.     

  
Recommendation: The Superintendent and WDE should conduct 

analysis of expenditure and programmatic data for 
the Program, in order to assist the Legislature with 
future funding and recalibration efforts.       

  
Recommendation: The Superintendent and WDE should work with the 

Department of Audit and Data Advisory Committee 
to determine the types of expenditure and 
programmatic data that districts could submit for 
the Reading Assessment and Intervention Program.  
• Data collected should ultimately provide the 

information needed for the Legislature to make 
decisions related to recalibration, future funding 
of the Program, as well as changes in the 
reporting templates used by WDE to collect 
existing data from the districts.   

• Discussions should center on possible revisions 
to the WDE-626 and WDE-601 templates to 
provide the most consistent vehicles for district 
collection and reporting to WDE.     
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Finding 2:   Since the passage of W.S. 21-3-401 in 
2001, districts have not received 
consistent direction from WDE with 
respect to statutorily required reporting 
requirements of the Reading 
Assessment and Intervention Program.  
This is due in part to the evolving 
nature of administering the Program 
within WDE since 2001, as well as the 
challenges of how best to implement 
the specific reporting requirements of 
W.S. 21-3-401 (b).         

  
 Since the passage of W.S. 21-3-401 in 2001, WDE has 

experienced a difficult challenge of administering a statutorily 
created program that clearly grants local school districts the 
responsibility for carrying out various provisions.  In addition, 
funding for the Reading Assessment and Intervention Program 
(Program) shifted from categorical based funding outside of the 
pre-2005 Model (coupled with statutory financial reporting 
requirements within education finance statutes-W.S. 21-13-333) 
to a hybrid where the Program was funded through at-risk 
resources within the post-2005 recalibrated Model.   

  
 Given the Superintendent’s and WDE’s responsibility within 

W.S. 21-2-202 (a) (i) related to administration of the state 
educational system, it does have overall responsibility for 
assisting school districts to carry out statutory mandates related 
to any K-12 program.  In this light, it has evolved its 
administration of the Program from initially assisting school 
districts to set up separate and distinct early literacy programs 
from 2001-2003 towards establishing a reporting mechanism that 
would address statutory requirements under W.S. 21-3-401 (b). 
 
A WDE official summed up the department’s involvement with 
districts as strong at the beginning of the implementation related 
to training and technical assistance, towards more focus on the 
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data collection mid-stream to present (along with a stronger 
district-level focus emerging again).  And, to encourage more 
consistent reporting from the schools, to the districts, then to 
WDE.    
 
As a result of WDE’s primary focus on the establishment of 
early literacy programs, districts appear to be adequately 
assessing 1st and 2nd grade students in reading.  As discussed 
earlier, assessments are conducted as part of districts’ Response 
to Intervention (RTI) and Early Literacy programs.  In addition, 
from the districts we visited, we saw evidence of various types 
of intervention occurring, in order to help students reach 
proficiency.   
 
However, because of the uncertainty and lateness in addressing 
reporting requirements, districts generally have not met statutory 
reporting requirements of W.S. 21-3-401 (b).  This has resulted 
in inaccurate and incomplete information being submitted to the 
WDE, which gives a false impression that districts are not 
adequately assessing and intervening, when students are reported 
incorrectly as not becoming reading proficient.   

  
Initial WDE focus 
centered around 

district training and 
technical assistance in 
setting up early literacy 

programs 

Initially, the Program was funded and administered through the 
Superintendent’s Office/Internal Operations as illustrated in 
WDE’s BFY 2003 budget request.  During this time, according 
to WDE officials, the focus was to move towards a biennium 
budgeting cycle from the SY 2001 appropriation of $3,430,000, 
and to assist districts in the development of early literacy 
programs.   
 
Early efforts also focused on providing early literacy training and 
technical support to district personnel and teachers in order to 
create annual early literacy plans for submission to WDE.  Early 
Literacy Plans include information related to the types of 
screening and diagnostic tools used by each district, the 
identification of core reading programs used by each district, as 
well as interventions and strategies used to move students 
towards reading proficiency.      

  
 According to WDE officials, regional trainings were also held in 

the early years on key components of literacy instruction 
including vocabulary, comprehension, and word work.  In 
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addition, WDE provided ongoing assessment trainings on the 
Dynamic Indicators of Basic Early Literacy Skills (DIBELS), a 
reading screening tool, and the Early Reading Diagnostic 
Assessment (ERDA), a diagnostic tool.  Officials stated these 
two assessments were offered as part of an optional assessment 
system, but were not required.  Ongoing Language Essentials for 
Teachers of Reading and Spelling (LETRS) training was also 
provided.   
 

 Currently, WDE has required all districts to update their Early 
Literacy Plans (as of October 15, 2009).  WDE officials stated 
they have begun a new round of assessment trainings as well as 
required trainings on the statute and the requirements for 
districts.  As part of these trainings, WDE teams provide site 
visitations and professional development at district’s request as 
well as bringing in outside providers.   

  
WDE’s  focus recently 

moved towards 
assisting districts with 

reporting requirements 
of W.S. 21-3-401(b) 

The Program moved from the Superintendent’s Office/Internal 
Operations in 2005 to a separate WDE unit (Educational Quality 
and Accountability).  It was at this time the focus of WDE 
shifted from training and technical assistance related to the 
establishment of early literacy programs at the district level, 
towards reporting of district progress.   
 
According to WDE officials, the WDE-626 collection process 
used to capture information related to the number of students 
who do not screen reading proficient, has been a time-consuming 
part of the implementation.  This effort has been time 
consuming, because of the numerous data entry errors at the 
district level and lack of inconsistent reporting.  These problems 
have made attempts to analyze the results a challenge since the 
inception of the Program.       

  
Most districts 

responded that they 
report data as required 

by W.S. 21-3-401 (b)  

Most districts however, responded to our Confidential District 
Superintendent Survey that they meet the reporting requirements 
pursuant to W.S. 21-3-401 (b).  More specifically, they reported 
as follows: 
 
• 45 of 46 respondents (98%) reported progress toward 

reaching the goal of eight-five (85%) of identified students 
being reading proficient; 

• 44 of 46 respondents (96%) reported that their reporting 
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included longitudinal data on all students in grades one (1) 
through (4) identified for intervention; and 

• 35 of 46 respondents (78%) reported that they included the 
reason the 85% goal was not reached and the steps being 
taken by the district to solve the problem. 

 
Although the results above appear positive, in reality the 
reporting that does occur at the district level is quite problematic 
related to the inconsistent manner in which data is reported from 
the schools, to the districts, then to WDE.   
 

 For example, during our overall analysis of WDE-626 data 
submitted by all school districts to WDE for SY 2006, SY 2007, 
and SY 2008, we found the following general themes:  districts 
reporting students placed on IRPs, but failing to report whether 
or not those students became reading proficient; one district  
reporting students placed on IRPs, but reporting 0% of all 
identified students becoming reading proficient; for all districts, 
an absolute lack of longitudinal reporting of students from 
Grades 1-4; and for all districts the use of numerous screening 
assessments.    

  
Three school districts 

we visited showed 
reporting problems or 

inconsistencies 

The three school districts we visited all showed some form of 
reporting problem or inconsistency, as discussed above.  
Although it was apparent from our interviews and observations at 
the nine (9) schools we visited that reading screenings and 
interventions were occurring, the reporting of effectiveness 
related to those activities was definitely problematic.   
 
It should also be noted that none of the districts and schools we 
visited, showed evidence of reporting longitudinal data to the 
WDE for 1st though 4th grades.  In other words, only “snapshots” 
of single school years were reported.        
 

Natrona County 
School District #1 

One notable impact of the false impressions that 0% reporting 
can cause, is reporting by one elementary school (Grant) we 
visited in Casper.  That particular school reported 56 instances of 
students being placed on IRPs for SY 2006, SY 2007, and SY 
2008.  However, because of problems related to reporting, 0% 
was reported for all students as not becoming proficient.   
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When we followed up with that particular school, we found 
where five (5) students (9%) were actually reading proficient.  In 
addition, 21 students (38%) left the district before taking PAWS.  
This particular reporting problem causes a false impression that 
none of the students became reading proficient.      
 
The following table provides additional information related to the 
district’s reporting of other schools as 0%.  It should also be 
noted that some schools simply were not able to report usable 
data to the district as a result of data gathering and reporting 
problems: SY 2006-nine (9) schools did not report data; SY 
2007- five (5) schools did not report data; and SY 2008-sixteen 
(16) school did not report data.   
 
These problems occurred for a combination of reasons including 
schools that did not how to report accurate information to their 
district offices and districts having problems with their student 
information systems.  Finally, because of inconsistent guidance 
from the district(s), some schools were not sure which students 
actually to report as not proficient.  

 
Table 17 

Examples of 0% Reporting by Natrona County School District #1 
 

School # of Students 
Identified as 
Not Reading 

Proficient 
(SY2006)* 

# of Students 
Identified as 
Not Reading 

Proficient 
(SY2007)* 

# of Students 
Identified as 
Not Reading 

Proficient 
(SY2008)* 

Percentage 
Towards 85% 
Statutory Goal 

Bar Nunn 5 (Grade 2) 2   (Grade 2) No data reported 0% 
Cottonwood No data reported 15 (Grade 1) 

16 (Grade 2) 
15 (Grade 3) 

No data reported 0% 

Evansville 3 (Grade 2) 16 (Grade 1) 
11 (Grade 2) 
9   (Grade 3) 

No data reported 0% 

Ft. Caspar 1 (Grade 1) 6   (Grade 1) 
4   (Grade 2) 
8   (Grade 3) 

No data reported 0% 

Grant 2 (Grade 1) 
7 (Grade 2) 

15 (Grade 1) 
4   (Grade 2) 
10 (Grade 3) 

8   (Grade 1) 
9   (Grade 3) 
1   (Grade 4) 

0% 

Mountain View 3 (Grade 1) 
6 (Grade 2) 

1   (Grade 1) 
2   (Grade 2) 

No data reported 0% 
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School # of Students 
Identified as 
Not Reading 

Proficient 
(SY2006)* 

# of Students 
Identified as 
Not Reading 

Proficient 
(SY2007)* 

# of Students 
Identified as 
Not Reading 

Proficient 
(SY2008)* 

Percentage 
Towards 85% 
Statutory Goal 

14 (Grade 3) 
Oregon Trail 2   (Grade 1) 

12 (Grade 2) 
5   (Grade 3) No data reported 0% 

Pineview 7   (Grade 2) 3   (Grade 1) 
1   (Grade 2) 
9   (Grade 3) 

No data reported 0% 

Poison Spider No data reported 4   (Grade 2) 
10 (Grade 3) 

No data reported 0% 

Sagewood No data reported 14 (Grade 1) 
11 (Grade 2) 
1   (Grade 3) 

No data reported 0% 

Southridge No data reported 6   (Grade 3) No data reported 0% 
University Park 2   (Grade 1) 

7   (Grade 2) 
5   (Grade 2) 
6   (Grade 3) 

No data reported 0% 

Woods Learning 6   (Grade 1) 
3   (Grade 2) 

3   (Grade 1) No data reported 0% 

**Total 66 226 18 0% 
Source:  Legislative Service Office from WDE-626 information provided by the Wyoming Department of Education. 
*Numbers also denote total students placed on an Individual Reading Plan (IRP).  For cells which include information for 
some, but not for all grades, data was not reported for all grades via WDE-626 reporting.       
**Does not control for duplicative WISER ID’s for various years and grades.     
 
 We also found that for one of the other elementary schools we 

visited in Casper, students were reported as being placed on 
IRPs, but not reported as either “yes” or “no” as becoming 
reading proficient. 
 
For example, Willard Elementary School reported for SY 2008 
(4th grade), seventeen (17) students as neither “yes” nor “no” as 
reading proficient after being placed on IRPs.  However, upon 
further investigation with the school, it was determined that ten 
(10) or 59% of the students were actually reading proficient.  As 
reported, WDE-626 information would give a false impression of 
this school with respect to these students, when quite the 
opposite would be true.   

  
 Finally, we found that numerous screening assessments were 

used within Natrona County, which could cause inconsistency in 
terms of how “proficiency” is defined.   According to district 
officials, the following screening assessments are used within the 
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district:  Rigby Reads; AIMSWEB; Benchmark Reading 
Assessments; NWEA MAP for Primary Grades, DIBELS, and 
Running Records Phonics Recording.    
 

 We followed up with Natrona County School District #1 officials 
who stated that reporting has been problematic for years because 
of an antiquated student information system that was extremely 
difficult to use for collection and update of students information; 
more specifically related to student placement on IRPs, reading 
proficiency scores, etc.   As a result, data from schools was 
either reported incorrectly, or not at all.  District officials stated 
that these problems are a direct result of data gathering and 
reporting problems, which are currently being addressed by the 
district.        
 
The district is in the process of implementing a new student 
information system (Infinite Campus), which is more user 
friendly at the school level.  According to one district official, 
there is a need for schools to carefully and reliably input 
information into the system, for the district to use for WDE-626 
reporting purposes.  Given that the district is moving towards 
online reporting of the IRP and other at-risk information within 
Infinite Campus, the whole reporting process should become 
more reliable and usable. 
 
Infinite Campus is new to Natrona County. The tutors and the 
WDE-626 reporting have a real need for careful and reliable 
information but it is dependent on the input of schools. The data 
from this should be more reliable because the data from the 
NWEA can be collected by WISER ID and matched for 
intervention using the WISER ID.   
 
Also, the potential for online reporting of the IRP and at-risk 
information within Infinite Campus for review by the district 
creates a real-time submission and review of information.  
District officials agree that 0% reporting by mistake, or no 
reporting at all is unacceptable.   District officials also stated that 
they are requiring that all schools within the district use a 
consistent screening assessment: NWEA MAP for Primary 
Grades.  
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Laramie County 
School District #1 

During our visit to Laramie County School District #1, we 
identified one elementary school (Hebard) that reported for SY 
2006 (2nd grade) one (1) student and for SY 2008 (1st grade) one 
student as neither “yes” nor “no” as reading proficient after 
being placed on an IRP.   
 
However, upon further investigation with the school, it was 
determined that one (1) or 50% of the students were actually 
reading proficient.  As reported, WDE-626 information would 
give a false impression of this school with respect to these 
students.  Of the three districts we visited however, Laramie 
County School District #1 appeared to be doing much better 
related to WDE-626 reporting.   
 
Like other districts we visited, we found that schools within 
Laramie County School District #1 used various screening 
assessments:  Running Records; Letter ID; Letter Sounds; High 
Frequency Word; Retelling Rubric; Sentence Dictation, NWEA 
Measurement of Academic Progress (MAP); Diagnostic Online 
Reading Assessment (DORA); AMESWEB, CLIP, and ERDA.  
District officials stated they are moving more towards the use of 
NWEA MAP.   

 

Platte County School 
District #1 

During our visit to Platte County School District #1, we found 
the following reporting discrepancies. 
 
Chugwater Elementary:  WDE-626 data was not reported to 
WDE by the district for SY 2006 and SY 2007, but for SY 2006, 
had been reported to the district.  Data was reported to WDE 
however, for SY 2008.   
 
Libbey Elementary:  We did not see any WDE-626 data for SY 
2008 2nd graders in WDE-626 data sets provided by WDE.  This 
led us to believe that data was not reported by the district.  
According to the district, for SY 2008, their records show that 
fifteen (14) 2nd graders were reported on the WDE-626.   
 
According to district officials, one Libbey Elementary School 
official was the person gathering the results from the different 
schools. However, because the district did not have a common 
district definition for which students should be placed on an IRP, 
data was not reported.  In addition, the district did not have a 
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defined process and timeline for reporting of the data to the 
principal.  Apparently, this led to discrepancies in the data 
reporting and what was reported on the WDE 626.  
 
District officials also stated that for Fall 2009, they have 
identified a clear definition of which students based upon 
assessment data should be placed on IRPs.  In addition, they 
have developed a process to gather this data through the district 
office.  For example, district officials stated they reported only 
students performing at the lowest levels (e.g. the most at-risk), 
as opposed to all students reading below proficiency.  They 
require schools now to report all students who are not proficient.   
 
Officials understand the importance of reporting WDE-626 
information correctly and plan to improve their process for the 
future.  Officials were also complimentary of WDE, in that early 
literacy teams are making themselves available for site visits to 
answer questions, and to help individual schools report more 
accurate WDE-626 information.     
 
Like other districts we visited, we found that schools within 
Platte County School District #1 used various screening 
assessments:  DIBELS; AMESWEB; and NWEA MAP.  District 
officials stated they are discussing the use of one consistent 
screening assessment for the future.    

  
Selected districts 
overall reporting 

As discussed in the background section and shown in the 
following tables, our selected districts have generally reported 
WDE-626 information inconsistently since the beginning of the 
Program.     
 
The following tables summarize that information by grade for 
each school by school year.       

 
*Table 18 

Platte County School District #1   
WDE-626 Data 

SY 2006, SY 2007, and SY 2008 
 

School Grade 1 Grade 2 Grade 3 Grade 4 
Chugwater      
SY 2006 No Data Reported No Data Reported No Data Reported No Data Reported 
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School Grade 1 Grade 2 Grade 3 Grade 4 
SY 2007 No Data Reported No Data Reported No Data Reported No Data Reported 
SY 2008 100% (Not 

Proficient) 
N=2 

100% (Blank) 
 
N=1 

100% (Not 
Proficient) 
N=1 

100% (Not 
Proficient) 
N=4 

Glendo     
SY 2006 100% (Proficient) 

N=1 
No Data Reported No Data Reported No Data Reported 

SY 2007 No Data Reported No Data Reported No Data Reported No Data Reported 
SY 2008 No Data Reported No Data Reported No Data Reported No Data Reported 
Libbey     
SY 2006 28% (Proficient) 

43% (Not Proficient) 
28% (Blank) 
N=7 

54% (Proficient) 
31% (Not Proficient) 
15% (Blank) 
N=13 

N/A N/A 

SY 2007 47% (Proficient) 
53% (Not Proficient) 
N=17 

79% (Proficient) 
21% (Not Proficient) 
N=14 

N/A N/A 

SY 2008 43% (Proficient) 
57% (Not Proficient) 
N=14 

No Data Reported N/A N/A 

Source:  Legislative Service Office from WDE-626 information provided by WDE. 
*Where less than three options appear (e.g. proficient, not proficient, or blank) no others appeared in WDE-626 reports.    
Therefore, numbers represented equal 100% of the sub-population reported.   

 
*Table 19 

Natrona County School District #1    
WDE-626 Data 

SY 2006, SY 2007, and SY 2008 
 
School Grade 1 Grade 2 Grade 3 Grade 4 

Grant      
SY 2006 100% (Not Proficient) 

N=2 
100% (Not Proficient) 
N=7 

No Data Reported No Data 
Reported 

SY 2007 100% (Not Proficient) 
 
N=15 

100% (Not Proficient) 
 
N=4 

100% (Not 
Proficient) 
N=10 

No Data 
Reported 

SY 2008 100% (Not Proficient) 
 
 
 
N=8 

No Data Reported 100% (Not 
Proficient) 
 
 
N=9 

10% (Not 
Proficient) 
90% (Blank) 
 
N=10 

North 
Casper 

    

SY 2006 No Data Reported 100% (Not Proficient) 
N=1 

No Data Reported No Data 
Reported 

SY 2007 100% (Not Proficient) 
 

100% (Not Proficient) 
 

100% (Not 
Proficient) 

No Data 
Reported 
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School Grade 1 Grade 2 Grade 3 Grade 4 
N=9 N=11 N=9 

SY 2008 89% (Not Proficient) 
11% (Blank) 
 
N=9 

No Data Reported 45% (Proficient) 
55% (Not Proficient) 
 
N=11 

33% (Proficient) 
67% (Blank) 
 
N=12 

Willard     
SY 2006 No Data Reported No Data Reported No Data Reported No Data 

Reported 
SY 2007 100% (Not Proficient) 

 
N=16 

100% (Not Proficient) 
 
N=15 

100% (Not 
Proficient) 
N=7 

No Data 
Reported 

SY 2008 81% (Proficient) 
19% (Not Proficient) 
N=26 

74% (Proficient) 
26% (Not Proficient) 
N=38 

70% (Proficient) 
30% (Not Proficient) 
N=37 

54% (Proficient) 
46% (Blank) 
N=37 

Source:  Legislative Service Office from WDE-626 information provided by WDE. 
*Where less than three options appear (e.g. proficient, not proficient, or blank) no others appeared in WDE-626 reports.    
Therefore, numbers represented equal 100% of the sub-population reported.   

 
*Table 20 

Laramie County School District #1   
WDE-626 Data 

SY 2006, SY 2007, and SY 2008 
 
School Grade 1 Grade 2 Grade 3 Grade 4 

Gilchrist      
SY 2006 100% (Proficient) 

 
N=4 

33% (Proficient) 
67% (Not Proficient) 
N=3 

No Data Reported No Data Reported 

SY 2007 89% (Proficient) 
11% (Not Proficient) 
N=9 

75% (Proficient) 
25% (Not Proficient) 
N=4 

33% (Proficient) 
67% (Not Proficient) 
N=3 

No Data Reported 

SY 2008 100% (Proficient) 
N=4 

100% (Proficient) 
N=4 

100% (Proficient) 
N=3 

100% (Proficient) 
N=1 

Hebard     
SY 2006 67% (Proficient) 

33% (Not Proficient) 
 
N=6 

12.5% (Proficient) 
75% (Not Proficient) 
12.5% (Blank) 
N=8 

No Data Reported No Data Reported 

SY 2007 25% (Proficient) 
75% (Not Proficient) 
N=4 

33% (Proficient) 
67% (Not Proficient) 
N=3 

23% (Proficient) 
77% (Not Proficient) 
N=13 

No Data Reported 

SY 2008 33.3% (Proficient) 
33.3% (Not Proficient) 
33.3% (Blank) 
N=3 

100% (Proficient) 
 
 
N=3 

100% (Proficient) 
 
 
N=2 

100% (Proficient) 
 
 
N=2 

Jessup     
SY 2006 100% (Proficient) 75% (Proficient) No Data Reported No Data Reported 
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School Grade 1 Grade 2 Grade 3 Grade 4 
 
N=8 

25% (Not Proficient) 
N=8 

SY 2007 78% (Proficient) 
22% (Not Proficient) 
N=9 

67% (Proficient) 
33% (Not Proficient) 
N=6 

70% (Proficient) 
30% (Not Proficient) 
N=10 

No Data Reported 

SY 2008 11 (Proficient) 
N=11 

9 (Proficient) 
N=9 

4 (Proficient) 
N=4 

3 (Proficient) 
N=3 

Source:  Legislative Service Office from WDE-626 information provided by WDE. 
*Where less than three options appear (e.g. proficient, not proficient, or blank) no others appeared in WDE-626 reports.    
Therefore, numbers represented equal 100% of the sub-population reported.   
 

Future Programmatic 
Reporting  

W.S. 21-3-401 (b) clearly assigns the responsibility of reporting 
to the school districts with respect to the Program.  However, as 
mentioned before, the Superintendent and WDE have general 
administrative authority pursuant to W.S. 21-2-202 (a) (i) with 
respect to the state educational system. Likewise, authority exists 
with respect to the “uniform statewide reporting system” 
discussed in W.S. 21-2-202 (a) (xxi).  
  
That particular statute along with W.S. 21-2-304 (a) (v) requires 
the State Board of Education, through the Superintendent and in 
consultation and coordination of local school districts, to 
implement a statewide assessment system comprised of a 
coherent systems of measures that when combined, provide a 
reliable and valid measure of individual student achievement for 
each public school and school district within the state, and the 
performance of the state as a whole. 
 
These statutes appear to grant the Board, Superintendent, and 
WDE discretion to craft the statewide assessment system in such 
a manner to provide the most benefit to K-12 students.  As 
discovered during our visits to local school districts, it is 
apparent that productive activities are occurring with respect to 
the assessment of 1st and 2nd graders not only in reading, but 
writing and mathematics as well.     
 
Unfortunately, districts have received inconsistent guidance 
related to the reporting aspects of the Program.  As a result, 
misunderstandings with respect to what type of information 
should be reported, as well as how to report the information, has 
led to inconsistent and inaccurate reports from the schools, 
through the districts, to WDE.   
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Also, it is important for WDE to consider refining their WDE-
626 reporting process.  Currently, the process is labor intensive, 
in that districts report by WISER ID for separate analysis for 
each particular year and each grade.  The result is not being able 
to review longitudinal data at the end of each year, which causes 
the need for additional work or contracting outside WDE to 
gather, sort, and longitudinally analyze the data.  With the 
WISER ID however, WDE and districts should be able to 
longitudinally track student data.   
 

Some districts 
concerned that W.S. 

21-3-401 may give the 
impression that 
reading is more 

important than other 
subjects 

Some district officials expressed concern that focusing only on 
programmatic and financial reporting for at-risk students with 
respect to reading, could cause the impression that other subjects 
are not as important for the at-risk student.  They also stated that 
as part of their RTI process, where all students are assessed to 
determine special education needs, all subjects are tested.  They 
questioned why the need to only report on proficiency and 
expenditures related to reading, but not other subjects. 
 
The notion of W.S. 21-3-401 set the stage in 2001 to draw 
attention to the at-risk student with respect to reading 
proficiency.  Research has shown that reading is the 
“underpinning” for a student’s success later in life.  Post 
recalibration however, as noted in this report, a tremendous 
amount of resources are distributed to districts through the 
Model for at-risk students in all areas.  The need for 
accountability is not only with reading proficiency pursuant to 
W.S. 21-3-401, but with respect to all areas that impact the at-
risk population, as funded through the Model. 
 
As recalibration approaches for the state of Wyoming, the timing 
may be ideal to rethink district accountability with respect to the 
use of resources for the entire at-risk population.  Such a change 
may require legislative involvement, in order to establish more 
of a statutory framework for coordinating and implementing at-
risk resources within the Model, which would ensure the various 
needs of Wyoming’s at-risk student population, are being met.  
Examples could include expanding the notion of programmatic 
reporting pursuant to W.S. 21-3-401 and financial reporting 
pursuant to W.S. 21-13-333 (d) (repealed), into Title 21, Chapter 
13.     
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Future discussion related to how at-risk resources are used for 
the entire at-risk student population, could have positive impacts 
on the effectiveness of Wyoming’s statewide assessment system.  
More of a focused approach towards the at-risk student 
population in all areas could increase their overall proficiencies.   

  
Recommendation: The Superintendent and WDE should continue to 

assist school districts with their reporting of 
programmatic data as required by W.S. 21-3-401.  
More specifically, WDE should do the following: 
• Follow-up with the districts we visited to assist 

them in making changes to their reporting 
systems in order to meet the reporting 
requirements of W.S. 21-3-401; 

• Follow-up with district we visited to assist them 
with correcting deficiencies identified as part of 
this report; 

• Continue to strive for consistency with respect to 
the types of screening and diagnostic assessments 
used throughout the districts; and 

• Continue training related to early literacy 
programs at the district level, to ensure the 
provisions of W.S. 21-3-401 are carried out.   

  
Recommendation: The State Board of Education, Data Advisory 

Committee, Superintendent, and WDE should 
formally discuss the benefits of expanding 
programmatic reporting pursuant to W.S. 21-3-401 
and financial reporting pursuant to W.S. 21-13-333 
(d) (repealed) to Title 21, Chapter 13, for all 
subject areas for the at-risk student population, and 
report back to the Legislature with conclusions, 
recommendations, etc.     
 
Legislative action through the Joint Education 
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Committee or through model recalibration may also 
be required to formally incorporate the Program, as 
specified under W.S. 21-3-401 into required at-risk 
programs within the Model, using existing 
resources.  Such action would formalize the existing 
funding structure of the Program, as discussed in 
this report.     
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CHAPTER 3  

Longitudinal reporting has not occurred since 2001, and 
current efforts to provide a longitudinal report could be 
flawed because of reporting problems at the district and 
school levels.   
 

- 53 - 

Finding 1:   Local districts have not met statutory 
requirements of W.S. 21-3-401 (b) with 
respect to longitudinal reporting 

  
 Local districts have not met statutory requirements of W.S. 21-3-

401 (b), which states …For school year 2002-2003 and each 
school year thereafter, each district shall annually report to the 
department of education on the progress toward reaching the 
goal of eighty-five percent (85%) of identified students being 
reading proficient. The report shall include longitudinal data on 
all students in grades one (1) through four (4) identified for 
intervention. If the goal is not reached, the district shall report 
the reason the goal was not reached and the steps being taken by 
the district to solve the problem. 
 
As a result, legislators, the Wyoming citizenry, and WDE 
officials do not have information, as envisioned by the 
legislature, to assess the longitudinal effectiveness of the Reading 
Assessment and Intervention Program (Program) for students as 
they progress from the 1st grade through the 4th grade.        

  
Districts responded 

that they report 
longitudinal data 

As stated previously, districts responded to our Confidential 
District Superintendent Survey that they were reporting 
longitudinal data as required by W.S. 21-3-401 (b).  More 
specifically, 44 of 46 respondents (96%) reported that their past 
reporting included longitudinal data on all students in grades one 
(1) through (4) identified for intervention.   
 
Although we found that districts for the most part are reporting 
data as required by statute, they are only reporting data for each 
grade by each school year.  In other words, they are reporting 
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the number of students placed on an Individual Reading Plan 
(IRP), as well as whether that student becomes proficient, but 
only for each grade during each school year.  They are not 
reporting longitudinal progress from the 1st through the 4th grades 
for each student.  In other words, students are not entered into a 
database only once, in order to measure their progress on 
assessments throughout the 1st through 4th grades.     
 

WDE provides a WDE-
626 format for school 

districts to use 

WDE requests districts to use the WDE-626-Early Literacy-
Longitudinal Data form to meet the reporting requirements of 
W.S. 21-3-401 (b).  The abstract for the form is as follows:  
Each school district annually reports identified students in grades 
one through four placed on an individual reading plan for not 
showing appropriate reading competence. Longitudinal data will 
be used to determine program effectiveness, instructional and 
assessment plans and school improvement needs and appropriate 
interventions. 
 
Districts also understand from the WDE-626 template, that forms 
are to be completed online, and that reporting is required 
pursuant to W.S. 21-3-401.  The template offers an online 
tutorial to aid districts in learning how to use the form, what 
types of information should be reported, as well as a vehicle for 
reporting timely information.  Finally, districts can view 
summary information, a copy of the form, as well as an 
instruction sheet for completing the WDE-626 form. 

  
 Fields for the WDE-626 are complete.  They include the 

following:   
• School ID; 
• WISER ID; 
• Student’s First Name; 
• Student’s Middle Name; 
• Student’s Last Name; 
• Student’s Date of Birth; 
• Student’s Grade Level; 
• When Student is Placed on an IRP; 
• When Student is Removed from an IRP; 
• When Student is moved from an IRP to an IEP; 
• Screening Assessment Used; 
• Other Screening Assessment Used (provides opportunity for 



Reading Assessment and Intervention Program Page 55 

 

extended narrative); 
• Whether Students are Still in School During the Spring 

Screening; and 
• Student’s Spring Reading Proficiency.  
 
In addition, the WDE-626 includes open-ended questions to 
solicit information from the districts.  The questions are as 
follows: 
 
• Please indicate in detail, how the WDE can assist the district  

in meeting reading proficiency goals; and 
• Explain what steps are being taken in the district to reach or 

maintain 85% reading proficiency for the indicated students. 
  

WDE-626 does not 
provide an open-

ended question related 
to one reporting of 
W.S. 21-3-401 (b) 

Although the WDE-626 includes open-ended questions related to 
the solicitation of suggestions for assistance, as well as one to 
indicate the steps taken towards reaching the 85% statutorily 
created goal, it does not provide an opportunity to state the 
reason the goal was not reached.  This information is important 
to WDE, as well as the Legislature, for determining problem 
areas in the school districts.  Without such information, it is 
difficult to identify solutions to various problems that districts 
may experience.   

  
 Generally, districts we visited had good things to say about the 

WDE-626 report.  However, when we asked the districts in our 
Confidential District Superintendent Survey whether they 
reported this information (e.g. reasons for not reaching the 85% 
goal), 11 of 47 respondents (23%) reported they did not.   
 
Upon further discussion with the districts we visited, we found 
that some districts did not report the reason(s) the goal was not 
met, because the WDE-626 form did not have a field for this 
information.  When we asked districts who stated in our survey 
that they reported this type of information, they told us the 
communication was more informal.   
 
By not providing a field for districts to use in order to report the 
reasons the 85% goal was not met, an information void has been 
created.  As a result, legislators may not have a complete picture 
of the effectiveness of this program, when considering aspects of 
Model recalibration.       



Page 56 February 2010 

 

WDE officials stated 
technology at the state 

and district levels 
precluded accurate 

reporting 

WDE officials stated that neither WDE nor school districts had 
the sophistication early on to track WDE-626 longitudinally.  
This is because there was an absence of the ability to track the 
progress of individual students district by district.     
 
Subsequently, districts first reported annual data related to the 
Program for SY 2001.  For SY 2001 through SY 2003 data was 
reported in aggregate form only by district; not broken out by 
school or individual student.  Although WDE has individual 
district data for these two years, they do not have data drilling 
down to specific schools for these early years.     
 
From SY 2004 forward, however, WDE began collecting data at 
the school level.  Although an improvement from the earlier 
years, data for the most part, was still aggregated and reported at 
the district level.    
 
The following table illustrates that according to the WDE-626 
data submitted by districts, the percentage of identified students 
moving towards reading proficiency has generally declined over 
the years.  It should be noted however, that because of the 
reporting issues identified in Chapter 2 of this report, these 
percentages may be artificially low because of inaccurate or no 
reporting by local schools and school districts.  
   

 
Table 21 

District WDE-626 Reporting 
Decline in Percentage of Identified Students Reading Proficiency 

 
Grade Level School Year *Students 

Place on IRP 
Number of 
Identified 
Student 
Reading 

Proficient 

Percentage of 
Identified 
Students 
Reading 

Proficient 
1st Grade SY2001-02 1,690 1,023 60.53%
 SY2002-03 1,788 1,052 58.08%
 SY2004-05 1,390 862 62.01%
 SY2005-06 1,397 835 59.77%
 SY2006-07 1,157 621 53.67%
 SY2007-08 1,476 605 40.99%
Subtotal  8,898 4,998 56.16%
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Grade Level School Year *Students 
Place on IRP 

Number of 
Identified 
Student 
Reading 

Proficient 

Percentage of 
Identified 
Students 
Reading 

Proficient 
2nd Grade SY2002-03 1,212 644 52.47%
 SY2004-05 980 502 51.22%
 SY2005-06 1,065 536 50.33%
 SY2006-07 1,110 416 37.48%
 SY2007-08 1,339 353 26.36%
Subtotal  5,706 2,451 42.95%
     
3rd Grade SY2004-05 494 261 52.83%
 SY2005-06 846 343 40.54%
 SY2006-07 638 176 27.59%
 SY2007-08 1,001 211 21.08%
Subtotal  2,979 991 33.26%
     
4th Grade SY2004-05 449 219 48.78%
 SY2005-06 784 370 47.19%
 SY2006-07 586 200 34.13%
 SY2007-08 630 167 26.51%
Subtotal  2,449 956 39.04%
   
**Grand Total  20,032 9,396 46.90%
Source:  LSO from information provided by the Wyoming Department of Education based on WDE-626 reporting. 
*Adjusted number after subtracting students who left the district or who were moved to an Individualized Education Plan 
(IEP). 
**Is not a longitudinal percentage for grades one (1) through four (4).   
 

Wyoming Integrated 
Statewide Education 

Record Identifiers 
(WISER IDs) created 

an opportunity to track 
data longitudinally 

According to WDE officials, the district reporting process has 
improved markedly, because of the advent of the Wyoming 
Integrated Statewide Education Data System and the use of 
reporting and tracking using the WISDER ID (Wyoming 
Integrated Statewide Education Record Identifier).  Officials also 
commented that such systems are similar to national efforts 
frequently referred to as longitudinal data systems.   
 
After the 2004 Legislative session, work began to implement the 
new system, which incorporated a statewide student record 
identifier to enable WDE to track students from district to 
district.  Although work began in 2004, the WISER ID portion 
of WDE-626 tracking was not used until SY 2006.   
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The tracking of WISER ID since SY 2006, however, has given 
the WDE an ability to longitudinally analyze data for three 
school years: SY 2006; SY 2007; and SY 2008.  Currently, 
WDE is now able to collect student information via the WDE-
626 process, and analyze it in a longitudinal manner for the 
districts.        

  
WDE Contracts with 
Education Northwest 

(previously Northwest 
Regional Educational 

Laboratory) to 
longitudinally analyze 

WDE-626 data 

On August 1 2009, WDE amended an existing contract with 
Northwest Regional Educational Laboratory (NWREL), 
originally executed and made effective on April 29, 2009.  The 
purpose of the original contract was to evaluate Wyoming’s 
Reading First Program, pursuant to federal compliance and 
guidance.  That contract was $25,000.   
 
The purpose of the August 1st amendment is to provide an 
analysis of the early literacy longitudinal data collected through 
the WDE-626 form.  Because of the implementation and use of 
WISER IDs, WDE was able to move towards longitudinal 
reporting.   
 
According to the amendment, this analysis will meet the criteria 
set forth in W.S. 21-3-401.  Total payment for the amendment 
was $20,000.  Deliverables were specified as follows: 
 
• Contractor shall provide an analysis of the early literacy 

longitudinal data gathered through the WDE-626 data 
collection.  The data are from a subset of Wyoming students 
who have been placed on an individual Reading Plan (IRP).  
Contractor will consult with the Agency regarding the format 
and content of the report; and 

• Agency shall provide the Contractor with the WDE-626 data 
in Excel format.               

   
 Education Northwest’s longitudinal analysis of students identified 

in 2nd grade as being placed on IRPs for SY 2006, showed 39% 
proficiency after being tested in the 4th grade for SY 2008.  
Based on the WDE-626 information available, longitudinal data 
for these students was only available from the 2nd grade.  W.S. 
21-3-401 (b) requires longitudinal reporting from 1st grade 
however; that year’s data was not available from WDE. 
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The following table provides additional information on Education 
Northwest’s longitudinal analysis. 

 
Table 22 

*Longitudinal Analysis of 2nd, 3rd, and 4th Graders 
 
School Year Grade Number of 

Students 
Placed on 

IRPs 

Number of 
Students Not 

Proficient 

Number of 
Proficient 
Students  

Percentage of 
Proficient 
Students  

SY 2006 2nd Grade 1,234 810 424 34%
SY 2007 3rd Grade 1,196 963 233 20%
SY 2008 4th Grade 782 480 302 39%
Source:  Legislative Service Office from Wyoming Early Literacy Data Report, November 2009, Education Northwest. 
*This is the first longitudinal analysis conducted since the passage of W.S. 21-3-401 in 2001. 
 

 This longitudinal analysis illustrates a 7.9% decline in what was 
reported overall by WDE illustrated in the previous table.  It 
should be noted however, that the 46.90% depicts an average of 
single school analysis by grade, which is not a longitudinal 
analysis.  Although the two percentages are not directly 
comparable, the decline is cause for concern. 

  
 Also, the results of Education Northwest’s analysis, as well as 

WDE’s analysis prior to the contract, should be considered in 
light of problems we identified during our fieldwork, with 
respect to inaccurate or no reporting.   
 
For example, districts such as Natrona County School District 
#1, which reported 0% for all students mistakenly, or did not 
check either “yes” or “no” for students becoming proficient, 
may have skewed the percentages of students as reading 
proficient.  Likewise, districts such as Platte School District #1 
who reported only the lowest or most at-risk students could be 
problematic.   
 
In addition, we found that for Natrona County School District 
#1, some schools did not report at all, something that obviously 
impacts the analysis of longitudinal data.  According to WDE 
officials, these problems could also be occurring in other districts 
across Wyoming.      
 
 



Page 60 February 2010 

 

In other words, the results of Education Northwest’s work are 
only as valid as the WDE-626 information it was provided by 
WDE to analyze.  Inaccurate or incomplete data could very well 
skew the results, which may give a false impression that districts 
are not moving identified students towards reading proficiency.     
 
Given that however, many of the concerns expressed by 
Education Northwest with respect to the numerous screening 
assessments used, etc., are consistent with what we found when 
visiting our sampled districts, and are worthy of discussion.  

  
PAWS Alignment with 

Screeners 
Education Northwest also analyzed Spring 2009 data to 
determine if PAWS was in alignment with the screening data 
districts used to determine reading proficiency.  Given the 
numerous screeners used at the district level, as well as the lack 
of a clear definition of “proficiency”, the data was not 
conclusive.  However, the results are interesting to note that 
some alignment appears to exist. 
 
• For 301 4th graders who tested proficient on a district 

screener in spring 2009, 67% or 202 students were also 
PAWS proficient.  The remaining 99 students or 33% were 
not PAWS proficient.   

• For 474 4th graders who tested not proficient on a district 
screener in spring 2009, 41% or 194 students were PAWS 
proficient.  The remaining 280 students or 59% were not 
PAWS proficient.   

• For 396 3rd graders who tested proficient on a district 
screener in spring 2009, 43% or 170 students were also 
PAWS proficient.  The remaining 226 students or 57% were 
not PAWS proficient.   

• For 754 3rd graders who tested not proficient on a district 
screener in spring 2009, 19% or 143 students were PAWS 
proficient.  The remaining 611 students or 81% were not 
PAWS proficient.   

 
Education Northwest also determined that an analysis of PAWS 
proficiency (either “yes” or “no”) for the above students with 
PAWS scale scores, showed more consistency.  In other words, 
when compared against the full continuum of PAWS scale 
scores, alignment between the screeners appeared more 
consistent.    
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It should be noted that WDE in 2007, through the use of two 
Ph.D. consultants, determined that DIBELS Measure of Oral 
Reading Fluency (DIBELS ORF) was consistent with the reading 
portion of PAWS.  DIBELS is one of many screeners currently 
being used by the districts. 
 
The consultants found that for students voluntarily tested in 
Grades 3-5, there was a statistically significant correlation 
between DIBELS and PAWS with respect to students identified 
as “low risk” performing well on PAWS, as well as students 
identified as “at-risk” performing poorly on PAWS: 
 
• 3rd grade students (374) showed a correlation of .72; 
• 4th grade students (293) showed a correlation of .69; and 
• 5th grade students (288) showed a correlation of .70. 
 

 The following table illustrates the findings and recommendations 
with respect to Education Northwest’s work.   
 

 
Table 23 

Education Northwest Report Findings and Recommendations 
Wyoming 626 Early Literacy Data Report 

 
Finding/Recommendation Summary 

The goal of moving 85 percent of struggling 
students to proficiency was not met.  

Among students who were identified as 
struggling readers in first, second or third 
grade, 39 percent met reading proficiency at 
the end of fourth grade in spring 2009. 

A small proportion of the struggling readers 
were referred to special education.  

Among students who were identified as 
struggling readers in first, second or third 
grade, 16 percent were moved to an 
Individualized Education Plan (IEP), meaning 
they were referred to special education, by the 
end of fourth grade in spring 2009. This 
represents 5 percent of all fourth grade 
students in the state of Wyoming. 

Proficiency on district‐selected screeners 
was not aligned with proficiency on the 
statewide assessment.  

In fourth grade, 67 percent of those who 
achieved proficiency on the screener were 
also proficient on the PAWS; but in third 
grade, this was just 43 percent, lower than 
what one would expect by chance (50%). 
Given the multiple screeners and cut scores 
that were used to determine proficiency, this is 
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Finding/Recommendation Summary 
perhaps not surprising. 
 

There was a relationship between proficiency 
on screeners and statewide assessment scale 
scores.  
 

Additional analysis revealed that there is a 
statistically significant relationship between 
proficiency on the screeners and the PAWS 
scale score, which is a continuous variable 
that captures more information than meeting 
proficiency. Further exploration of this 
relationship is recommended below.   
 

Standardize the cut scores that determine 
“proficiency.”    (Recommendation) 

We recommend that the state standardize the 
cut scores that determine proficiency. This can 
be done by following the guidelines 
established by many screening assessment 
developers. In instances that cut scores are 
not provided by the developers, individuals 
with expertise in this area (such as WDE 
Standards & Assessment staff or a consultant) 
could establish cut scores to be used 
universally throughout the state. 
 

Help districts select appropriate screening 
assessments.    (Recommendation)  

Continue technical assistance to districts in 
selecting screening instruments. Limit the 
screeners districts can use to those that are 
most valid and reliable as well as best‐suited 
for the intended purpose. 
 

Look at correlations between the most 
commonly used screeners and the statewide 
assessment (PAWS).    (Recommendation)  

Correlation studies show the relationship 
between the results of one assessment and 
another. This type of analysis yields 
information that shows what level of 
achievement on one measure is predictive of 
passing the other. This can help schools make 
more accurate decisions about which students 
need interventions. While this has been done 
for the DIBELS in prior years (Hill & Kilgrow, 
2007), it could also be done for other 
commonly used screeners. Such studies 
would need raw scores from the screening 
assessment as well as the PAWS (see 
Recommendation 4). 
 

Collect raw scores.    (Recommendation)  In addition to asking districts to report yes/no 
about student proficiency, ask them to report 
the actual score a student received. Analyzing 
raw scores that represent the full range of 
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Finding/Recommendation Summary 
student performance provides a more accurate 
picture of student achievement and yields 
more useful data. 
 

Clarify reporting expectations.   
(Recommendation)    

A lack of clear reporting guidelines meant that 
there were several points at which districts 
made different decisions about what data to 
report. (For example, some districts reported 
data only for the very lowest performing 
students, while others reported data for all 
students who were below proficiency.) 
Clarifying expectations will result in 
significantly improved data collection and more 
accurate analyses. 
 

Consider creation of a longitudinal database 
with online data entry interface.  
(Recommendation) 

Creating a database in which a student is 
entered only once and all assessments taken 
are entered into one place would greatly 
enhance data collection and the ease with 
which stakeholders could access useful 
longitudinal data.  Implementation of these 
recommendations will enhance the ease and 
consistency of future data collection. They will 
also render the resulting analyses more useful 
and accurate. 

Source:  Wyoming 626 Early Literacy Data Report, November 2009, Education Northwest 
 

 Although we applaud WDE for moving forward with ways in 
which to meet the longitudinal reporting requirements of W.S. 
21-3-401 (b), a different approach may have been to wait on 
spending the money for a longitudinal study by an outside 
contractor until reporting among the districts was more 
consistent.  Nevertheless, the information obtained in this first 
longitudinal analysis can only serve to help WDE and the 
districts to continue working towards meeting statutory reporting 
requirements, as well as refining the current reporting system to 
track longitudinal data more consistently and accurately.   

  
Recommendation: The WDE and the Data Advisory Committee should 

update the WDE-626 template to include an open-
ended question that requests specific reasons the 
85% statutory goal is not reached pursuant to W.S. 
21-3-401 (b).       
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Recommendation: In addition to the recommendations in this report, 
the WDE should follow up with implementation of 
the recommendations of Education Northwest in its 
December 2009 report.  Particular attention should 
be paid to deficiencies in the reporting structure 
with respect to the use of multiple screeners; 
clarifications of reporting requirements; as well as 
moving forward with a longitudinal reporting 
system for districts to use.           

  
  

Finding 2:   Neither WDE nor the districts track the 
progress of students placed on IEPs 
towards reading proficiency as part of 
the 85% statutory goal.    

  
IRP students moving 

to IEPs 
As discussed in the background section, the schools we visited 
all use some form of RTI, which includes general, remedial, and 
special education tiers.  These tiers include strategies or 
interventions to monitor student progress to determine ultimately 
which students are most in need of intensive services.  In 
Wyoming, those students are typically place on Individual 
Education Plans (IEP).   

  
 W.S. 21-3-401 (b) states that For students under an 

individualized education plan (IEP) which addresses reading 
difficulties, the IEP shall be deemed sufficient to meet the 
requirements of this subsection and no additional plan shall be 
required.  The WDE and districts since 2001, have interpreted 
this statute to imply that IEP students should not be included in 
the calculations related to the 85% reporting goal.  However, 
from a strict constructionist reading of the statute, that 
interpretation is incorrect. 
 
After much discussion with district superintendents, principals, 
and teachers, the general consensus is that IEP students, 
especially those with severe cognitive disabilities, should be 
assessed, but not with the same standard as their classmates.   
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This is consistent with federal requirements of No Child Left 
Behind, which creates the need for an assessment such as 
PAWS-ALT.  For example, students in Wyoming with learning 
disabilities, must participate in the PAWS assessment in one of 
the following manners: 
 
• PAWS without accommodations; 
• PAWS with standard accommodations; or  
• PAWS-ALT. 
 
By assessing IEP students with other criteria, they can also 
benefit from assessment screening, identification of strategies to 
improve their reading, and most importantly, goals that will help 
them improve.  In other words, they can be assessed separately, 
perhaps with a different calculation outside of the 85% discussed 
in W.S. 21-3-401 (b). 
 
It should be noted that the number of students who move from 
and IRP to an IEP is not very large.  According to WDE-626 
data provided by WDE, for SY 2006, SY 2007, and SY 2008 
1,265 students moved from IRPs to IEPs.  Ultimately, one 
hundred twenty-one (121) tested reading proficient (10%); 1,102 
were not reading proficient (87%); and forty-two (42) were 
blank (3%). 
 
The following table provides additional information on these 
particular students.    
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Table 24 
IRP Students Who Moved to IEPs 

 

School District 
SY 2006 SY 2007 SY 2008 *Reading 

Proficient 
Albany 1 
 
 

18 27 65 12 (Yes) 
96 (No) 
2 (Blank) 

Big Horn 1 0 0 3 3 (No) 
Big Horn 2 
 

3 6 12 1 (Yes) 
20 (No) 

Big Horn 3 1 9 14 24 (No) 
Big Horn 4 
 

1 1 0 1 (Yes) 
1 (No) 

Campbell 1 
 
 

38 14 94 14 (Yes) 
118 (No) 
14 (Blank) 

Carbon 1 
 

6 2 5 2 (Yes) 
11 (No) 

Carbon 2 
 
 

2 10 5 4 (Yes) 
12 (No) 
1 (Blank) 

Converse 1 2 3 5 10 (No) 
Converse 2 
 

3 2 0 1 (Yes) 
4 (No) 

Crook 1 
 

3 6 6 1 (Yes) 
14 (No) 

Fremont 1 
 
 

5 18 14 2 (Yes) 
32 (No) 
3 (Blank) 

Fremont 2 0 0 2 2 (No) 
Fremont 6 
 

2 1 5 7 (No) 
1 (Blank) 

Fremont 14 
 

1 4 6 1 (Yes) 
10 (No) 

Fremont 21 2 5 4 11 (No) 
Fremont 24 0 0 0 N/A 
Fremont 25 4 1 13 18 (No) 
Fremont 38 2 0 0 2 (No) 
Goshen 1 
 
 

3 15 10 7 (Yes) 
20 (No) 
1 (Blank) 

Hot Springs 1 
 

1 1 1 1 (Yes) 
2 (No) 

Johnson 1 
 

1 4 21 2 (Yes) 
24 (No) 
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School District 
SY 2006 SY 2007 SY 2008 *Reading 

Proficient 
Laramie 1 
 
 

8 113 27 9 (Yes) 
136 (No) 
3 (Blank) 

Laramie 2 
 

1 9 20 20 (Yes) 
10 (No) 

Lincoln 1 
 

2 0 1 2 (No) 
1 (Blank) 

Lincoln 2 
 
 

3 15 6 2 (Yes) 
21 (No) 
1 (Blank) 

Natrona 1 
 
 

28 0 51 9 (Yes) 
63 (No) 
7 (Blank) 

Niobrara 1 
 

0 9 3 1 (Yes) 
11 (No) 

Park 1 
 

2 10 14 4 (Yes) 
22 (No) 

Park 6 
 

17 15 12 1 (Yes) 
43 (No) 

Park 16 0 1 0 1 (No) 
Platte 1 
 

5 5 4 1 (Yes) 
13 (No) 

Platte 2 1 0 1 2 (No) 
Sheridan 1 2 2 7 11 (No) 
Sheridan 2 
 

3 4 3 2 (Yes) 
8 (No) 

Sheridan 3 0 0 0 N/A 
Sublette 1 1 11 5 17 (No) 
Sublette 9 1 3 6 10 (No) 
Sweetwater 1 
 
 

18 19 44 1 (Yes) 
76 (No) 
4 (Blank) 

Sweetwater 2 
 
 

8 9 32 1 (Yes) 
46 (No) 
2 (Blank) 

Teton 1 
 

13 0 4 2 (Yes) 
15 (No) 

Uinta 1 
 

19 5 52 5 (Yes) 
71 (No) 

Uinta 4 
 

2 1 2 1 (Yes) 
4 (No) 

Uinta 6 5 1 2 8 (No) 
Washakie 1 
 
 

33 43 0 12 (Yes) 
62 (No) 
2 (Blank) 
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School District 
SY 2006 SY 2007 SY 2008 *Reading 

Proficient 
Washakie 2 0 1 0 1 (No) 
Weston 1 0 2 7 9 (No) 
Weston 7 0 0 0 N/A 

Total 

 
 
270 

 
 
407 

 
 
588 

121 (Yes)
1,102 (No)
42 (Blank)

Grand Total 

 
 
1,265 

  Yes (10%)
No (87%)

Blank (3%)
Source:  Legislative Service Office from WDE-626 information provided by WDE.  
*Reading proficiency percentages are summarized for all years and all grades.    
 

Recommendation: The WDE and the Data Advisory Committee should 
discuss how best to track data on students who are 
placed on IEPs towards reading proficiency.  
Particular consideration should be given to creating 
a special type of reporting similar to PAWS-ALT. 

  
Recommendation: The WDE and the Data Advisory Committee should 

discuss creating a sub-group of students placed on 
IRPs, for disaggregated reporting as part of the 
Public Paws Results-State Level and District Level- 
Disaggregated Report.  Creating a sub-group of 
students placed on IRPs at the beginning of the 3rd 
and 4th grade school years will allow WDE to track 
these students' progress on PAWS the following 
spring.  Currently, this type of tracking does not 
exist.     
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Finding 1:   Funding of the Reading Assessment 
and Intervention Program has been 
done on an ad-hoc basis, causing 
confusion with respect to expectations 
for reporting and accountability 

 
 Prior to the recalibration of the school funding system, which 

was conducted in 2005, by Lawrence O. Picus & Associates, 
Wyoming school districts received separate categorical funding 
for implementation of the Reading Assessment and Intervention 
Program (Program).   
 
The rationale for this funding arrangement was because of the 
importance of the Program, as well as a desire to monitor 
expenditures related to statutory requirements that 85% of 
students placed in Individual Reading Plans (IRP) become 
reading proficient.   
 
The following table illustrates that Wyoming school districts 
received a total of $17,891,386 in direct state funding for SY 
2001, SY 2002, SY 2003, SY2004, and SY 2005.    

 
Table 25 

Reading Assessment and Intervention Program:  W.S. 21-3-401 
Categorical Appropriation Amounts 

 
Reference Description Funding Source Amount 

*2001 Laws-Ch. 
139, Section 341 

Initial Appropriation 
(SY 2001)  

General Fund $3,430,000

**BFY 2003 Biennial Appropriation General Fund 6,782,150
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Reference Description Funding Source Amount 
Appropriation (SY 2002 and SY 

2003) 
***LSO Fiscal 
Profile 
(Goldenrod), 
10/14/05 

Biennial Appropriation 
(SY 2004 and SY 
2005) 

School Foundation 
Program Account

7,679,236

Total  $17,891,386
Source:  Legislative Service Office from information provided in Wyoming Session Laws, Statute, Internet Budget Analysis 
and Reporting System (IBARS), and LSO Fiscal (Goldenrod Report).   
*According to the Wyoming Department of Education, $3,761,430 was not expended by the school districts until SY 2003-04.  
This amount is $331,430 more than what appears in 2001 Session Laws. 
**Because the Reading Assessment and Intervention Program was enacted during the 2001 legislative session, the second year 
of BFY 2001, the WDE BFY 2003 budget doubled the original appropriation in order to move towards biennium budgeting.  
This was funded as part of the Superintendent/Internal OPS budget.    
*** According to the Wyoming Department of Education, this amount of funding was disbursed to districts for the Reading 
Assessment and Intervention Program.  This is $128,596 more than what appears in the 2004 Laws-Ch. 95, Section 205, as a 
result of MAP adjustment.  
 

Financial reporting 
requirements repealed 

in 2006 (2006 Laws-
Ch. 95, Section 2) 

During this period prior to the 2005recalibration, there were also 
statutory requirements for WDE to track and monitor 
expenditures related to the program.  More specifically, W.S. 
21-13-333 (d) read as follows:  Each district shall, in addition to 
reporting information required under W.S. 21-3-401, annually 
report to the department expenditures of amounts made available 
under this section for the prior school year.   
 
As can be seen from the wording in the repealed statute which 
mentions reporting standards in W.S. 21-3-401, the legislative 
intent appeared to focus on financial and programmatic reporting 
in tandem.  As a result of the repeal however, as well as the  
discontinuation of financial reporting requirements by WDE, a 
reporting dichotomy was created, given that reporting 
requirements within W.S. 21-3-401 (b) remained in tact. 

  
 Inconsistent Reporting and Lack of Analysis 

Caused Need for Reconciliations 
  

Late collection of 
expenditure data and 

lack of analysis by 
WDE sent a mixed 
message to school 

districts, which caused 
inconsistent reporting 

According to WDE, it did not begin collecting expenditure 
information on the WDE-601 (Annual District Report) until SY 
2003.  Even then, the data was not analyzed with respect to how 
well the districts were doing implementing their reading 
assessment and intervention programs measured against the 85% 
statutory goal.  Nor, did WDE ensure that districts were 
reporting expenditure information consistently against an 
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established chart of accounts.   
 

 Upon request of expenditure information from WDE, we 
identified inconsistent reporting, which caused a discrepancy 
between what was disbursed by WDE to individual districts 
versus expenditures reported back to WDE.   

  
LSO performed 

reconciliation on 
$1,902,303  

The WDE provided revenue and expenditure data for years 
2003-04, 2004-05, and 2005-06. After our analysis, we 
discovered that 33 of the 48 school districts (69%) reported 
expenditures of $1,902,303 less than what WDE disbursed to 
them.  WDE officials at the time were not sure what caused the 
discrepancy, but thought inconsistent reporting could be the 
cause.         
 
In order to determine whether reporting inconsistencies caused 
the discrepancy, we sampled eleven (11) districts where 75% of 
the discrepancy was in question.  The sample districts and their 
disposition are represented the following table.   
 

 
Table 26 

Expenditure Reconciliation  
 

School District Revenue 
Discrepancy 

Amount 
Reconciled Funds Net Balance 

Big Horn #3 $90,926.00 $61,527.56 $60,139.18 $1,388.38 
Fremont #25 $178,175.47 $89,706.47 $89,706.47 $0.00 
Laramie #2 $90,926.00 $74,539.83 $25,856.87 $48,682.96 
Lincoln #1 $135,926.00 $58,158.16 $0.00 $58,158.16* 
Natrona #1 $834,319.99 $831,266.99 $831,266.99 $0.00 
Sweetwater #2 $288,155.04 $100,139.66 $100,139.66 $0.00 
Uinta #1 $225,423.28 $115,674.71 $114,015.04 $1,659.67 
Uinta #4 $90,926.00 $90,926.00 $90,926.00 $0.00 
Uinta #6 $135,926.00 $135,926.00 $135,926.00 $0.00 
Washakie #1 $90,587.25 $71,944.41 $71,944.41 $0.00 
Weston #1 $135,926.00 $52,562.36 $52,562.36 $0.00 
**Total                                                                                                                 $ 109,889.17 
Source:  Legislative Service Office from sampled school districts.   
*No response to inquiry.   
**Total not reconciled.   
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 Each school district provided revenue and expenditure data 
related to the funding accounts from 2001-2009. After 
reconciliation it was found that of the $1,682,372.15, 
$1,572,482.98 reconciled as spending for Reading Assessment 
and Intervention programs.  

  
 The initial financial discrepancy may have arisen due to 

problems associated with data conversion from the district level 
to the WDE.  Each district follows financial guidelines set out by 
the WDE which includes a set format for coding revenue and 
expenditure. However, code designation is the responsibility of 
the district.  
 
Figure 2 shows the common format, however the precise number 
of elements to be included in each classification described earlier 
depends on the size, complexity and control/reporting needs of 
the school district.  

  
 Accordingly, the number of digits needed in the coding structure 

may vary. 
 

Figure 2 
Sample Chart of Accounts 

 

Source:  Legislative Service Office from the WDE Wyoming School Budgeting, 
Accounting and Reporting Manual, June 2009. 
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Thus, each district does not have a comparable prescriptive 
funding code to report expenditures to the WDE. Each district 
must choose a unique designation for funding that corresponds to 
their interpretation of the accounting guidelines. As a result, 
when information is reported to the WDE via the WDE-601 
reporting form the data is converted to fit the WDE’s unique 
financial code designations which cause information to be lost in 
translation. 

  
After recalibration of 

the Model in 2005, 
categorical funding of 
the Program ceased 

as did financial 
reporting requirements 

After recalibration, which became effective in SY 2006-07, 
school districts no longer received categorical funding for the 
Program.  Rather, funding was included within the Education 
Resource Block Grant Model (Model) through various at-risk 
resources, but also through other resources necessary to provide 
the educational program.   
 
The post-recalibration (2005) Model includes a tremendous 
amount of dollars related to at-risk resources which can be used 
by districts for the Program; however, a separate cost based 
adjustment does not exist within the Model.   
 
This arrangement could be considered somewhat awkward, in 
that resources within the Model that are subject to various 
reporting requirements within Title 21 are not applied to this 
statutorily created Program; even though resources are being 
expended for a particular statutory purpose, where programmatic 
reporting is required. 
 
As can be seen in Tables 1 and 2, the amount of money 
disbursed to school districts that could be used for the Program is 
substantial, when compared to the previous categorical funding.  
Intuitively, it does not make sense to maintain programmatic 
reporting requirements from W.S. 21-3-401 (b), and repeal the 
financial reporting requirements (W.S. 21-13-333 (d)), when the 
legislature previously viewed it as an important component 
related to oversight of the newly created Program.    

  
Current Model 

provides at-risk 
resources, which can 

be used to fund the 
Program  

The current Model provides Wyoming’s school districts with 
funding for the necessary instructional and operational resources 
to provide each Wyoming student with an equal opportunity to 
receive a proper education.  The funding that each district 
receives is a function of the components of the Model and the 
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characteristics of the schools and students within a particular 
district.  The Model determines the amount available to the 
district, but it does not determine how that funding is spent.   
 
The overall strategy of the Model focuses on attainment of 
reading proficiency by the end of grade three (3), to continue 
thereafter.  Strategy resources associated with reading 
proficiency (funded within the Model) include the following 
criteria: 
 
• Full-day kindergarten; 
• Smaller class sizes during elementary school; 
• 90 minute blocks of reading instruction each day; 
• Evidence-based reading curriculum balancing phonics; 
• Phonemic development; 
• Writing and comprehension; 
• Access to rigorous professional development; and 
• Individual and small group tutoring for struggling students.   
 

  
 The following tables illustrate the Model generated at-risk related 

resources, which could be used for implementation and 
continuation of a Reading Assessment and Intervention Program.  
For SY2006-07, SY2007-08, and SY2008-09 a total of 
$178,381,196 was appropriated to Wyoming’s school districts 
for at-risk related resources, as well as an additional 
$446,533,950 of funding outside of the Model, which could be 
used for reading assessment and intervention.        
 

 
Table 27 

*Model Generated At-Risk Related Resources 
SY2006 

 
Within Block Grant Model Resource Amount 

Additional Pupil Support $20,444,529
Tutor Funding $20,925,489
ELL Teacher Funding $1,933,522
Increase of ½ day to Full Day Kindergarten 
Funding 

$13,131,950

Sub-Total  $56,435,490
 
Other Funding Outside of Block Grant Model Resource Amount 
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Within Block Grant Model Resource Amount 
Special Education Reimbursement $116,442,547
Summer School Extended Day $9,000,000
Sub-Total $125,442,547
 
Combined Total $181,878,037
Source:  LSO, Education Finance Section.   
*Resources which could be used for Reading Assessment and Intervention. 
 

Table 28 
*Model Generated At-Risk Related Resources 

SY2007 
 

Within Block Grant Model Resource Amount 
Additional Pupil Support $21,149,057
Tutor Funding $21,638,958
ELL Teacher Funding $2,021,838
Increase of ½ day to Full Day Kindergarten 
Funding 

$13,989,512

Sub-Total  $58,799,365
  
Other Funding Outside of Block Grant Model Resource Amount 
Special Education Reimbursement $144,630,235
Summer School Extended Day $9,000,000
Sub-Total $153,630,235
 
Combined Total $212,429,600
Source:  LSO, Education Finance Section.   
*Resources which could be used for Reading Assessment and Intervention. 
 
 

Table 29 
*Model Generated At-Risk Related Resources 

SY2008 
 

Within Block Grant Model Resource Amount 
Additional Pupil Support $22,305,136
Tutor Funding $22,824,843
ELL Teacher Funding $2,614,515
Increase of ½ day to Full Day Kindergarten 
Funding 

$15,401,847

Sub-Total  $63,146,341
  
Other Funding Outside of Block Grant Model Resource Amount 
Special Education Reimbursement $157,461,168
Summer School Extended Day $10,000,000



Page 76 February 2010 

 

Within Block Grant Model Resource Amount 
Sub-Total $167,461,168 
 
Combined Total $230,607,509
Source:  LSO, Education Finance Section.   
*Resources which could be used for Reading Assessment and Intervention. 
 

Table 30 
*Model Generated At-Risk Related Resources 

SY2009 (projected) 
 

Within Block Grant Model Resource Amount 
Additional Pupil Support $23,638,614
Tutor Funding $24,190,099
ELL Teacher Funding $2,534,531
Increase of ½ day to Full Day Kindergarten 
Funding 

$16,442,337

Sub-Total  $66,805,491
  
Other Funding Outside of Block Grant Model Resource Amount 
Special Education Reimbursement $168,898,699
Summer School / Extended Day $9,701,000
Sub-Total $178,599,399
 
Combined Total $245,404,890
Source:  LSO, School Finance Section.   
*Resources which could be used for Reading Assessment and Intervention. 
 

Future Funding and 
Reporting of the 

Program  

There was a consensus among districts that we visited, that it is 
important to identify resources related to how well a program is 
performing.  And, they agreed that the manner in which the 
Program has been funded throughout the years has caused 
confusion.  In addition, we heard that the statutory separateness 
of the Program apart from the Model as a distinct component of 
what many already believe they are doing as part of their at-risk 
programs, caused confusion. 
 
One Superintendent opined that the existence of a separate 
statutorily created reading program, somehow takes away from 
the importance of tracking efforts related to early intervention 
for mathematics and writing.  Especially, if financial and 
programmatic reporting is required. 
 
Given this feedback, it appeared that most districts we visited 
were fine with the current funding arrangement for the Program.  
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They also thought that by either creating a categorically funded 
program away from the Model, or creating a cost-based 
adjustment within the Model, without fully analyzing the 
resources expended during the last 8 years, could be 
problematic.     
 

  
Matter for 
Legislative 
Consideration: 

The Legislature should consider amending 
Title 21 to require the reporting of 
expenditures at the district level with 
respect to the Reading Assessment and 
Intervention Program.  Language in repealed 
W.S. 21-13-333 (d) could be considered, 
which could help provide the Legislature 
more complete information as it considers 
future recalibrations of the Model.        
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Finding 1:   Federal Reading First Schools in 
Wyoming use more consistency in 
their approach to reading assessment 
and intervention 

 
 According to the United States Department of Education, 

Reading First State Profile, Wyoming has received $15,353,723 
in Reading First funds from 2002-2008.  Reading First was 
created as part of the No Child Left Behind (NCLB) Act in 
2002.   
 
The NCLB Act (2002) was a reauthorization of the Elementary 
and Secondary Education Act (ESEA) enacted April 11, 1965.  
The act was authorized through 1970, but has been reauthorized 
every five years since enactment.  The current reauthorization of 
this act is NCLB.   
 
Currently, Congress is considering reauthorization of NCLB, in 
light of concerns related to overemphasis on standardized testing 
as part of its accountability system.   
 
Reading First is basically a state grant program. It was created to 
encourage the use of scientifically based research as the 
foundation for early reading instruction. Close to $1 billion in 
state grants was authorized for the program.   
 
The goal of Reading First is to have every student reading at 
grade level or above by third grade.  Adequate Yearly Progress 
(AYP) is the measurement by which the U.S. Department of 
Education can determine how well schools are doing, based on 
standardized tests.   
 
The following table provides additional information on the 
amount of federal money Wyoming has received for Reading 
First.   
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*Table 31 
Federal Reading First Allocation(s) to Wyoming 

 
Year Received by WDE Funding Amount 

2002   $2,158,750:                                   (9/17/03) $2,158,750
2003   $1,909,006:                                   (9/22/03) 

$475,313:                                      (10/6/03) 
$2,384,319

2004 $1,964,104:                                     (7/1/04) 
$487,500:                                      (10/4/04) 

$2,451,604

2005 $2,015,460:                                     (7/1/05) 
$475,475:                                      (10/1/05) 

$2,490,935

2006 $2,463,421:                                     (7/1/06) 
$5,632:                                          (9/26/07)   

$2,469,053

2007 $2,463,421:                                     (7/1/07) 
$28,206:                                        (9/18/08) 

$2,491,627

2008 $935,641:                                        (7/1/08) $935,641
Total N/A $15,381,929
Source:  Legislative Service Office from the U.S. Department of Education, Reading First State Profile:  Wyoming. 
*WDE identified an additional award of $5,632 received on 9/26/07 and $28,206 received on 9/18/08. 
 
 

Consistency required 
for Reading First sub-

grant recipients 

WDE officials stated that the following schools that received 
Reading First sub-grants are in compliance with W.S. 21-3-401.  
More specifically, with respect to assessment and intervention of 
1st and 2nd grade students.  They stated that the primary reason 
for compliance is because of the federal requirements schools 
must follow in order to qualify for Reading First monies.    
 
• Albany county School District #1 (Beitel Elementary, Rock 

River Elementary, and Velma Linford Elementary); 
• Big Horn County School District #1 (Burlington Elementary 

and Rocky Mountain Elementary); 
• Fremont County School District #21 (Ft, Washakie 

Elementary); 
• Fremont County School District #25 (Ashgrove Elementary, 

Jackson Elementary, and Lincoln Elementary); 
• Fremont County School District #38 (Arapahoe Elementary); 
• Hot Springs County School District #1 (Ralph Witters 

Elementary); and  
• Natrona County School District #1 (Grant Elementary, 

Midwest School, Mountain View Elementary, Willard 
Elementary; Southridge Elementary, and University Park 
Elementary).  
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 The following table provides WDE Reading First disbursements 
to qualifying districts.  

 
*Table 32 

WDE Reading First Disbursement to Qualifying School Districts 
 

School 
District 

CY 2004 CY 2005 CY 2006 CY 2007 CY 2008 

Albany  #1 0 0 0 $266,055.00 $179,194
Bighorn #1 $286,468.94 $314,121.13 $380,054.60 $245,040.79 $59,711.00
Fremont #21 $222,879.60 $205,987.88 $246,117.62 $129,595.17 $53,685.00
Fremont #25 $658,140.00 $641,011.94 $669,464.21 $455,864.67 $128,634.00
Fremont #38 0 0 0 0 $161,081.00
Hot Springs #1 0 0 0 $153,494.50 $73,560.00
Natrona #1 $633,030.18 $736,495.71 $994,585.32 $918,484.55 $274,486.96
Subtotal $1,800,518.72 $1,897,616.66 $2,290,221.75 $2,168,534.68 $930,351.96
      
Grand Total $9,087,243.77     
Source:  Legislative Service Office from information provided by WDE (data collected based on calendar year). 
*Data from WDE did not include figures for CY 2003 and CY 2004.  
 

 The sub-grant requirements for schools are fairly rigorous and 
speak to a consistent approach by which to provide reading 
assessment and intervention to students.  The overall requirement 
is that schools must base their curricula and strategies on 
“scientifically-based reading research”.   
 
This includes using a research-based core reading program, 
hiring reading coaches, providing at least 90 minutes of reading 
instruction per day, regularly assessing students’ reading skills 
(e.g. initial, progress monitoring, diagnostic, and outcome), and 
providing reading interventions to struggling students. 

  
Use of DIBELS In order for Reading First schools to meet the assessment 

requirements discussed above, they must use a common set of 
assessments.  The Dynamic Indicators of Basic Early Literacy 
Skills (DIBELS) can be used as an overall screener; its measures 
are based on extensive research to document how they accurately 
predict performance.  As a result, DIBELS is used by schools to 
meet federal requirements.   
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DIBELS tests are brief and are individually administered, which 
usually take 1-3 minutes to give.  DIBELS measures important 
skills that good readers use:  phonemic awareness, phonics, 
fluency, vocabulary and comprehension.  In addition, when 
needed, DIBELS can be used for diagnostic purposes or when 
additional information is required to intervene.  
 
The following figure provides additional information on DIBELS 
and its assessment schedule for grades K-3. 
  

 
Figure 3 

 

 
Source:  Legislative Service Office from information provided by the Maryland State Department of Education. 
 

 It should be noted that the schools we visited all used DIBELS in 
some manner.  The Reading First elementary schools we visited 
(e.g. Grant and Willard) were required to use DIBELS, but the 
non-Reading First elementary schools we visited (North Casper, 
Gilchrist, Hebard, Jessup, Chugwater, Libbey, and Glendo) also 
used DIBELS for consistent assessment, according to district and 
school officials.   
 
District and school officials stated that the consistent use of 
DIBELS allows teachers to accomplish the following:   
 
• Identification of “at risk” students for reading failure 

(screening); 



Reading Assessment and Intervention Program Page 83 

 

• Determination of whether students are learning critical skills 
after initial screening (progress monitoring); 

• Identification of specific skills that will be targeted with 
intervention (diagnostic-when needed); and  

• Evaluation of the effectiveness of the reading instruction for 
all children. 

 
  

Use of Reading 
Coaches 

In addition, all the districts and schools we visited used 
scientifically based curricula and strategies, including the use of 
reading coaches.  They opined that consistency, when conducting 
assessment and intervention, provides a more static framework 
for teachers and students.  In other words, students and teachers 
can expect to see the same types of assessments, reading 
programs, and strategies in all the early grades.       
 
The use of reading coaches in particular, was viewed by teachers 
and district staff as very positive and productive.  Duties of 
reading coaches include the following:   
 
• Facilitates and attends continuing education;  
• Assists teachers and principles with reading scheduling; 
• Manages data gathering related to class lists, teacher 

schedules, and assessment schedules;  
• Establishes locations and settings for district and school-

based teams to work on assessments;  
• Assigns or assess challenged cases, and  
• Provides continuing feedback on the assessment and 

intervention process.    
  

Reading First schools 
did no better or no 

worse than non-
Reading First schools 

towards meeting the 
85% statutory goal 

After reviewing the WDE-626 information for SY 2006, SY 
2007, and SY 2008 for Wyoming Reading First schools, we 
determined that these schools did no better or no worse 
generally, as non-Reading First schools towards meeting the 
85% statutory goal.  It should be noted however, that the 
analysis we conducted was not longitudinal; rather, it was a snap 
shot by each school year by each grade, as reported on the 
WDE-626 reports.   
 
In addition, Education Northwest as part of their work for the 
state completed an Addendum to the Wyoming Reading First 
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Annual Evaluation Report, 2008-2009.  In that addendum, 
Education Northwest pointed out small differences in the 
performance of Reading First versus Non-Reading First schools, 
when measured against PAWS.   
 
More specifically, Education Northwest showed that from 2006-
2009 Round 1 Reading First schools reported lower mean PAWS 
scores than Non-Reading First schools (1st through 3rd grades). 
 
• 2006:  594 (Reading First) vs. 607 (Non-Reading First); 
• 2007:  615 (Reading First) vs. 626 (Non-Reading First); 
• 2008:  589 (Reading First) vs. 596 (Non-Reading First); and 
• 2009:  584 (Reading First) vs. 605 (Non-Reading First). 
 
It also showed similar results for 4th grade students. 
 
• 2006:  637 (Reading First) vs. 650 (Non-Reading First); 
• 2007:  659 (Reading First) vs. 667 (Non-Reading First); 
• 2008:  663 (Reading First) vs. 664 (Non-Reading First); and 
• 2009:  654 (Reading First) vs. 674 (Non-Reading First). 
 
Four Round 2 Reading First schools, Education Northwest 
showed somewhat of a reversal. 
 
• 2006:  612 (Reading First) vs. 607 (Non-Reading First); 
• 2007:  639 (Reading First) vs. 626 (Non-Reading First); 
• 2008:  612 (Reading First) vs. 596 (Non-Reading First); and 
• 2009:  601 (Reading First) vs. 605 (Non-Reading First). 
 
It also showed similar results for 4th grade students. 
 
• 2006:  649 (Reading First) vs. 650 (Non-Reading First); 
• 2007:  674 (Reading First) vs. 667 (Non-Reading First); 
• 2008:  675 (Reading First) vs. 664 (Non-Reading First); and 
• 2009:  699 (Reading First) vs. 674 (Non-Reading First). 
 

 When discussing Reading First requirements with school districts 
and principals, there was a consensus that a consistent approach 
is beneficial to the assessment and intervention process.  The 
caveat we heard however, was that even though it does not 
appear that Reading First schools in Wyoming are doing better 
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than other schools towards meeting the 85% goal, there are other 
considerations that may be preventing identified schools to 
outperform.   
 
Examples include lack of continued education for teachers, 
reporting problems, etc.  In other words, unremarkable results 
from our analysis or existing research discussed above should not 
be an indicator that Reading First requirements for assessment 
and intervention do not work. 
 
The following tables illustrate how well Reading First schools 
did towards meeting the 85% statutory goal for SY 2006, SY 
2007, and SY 2008.     

 
Table 33 

Albany County #1 
Progress Towards Meeting 85% Goal 

  

School Grade 
Spring 

Proficient 
2006-

07 
2006-

07 
2007-

08 
2007-

08 
2008-

09 
2008-

09 
Grand 
Total 

N 2 14% 2 100% 10 77% 14 
Y 12 86% 0 0% 2 15% 14 

 
01 
  (blank) 0 0% 0 0% 1 8% 1 

01 Total 14 100% 2 100% 13 100% 29 
N 2 67% 7 100% 17 85% 26 
Y 0 0% 0 0% 1 5% 1 

 
02 
  (blank) 1 33% 0 0% 2 10% 3 

02 Total 3 100% 7 100% 20 100% 30 
N 0 0% 1 50% 17 77% 18 
Y 0 0% 0 0% 3 14% 3 

 
03  

  (blank) 0 0% 1 50% 2 9% 3 
03 Total 0 0% 2 100% 22 100% 24 

04 (blank) 0 0% 0 0% 1 100% 1 

Beitel  
  
  
  
  
  
  
  
  
  
  
  
  
  04 Total 0 0% 0 0% 1 100% 1 

01 N 1 100% 2 100% 3 100% 6 
01 Total 1 100% 2 100% 3 100% 6 

N 1 100% 1 100% 4 50% 6 
Y 0 0% 0 0% 2 25% 2 

 
02  

  (blank) 0 0% 0 0% 2 25% 2 
02 Total 1 100% 1 100% 8 100% 10 

03 N 0 0% 0 0% 2 200% 2 
03 Total 0 0% 0 0% 2 200% 2 

04 (blank) 0 0% 0 0% 1 100% 1 

Rock 
River  

  
  
  
  
  
  
  
  
  04 Total 0 0% 0 0% 1 100% 1 

Velma  N 4 21% 7 100% 10 43% 21 
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Y 15 79% 0 0% 9 39% 24 01 
  (blank) 0 0% 0 0% 4 17% 4 

01 Total 19 100% 7 100% 23 100% 49 
N 15 65% 10 91% 17 65% 42 
Y 6 26% 1 9% 5 19% 12 

 
02 
  (blank) 2 9% 0 0% 4 15% 6 

02 Total 23 100% 11 100% 26 100% 60 
N 0 0% 10 91% 22 73% 32 
Y 0 0% 0 0% 7 23% 7 

 
03 
  (blank) 0 0% 1 9% 1 3% 2 

03 Total 0 0% 11 100% 30 100% 41 
N 0 0% 0 0% 9 82% 9 04 
Y 0 0% 0 0% 2 18% 2 

04 Total 0 0% 0 0% 11 100% 11 

Linford  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
   *Grand Total 61 23% 43 16% 160 61% 264 

Source:  Legislative Service Office from information provided on WDE-626 reports.   
*Denotes total number and percentage of proficient students for each year.   

 
Table 34 

Bighorn County #1 
Progress Towards Meeting 85% Goal 

 

School Grade Spring 
Proficient 

2006-
07 

2006-
07 

2007-
08 

2007-
08 

2008-
09 

2008-
09 

Grand 
Total 

N 1 100% 0 0% 0 0% 1 01 
Y 0 0% 0 0% 1 100% 1 

  01 Total 1 100% 0 0% 1 100% 2 
N 3 100% 0 0% 0 0% 3 02 
Y 0 0% 0 0% 1 100% 1 

Burlington 
  
  
  
  
    02 Total 3 100% 0 0% 1 100% 4 

N 1 17% 1 50% 1 33% 3 01 
Y 5 83% 1 50% 2 67% 8 

  01 Total 6 100% 2 100% 3 100% 11 
N 5 56% 4 67% 4 80% 13 02 
Y 4 44% 2 33% 1 20% 7 

  02 Total 9 100% 6 100% 5 100% 20 
N 0 0% 7 64% 4 80% 11 03 
Y 0 0% 4 36% 1 20% 5 

  03 Total 0 0% 11 100% 5 100% 16 
N 0 0% 0 0% 2 33% 2 04 
Y 0 0% 0 0% 4 67% 4 

  04 Total 0 0% 0 0% 6 100% 6 

Rocky 
Mountain 

  
  
  
  
  
  
  
  
  
  
  
  *Grand Total 19 32% 19 32% 21 36% 59 

Source:  Legislative Service Office from information provided on WDE-626 reports.   
*Denotes total number and percentage of proficient students for each year.   
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Table 35 
Fremont County #25  

Progress Towards Meeting 85% Goal 
 

School Grade Spring 
Proficient 

2006-
07 

2006-
07 

2007-
08 

2007-
08 

2008-
09 

2008-
09 

Grand 
Total 

N 7 100% 2 67% 1 33% 10 01 
Y 0 0% 1 33% 2 67% 3 

  01 Total 7 100% 3 100% 3 100% 13 
N 8 80% 14 93% 11 73% 33 
Y 2 20% 0 0% 3 20% 5 02 

(blank) 0 0% 1 7% 1 7% 2 
  02 Total 10 100% 15 100% 15 100% 40 

N 0 0% 3 38% 7 78% 10 
Y 0 0% 1 13% 1 11% 2 03 

(blank) 0 0% 4 50% 1 11% 5 

Ashgrove 
  
  
  
  
  
  
  
  
  
    03 Total 0 0% 8 100% 9 100% 17 

N 1 33% 1 50% 0 0% 2 
Y 1 33% 1 50% 0 0% 2 01 

(blank) 1 33% 0 0% 0 0% 1 
  01 Total 3 100% 2 100% 0 0% 5 

N 6 86% 11 92% 3 43% 20 
Y 1 14% 1 8% 2 29% 4 02 

(blank) 0 0% 0 0% 2 29% 2 
  02 Total 7 100% 12 100% 7 100% 26 

N 0 0% 2 40% 9 100% 11 03 
(blank) 0 0% 3 60% 0 0% 3 

Jackson 
  
  
  
  
  
  
  
  
  
    03 Total 0 0% 5 100% 9 100% 14 

N 3 38% 3 100% 0 0% 6 
Y 2 25% 0 0% 0 0% 2 01 

(blank) 3 38% 0 0% 0 0% 3 
  01 Total 8 100% 3 100% 0 0% 11 

N 15 94% 21 91% 0 0% 36 
Y 0 0% 2 9% 0 0% 2 02 

(blank) 1 6% 0 0% 0 0% 1 
  02 Total 16 100% 23 100% 0 0% 39 

03 N 0 0% 10 100% 0 0% 10 
  03 Total 0 0% 10 100% 0 0% 10 

Lincoln 
  
  
  
  
  
  
  
  
  
  *Grand Total 51 29% 81 46% 43 25% 175 

Source:  Legislative Service Office from information provided on WDE-626 reports.   
*Denotes total number and percentage of proficient students for each year.   
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Table 36 
Fremont County #38  

Progress Towards Meeting 85% Goal 
  

School Grade Spring 
Proficient 

2006-
07 

2006-
07 

2007-
08 

2007-
08 

2008-
09 

2008-
09 

Grand 
Total 

N 13 87% 11 79% 10 48% 34 
Y 2 13% 3 21% 10 48% 15 01 

(blank) 0 0% 0 0% 1 5% 1 
  01 Total 15 100% 14 100% 21 100% 50 

N 8 62% 10 83% 9 50% 27 
Y 5 38% 2 17% 5 28% 12 02 

(blank) 0 0% 0 0% 4 22% 4 
  02 Total 13 100% 12 100% 18 100% 43 

N 0 0% 12 100% 11 58% 23 
Y 0 0% 0 0% 5 26% 5 03 

(blank) 0 0% 0 0% 3 16% 3 
  03 Total 0 0% 12 100% 19 100% 31 

N 0 0% 0 0% 10 59% 10 
Y 0 0% 0 0% 6 35% 6 04 

(blank) 0 0% 0 0% 1 6% 1 
  04 Total 0 0% 0 0% 17 100% 17 

Arapahoe 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
   *Grand Total 28 20% 38 27% 75 53% 141 

Source:  Legislative Service Office from information provided on WDE-626 reports.   
*Denotes total number and percentage of proficient students for each year.   
 

Table 37 
Hot Springs County #1  

Progress Towards Meeting 85% Goal 
 

School Grade Spring 
Proficient 

2006-
07 

2006-
07 

2007-
08 

2007-
08 

2008-
09 

2008-
09 

Grand 
Total 

N 2 14% 12 52% 0 0% 14 01 
Y 12 86% 11 48% 7 100% 30 

  01 Total 14 100% 23 100% 7 100% 44 
N 2 20% 19 70% 2 40% 23 
Y 8 80% 7 26% 3 60% 18 02 

(blank) 0 0% 1 4% 0 0% 1 
  02 Total 10 100% 27 100% 5 100% 42 

N 0 0% 19 68% 0 0% 19 03 
Y 0 0% 9 32% 4 100% 13 

  03 Total 0 0% 28 100% 4 100% 32 
N 0 0% 0 0% 3 43% 3 04 
Y 0 0% 0 0% 4 57% 4 

  04 Total 0 0% 0 0% 7 100% 7 

Ralph 
Witters 

  
  
  
  
  
  
  
  
  
  
  
  *Grand Total 24 19% 78 62% 23 18% 125 

Source:  Legislative Service Office from information provided on WDE-626 reports.   
*Denotes total number and percentage of proficient students for each year.   
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Table 38 
Natrona County #1  

Progress Towards Meeting 85% Goal 
 

School Grade Spring 
Proficient 

2006-
07 

2006-
07 

2007-
08 

2007-
08 

2008-
09 

2008-
09 

Grand 
Total 

01 N 2 100% 15 100% 8 100% 25 
  01 Total 2 100% 15 100% 8 100% 25 

02 N 7 100% 4 100% 0 0% 11 
  02 Total 7 100% 4 100% 0 0% 11 

03 N 0 0% 10 100% 9 100% 19 
  03 Total 0 0% 10 100% 9 100% 19 

N 0 0% 0 0% 1 10% 1 04 
(blank) 0 0% 0 0% 9 90% 9 

Grant 
  
  
  
  
  
  
  
    04 Total 0 0% 0 0% 10 100% 10 

01 N 3 100% 1 100% 0 0% 4 
  01 Total 3 100% 1 100% 0 0% 4 

02 N 6 100% 2 100% 0 0% 8 
  02 Total 6 100% 2 100% 0 0% 8 

03 N 0 0% 14 100% 0 0% 14 

Mountain 
View 

  
  
  
  
    03 Total 0 0% 14 100% 0 0% 14 

03 N 0 0% 6 100% 0 0% 6 Southridge 
    03 Total 0 0% 6 100% 0 0% 6 

01 N 2 100% 0 0% 0 0% 2 
  01 Total 2 100% 0 0% 0 0% 2 

02 N 7 100% 5 100% 0 0% 12 
  02 Total 7 100% 5 100% 0 0% 12 

03 N 0 0% 6 100% 0 0% 6 

University 
Park 

  
  
  
  
  

  03 Total 
0 0% 6 100% 0 0% 6 

N 0 0% 16 100% 5 19% 21 01 
Y 0 0% 0 0% 21 81% 21 

  01 Total 0 0% 16 100% 26 100% 42 
N 0 0% 15 100% 10 26% 25 02 
Y 0 0% 0 0% 28 74% 28 

  02 Total 0 0% 15 100% 38 100% 53 
N 0 0% 7 100% 11 30% 18 03 
Y 0 0% 0 0% 26 70% 26 

  03 Total 0 0% 7 100% 37 100% 44 
Y 0 0% 0 0% 20 54% 20 04 

(blank) 0 0% 0 0% 17 46% 17 
  04 Total 0 0% 0 0% 37 100% 37 

Willard 
  
  
  
  
  
  
  
  
  
  
  

  *Grand Total 27 9% 101 34% 165 56% 293 
Source:  Legislative Service Office from information provided on WDE-626 reports.   
*Denotes total number and percentage of proficient students for each year.   
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Recommendation: WDE should consider applying the Reading 
First criteria across all districts.  More 
specifically, to encourage the use of the 
following:   
• Research-based core reading program;  
• Certified Reading coaches;  
• Ninety (90) minutes of reading instruction per 

day;  
• Regular assessments of students’ reading 

skills (e.g. initial, progress monitoring, 
diagnostic, and outcome); and  

• Reading interventions to struggling students. 
  

 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



CHAPTER 6  

Other States   
 

- 91 - 

Finding 1:   Wyoming is not unusual in that 
separate statutory programs exist for 
assessing reading proficiency at lower 
grade levels 

  
 According to the Education Commission of the States webpage, 

the majority of states use early literacy programs that are 
implemented statewide.  This does not necessarily mean that the 
reading program is statutorily mandated within each state but that 
every state has recognized the importance of early reading and 
has provided the foundation for statewide programs that foster 
early reading.   
 
An additional feature that all states share is the usage of 
assessment components.  This may not mean that the majority of 
states use one mandatory screening or diagnostic assessment, but 
it shows that all states understand the importance of monitoring 
progress among students.   
 
In doing so, the states address accountability concerns as well as 
receive information, which then can be used to implement the 
necessary changes to increase overall student performance.  
Using a statewide screening assessment ensures that the data can 
be compared longitudinally.  It also avoids the problem of 
compatibility of different screening assessments.    
 
The following table provides additional information. 
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Table 39 
Other States  

Early Literacy Programs 
 

State Program Assessment 
Component(s)

Alabama Alabama Reading Initiative Yes 
Arizona Arizona Research-Based Phonic Instruction Yes 
Arkansas Arkansas Smart Start Yes 
California California Comprehensive Reading Leadership Act of 1996 

California Elementary School Intensive Reading Program 
California high School English Professional Development Institutes 
California Reading Initiative 

Yes 
 

Colorado Colorado Basic Literacy Act 
Colorado Reading Excellence Act Partnership 

Yes 
 

Connecticut Connecticut Early Reading Success Yes 
Florida Florida Reading Initiative 

Just Read, Florida! 
Yes 

 
Georgia Georgia Assessment and Intervention 

Georgia Reading Challenge 
Georgia Reading First 

Yes 
 

Hawaii Hawaii Reading Excellence Grant Yes 
Idaho Idaho Child Literacy Act:  Assessment 

Idaho Child Literacy Act:  Extended-Year Program 
Yes 

 
Illinois Illinois summer Bridges Yes 
Indiana Indiana I-READ Yes 
Iowa Iowa Early Intervention Block Grant Program Yes 
Kansas Kansas Basic Reading Skills Mastery Program Yes 
Louisiana Louisiana Quality Early Reading Initiative Yes 
Maine Maine-Center for Early Literacy  

Maine Center for Inquiry on Literacy (CTL) 
Yes 
Yes 

Maryland Maryland Academic Intervention and Support Program 
Maryland Minimum Reading Levels 
Maryland State Task Force on Reading 
Maryland Statewide Family Literacy Initiative 

Yes 

Massachusetts Massachusetts-Academic Support Service Program (ASSP) 
Massachusetts-Bay State Readers Literacy Initiative 
Massachusetts-Community Partnerships for Children (CPC) 
Program 
Massachusetts-Elementary School wide Literacy Program 
Massachusetts-Spread the Word Program 

Yes 

Michigan Michigan-TARGET/PLUS 
Michigan Literacy Achievement Program Grants 
Reading Plan for Michigan 

Yes 

Minnesota Minnesota-Reading Intervention Yes 
Missouri Missouri Read to be Ready Program Yes 
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State Program Assessment 
Component(s)

Nevada Nevada Reading Excellence Act Grant Yes 
New Mexico New Mexico Full-day Kindergarten Literacy Readiness Program 

New Mexico Reading Initiative 
Yes 

New York New York Reading Results Yes 
North Carolina Comprehensive Reading Plan for North Carolina Public Schools Yes 
Ohio Ohio Literacy Initiative Yes 
Oklahoma Oklahoma Reading Sufficiency Act Yes 
Oregon Oregon Early Success Reading Initiative Yes 
Pennsylvania Pennsylvania Read to Succeed Yes 
Rhode Island Rhode Island Literacy and Dropout Prevention Act 

Rhode Island Reading Initiative/Reading Excellence Grant 
Yes 

South Dakota South Dakota Advanced Reading Enhancement Approach (AREA) Yes 
Tennessee Tennessee Governor’s Reading Initiative Yes 
Texas Texas Reading Initiative 

Texas Ready to Read Grants 
Yes 

Utah Utah Reading/Literacy Legislation 
Utah Reads 

Yes 

Vermont Vermont Preventing Early School Failure; Reading Instruction Yes 
Virginia Virginia Early Intervention Reading Initiative 

Virginia Reads 
Yes 

Washington Washington Reading Corps Yes 
Wyoming Reading Assessment and Intervention Program Yes 
Source:  Education Commission of the States webpage.   
 

 While there is variation with respect to the grades tested, all 
states listed above have an assessment component for reading, as 
well as intervention components.  Rather than conducting 
research on numerous states however, we focused on states with 
traits we thought could be applied to Wyoming, given the 
findings in our report.    

  
Washington’s Second 

Grade Reading 
Assessment 

The Second Grade Reading Assessment Law 
(RCW.28A.300.320) mandates that every student in the state of 
Washington be assessed at the beginning of the second grade 
using a grade-level equivalent oral reading passage.  Students 
whose performance is found to be “substantially below grade 
level” must be accorded an intervention plan that involves the 
student, parents, and school.  Those students are also required to 
be assessed at least one more time in the 2nd grade.   
 
Assessing reading comprehension is optional, but strongly 
recommended.  Scores are not reported to the Office of 
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Superintendent of Public Instruction (OSPI), but should be used 
by the teacher, school, and district to provide support for 
students who need help.   
 
In addition, each school must provide the assessment results to 
parents by the fall parent-teacher conference.  School officials 
discuss the results during the fall conference with parents; inform 
the parents of their students’ performance on the assessment; 
identify actions the school intends to take to improve the 
student’s reading skills; and provides parents with strategies to 
help parents work with their children to improve reading scores.   
 

  
Idaho’s Child Literacy 

Act:  Assessment 
Idaho Statute 33-1614 (Child Literacy Act:  Assessment) is the 
foundation for reading assessments in Idaho.  It is based on the 
research-based report written at the request of a state legislative 
subcommittee charged with presenting recommendations for 
reading interventions.  It also requires that one assessment (Idaho 
Reading Indicator), which has to be given to children in grades 
K-3 in 10 minute assessments at least twice a year (fall and 
winter).      
 
 The Idaho Reading Indicator (IRI), as a result of Idaho Code 
enacted in 1999, is a benchmark reading test that is administered 
three times per school year to all Idaho public school students in 
grades K-3. IRI data is reported online to the SDE at the end of 
each testing session. Districts must provide 40 hours of reading 
intervention for those scoring below grade level on the test. 
Beginning spring 2004, Idaho Code identified statewide reading 
goals that each grade level within each school must achieve 

  
Arkansas Smart Start  Smart Start is a K-4 initiative that is designed to increase student 

achievement levels in early literacy.  Although there is no 
specific legislation mandating Smart Start, there are rules and 
laws in place supporting the initiative (e.g. The Arkansas 
Comprehensive Testing, Assessment and Accountability Program 
(ACTAAP) created by the Arkansas Student Assessment and 
Education Accountability Act, 2004).   
 
The Act specifically states that “It is the ultimate goal of the 
General Assembly that every student read at or above his or her 
grade level.  Any student who exhibits a substantial deficiency in 
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reading, based upon statewide assessments conducted in grades 
kindergarten through two (K-2), or through teacher 
observations, shall be given intensive reading instruction utilizing 
a reading program approved by the State Board of Education as 
soon as practicable following the identification of the reading 
deficiency.  The student’s reading proficiency shall be reassessed 
by utilizing assessments within the state board approved reading 
program.  The Student shall continue to be provided with 
intensive reading instruction until the reading deficiency is 
corrected”   
 
In order to meet the legislative intent above, the Act requires 
Benchmark Exams, which are criterion-referenced tests (CRTs).  
These exams are administered to students in K-2.  Although 
schools do have the option of participating in the professional 
development portion of Smart Start, all other components related 
to student assessment are mandatory.  Students who score below 
proficiency in reading and other areas, receive remediation.       
 

Texas Reading 
Initiative  

Early reading assessments are required for all students attending 
public school in Texas in Kindergarten, Grade 1, and Grade 2 
through TEC 28.006. The Texas Primary Reading Inventory 
(TPRI) is an assessment device designed to comply with the 
requirements of TEC 28.006 by facilitating a teacher’s capacity 
to a) identify students at-risk for reading difficulties in 
kindergarten, first grade, and second grade; and b) set learning 
objectives for these at-risk students.  

Originally developed in 1997, the TPRI was recently updated to 
ensure alignment with other assessments and research, as well as 
whether its measures are valid and reliable.  At each grade level, 
the TPRI consists of a screening and an inventory. The screening 
permits the rapid assessment of individual students to determine 
students who are at-risk, who most likely will require additional 
assessment.  

The inventory is a detailed assessment of reading and reading-
related skills that allow the teacher to gain more in-depth 
information that can be used to determine the child’s level of risk 
for reading problems. The inventory is primarily designed to 
help the teacher set learning objectives for the child. Both the 
screen and the inventory are individually administered and are 
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designed to be given by a trained teacher. 
 
The implementation of the early reading instruments and 
accelerated (intensive) reading instruction for students in Grades 
K-2 as required by TEC §28.006, is administered through a 
special unit with the Texas Education Agency (TEA).  The 
Initiative Unit collaborates with stakeholders to ensure that 
accelerated instruction and other means of support are provided 
to students in grade levels impacted by the grade advancement 
requirements of the Student Success Initiative.  
 
Additionally, staff in the Initiative Unit disseminates information 
about resources that support scientifically based reading research 
such as the Online Texas Teacher Reading Academies for Grades 
K-4; Beginning Reading Instruction: Practical Ideas for Parents; 
and Beginning Reading Instruction: Components of a Research 
Based Reading Program. 

  
 The following table provides additional information on our 

selected states.   
 
 

Table 40 
Selected States Comparison 

 
State Arkansas:  

Smart Start 
Texas:  Texas 

Reading Initiative 
Washington:   Idaho 

Statutorily 
Created Program 

No, but 
supported by 
statute 

Yes Yes Yes 

1st and 2nd Grade 
Assessment 

Yes Yes Yes Yes 

Programmatic 
Reporting 

Requirements 

Not 
provided. 

Not provided. No Yes 

Financial 
Reporting 

Requirements 

Not 
provided. 

Not provided. Not provided. Not provided. 

Funding Source 
(Categorical or 

Model) 

Not 
provided.  

Not provided. Not provided. Categorical:  General Fund 

Screening 
Assessment 

Yes Yes Yes Yes 
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State Arkansas:  
Smart Start 

Texas:  Texas 
Reading Initiative 

Washington:   Idaho 

Diagnostic 
Assessment 

Yes Yes Yes Yes 

Required Core 
Reading 
Program 

No No No No 

Source:  Legislative Service Office from information provided by selected states.   
 
 

Summary Studies in the late 90s showed that especially American children 
living in poverty demonstrated very low reading skills.  Overall, 
the percentage of children who read well had not increased in 25 
years according to those studies.  As a consequence, U.S. 
Education Secretary Richard W. Riley demanded in his 1996 
State of Education address that every American child must 
become a good reader by the end of third grade.   
 
This call for change was echoed during President Clinton’s 1997 
State of the Union address that started a national literacy 
initiative, “The America Reads Challenge”, to follow Riley’s 
aim.  These national efforts appear to be the reason that so many 
states as illustrated in Table 39, implanted assessment and 
intervention programs at the turn of the century.    
  
In 1998, the National Research Council of the National Academy 
of Sciences offered an action plan to support the goal of 
increasing reading proficiency significantly.  That report, 
“Preventing Reading Difficulties in Young Children”, demands 
the end to the old reading war between proponents of phonics or 
whole language. 
 
As demonstrated above, Wyoming is not the only state 
attempting to increase performance levels among early readers.  
Using the information received during our interviews and data 
received from states that have mandatory reading and assessment 
programs, it appears that Wyoming’s students could benefit from 
a more consistent approach.   
 
A single screening assessment would avoid problems of tracking 
mobile students, and would ensure that information received 
from the districts is in fact comparable.  Local authority would 
still be respected when allowing the districts to conduct 
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additional assessments within their district.  It is important, 
however, to ensure that state money is used in the most 
beneficial and efficient manner to reach the aim of providing 
fair, complete and equal education as promulgated in the 
Wyoming’s Constitution.  One way of achieving this goal is by 
mandating a statewide assessment program that will provide an 
instructive and comparable snapshot during the early formative 
years of a reader.   

 
 
 

 
 

 
 
 
 
 
 



CHAPTER 7  

Conclusion 
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The Management Audit Committee requested a review of the 
Reading Assessment and Intervention Program (Program) based 
on a concern that W.S. 21-3-401 is not being implemented or 
monitored appropriately at the district level.  Its concern is also 
reflected in various legislation that was proposed (not passed) in 
2006 (SF 89) and in 2009 (SF 131), which would have estimated 
and/or studied compliance with W.S. 21-3-401.   
 
We found that WDE has used its statutory authority pursuant to 
W.S. 21-2-202 (a) (i), to provide assistance and guidance to 
school districts with respect to implementation and reporting 
related to the Program.  However, it has not moved into actual 
oversight of the districts with respect to requiring consistency 
related to programmatic and financial reporting.   
 
This has resulted in inconsistent reporting from the districts with 
respect to earlier financial reporting, as well as programmatic 
reporting pursuant to W.S. 21-3-401 (b), which requires 85% of 
identified students to become reading proficient.  The decision to 
discontinue financial reporting requirements from the districts, 
has also caused a void of expenditure information for WDE and 
the legislature to use when making decisions with respect to the 
Program’s funding, as well as future recalibrations of the Model.  
 
WDE officials acknowledge that it has been difficult monitoring 
a program, where districts are statutorily responsible for 
accomplishing certain duties; where funding for the Program 
does not occur through direct appropriations; and where local 
discretion causes inconsistency with respect to assessment and 
intervention.  District officials also communicated concern that 
focusing on reporting with respect to reading, but not other 
subjects, may minimize the importance of those subjects for the 
at-risk student population. 
 
There appears to be a consensus with district, school, and WDE 
officials that the notion of W.S. 21-3-401 set the stage in 2001 to 



Page 100 July 2009 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

draw attention to the at-risk student with respect to reading 
proficiency.  There is also consensus that reading is the 
“underpinning” for a student’s success later in life, and that the 
recalibration of the Model provides ample resources for the at-
risk student population with respect to reading and other 
subjects.  The consensus becomes more blurred however, with 
respect to increased accountability by districts for expending and 
using at-risk resources within the Model.     
 
However, as recalibration approaches for the state of Wyoming, 
the timing may be ideal to rethink district accountability with 
respect to the use of resources for the entire at-risk population.  
Such a change may require legislative involvement, in order to 
establish more of a statutory framework for coordinating and 
implementing at-risk resources within the Model, which would 
ensure the various needs of Wyoming’s at-risk student 
population, are being met.  Examples could include expanding 
the notion of programmatic reporting pursuant to W.S. 21-3-401 
and financial reporting pursuant to W.S. 21-13-333 (d) 
(repealed), into Title 21, Chapter 13.     
 
Legislative action through the Joint Education Committee or 
through model recalibration may also be required to formally 
incorporate the Program, as specified under W.S. 21-3-401 into 
required at-risk programs within the Model, using existing 
resources.  Such action would formalize the existing funding 
structure of the Program, as discussed in this report.     
 
Overall, future discussion related to how at-risk resources are 
used for the entire at-risk student population, could have positive 
impacts on the effectiveness of Wyoming’s statewide assessment 
system.  More of a focused approach towards the at-risk student 
population in all areas could increase their overall proficiencies.    
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APPENDIX A:   

District Superintendent Survey Results 
 

- A-1 - 

Yes/No Question Section 
 
Question 1 Has your school district fully implemented a Reading Assessment and 

Intervention Program pursuant to W.S. 21-3-401? 
  

Yes No 
Total Survey 
Responses 

1.  95.83% 4.17% 100% 
 

Question 3 Does your school district conduct student assessments to monitor progress 
of students who do not screen successfully for reading proficiency in grades 
one (1) and two (2)? 

  
Yes No 

Total Survey 
Responses 

3.  97.92% 2.08% 100% 
 

Question 3a If you answered Yes to Question #3, do the student assessments “…identify 
the specific reading problems and determine its nature?” 

  
Yes No 

Total Survey 
Responses 

3a.  95.83% 4.17% 100% 
 

Question 4 Does your school district place students who do not screen successfully, on 
an Individualized Reading Plan (IRP)?  The purpose of the IRP is “…to 
remedy the reading related difficulty utilizing an appropriate research based 
intervention program.” 

  
Yes No 

Total Survey 
Responses 

4.  93.75% 6.25% 100% 
 

Question 5  Does your school district report annually to the Wyoming Department of 
Education on the “…progress toward reaching the goal of eighty-five (85%) 
of identified students being reading proficient?” 

  
Yes No 

Total Survey 
Responses 

5.  95.83% 4.17% 100% 
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Question 5a If you answered Yes, to Question #5, does the reporting “…include 
longitudinal data on all students in grades one (1) through four (4) identified 
for intervention?   

  
Yes No 

Total Survey 
Responses 

5a.  93.75% 6.25% 100% 
 

Question 6 Does your school district report to the Wyoming Department of Education 
related to “…reason the 85% goal was not reached and the steps being taken 
by the district to solve the problem?” 

  
Yes No 

Total Survey 
Responses 

6.  77.08% 22.92% 100% 
 

Question 9 As part of your district’s Reading Assessment and Screening Program, is 
active parental involvement a component? 

  
Yes No 

Total Survey 
Responses 

9.  83.33% 16.67% 100% 
 

Question 10 As part of your district’s Reading Assessment and Screening Program, are 
parents kept informed of the identified student’s progress towards reading 
proficiency? 

  
Yes No 

Total Survey 
Responses 

10.  97.92% 2.08% 100% 
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Comments Section Related to Individual Questions 
 
 

Question 1 Has your school district fully implemented a Reading Assessment and 
Intervention Program pursuant to W.S. 21-3-401? 

Comment Section 

 
WWee  hhaavvee  ffoorrmmeedd  aann  EEaarrllyy  LLiitteerraaccyy  TTeeaamm  aanndd  aarree  iinn  tthhee  pprroocceessss  ooff  rreevviissiinngg  oouurr  IIRRPP''ss  aanndd  
oovveerraallll  rreeaaddiinngg  ggooaallss  ffoorr  oouurr  sscchhooooll..  TThhiiss  ddeecciissiioonn  iiss  iinn  aaccccoorrddaannccee  ttoo  gguuiiddaannccee  wwee  hhaavvee  
rreecceeiivveedd  aanndd  ccoonnttiinnuuee  ttoo  rreecceeiivvee  ffrroomm  tthhee  WWDDEE''ss  EEaarrllyy  LLiitteerraaccyy  EExxppeerrttss..    
AAtt  LLaauurraa  IIrrwwiinn  EElleemmeennttaarryy  wwee  hhaavvee  aasssseesssseedd  ssttuuddeennttss  uussiinngg  DDIIBBEELLSS  ssiinnccee  22000066  aanndd  
iimmpplleemmeenntteedd  aann  iinntteerrvveennttiioonn  pprrooggrraammss  iinn  22000088..  
TThhee  CCCCSSDD  EEaarrllyy  LLiitteerraaccyy  PPllaann  hhaass  ggoonnee  tthhrroouugghh  rreevviissiioonnss  aanndd  eevvoolluuttiioonn  ddeeppeennddiinngg  oonn  ssttaaffff  
cchhaannggeess  aanndd  bbuuiillddiinngg  aanndd  ddiissttrriicctt  iinniittiiaattiivveess  iinn  eelleemmeennttaarryy  llaanngguuaaggee  aarrttss..  
WWee  aarree  aa  sscchhooooll  ddiissttrriicctt  ccoonnssiissttiinngg  ooff  55  eelleemmeennttaarryy  sscchhoooollss  aanndd  hhaavvee  wwoorrkkeedd  hhaarrdd  aatt  ffoolllloowwiinngg  
tthhee  WW..SS..2211--33--440011  rreeqquuiirreemmeenntt  ffoorr  RReeaaddiinngg  AAsssseessssmmeenntt  aanndd  IInntteerrvveennttiioonn  pprrooggrraammss..  
CCrrooookk  CCoouunnttyy  sscchhoooollss  hhaavvee  uusseedd  tthhee  DDIIBBEELLSS  pprrooggrraamm  ffoorr  ffiivvee  yyeeaarrss..  DDiissttrriicctt  aanndd  bbuuiillddiinngg  
ppllaannss  aarree  bbeeiinngg  rreewwrriitttteenn  aanndd  rreevviissiitteedd  dduurriinngg  tthhee  22000099--22001100  yyeeaarr..  
II  aannsswweerreedd  yyeess,,  bbuutt  II''mm  nnoott  ffuullllyy  uunnddeerrssttaannddiinngg  ooff  wwhhaatt  yyoouu  mmeeaanntt  bbyy  ""ffuullllyy  iimmpplleemmeenntteedd""  
FFCCSSDD  ##22  hhaass  rreeaaddiinngg  aasssseessssmmeenntt  aanndd  iinntteerrvveennttiioonn  pprrooggrraammss  iinn  ppllaaccee  ffoorr  ggrraaddeess  KK--55..  
FFrreemmoonntt  CCoouunnttyy  SScchhooooll  DDiissttrriicctt  ##66  hhaass  ooppeerraatteedd  uunnddeerr  aann  aapppprroovveedd  EEaarrllyy  LLiitteerraaccyy  PPllaann  ssiinnccee  
tthhee  22000011//0022  sscchhooooll  yyeeaarr..      
WWee  aarree  iinn  oouurr  33rrdd  yyeeaarr  ooff  RReeaaddiinngg  FFiirrsstt..  WWee  rreecceennttllyy  sseenntt  aann  uuppddaattee  ooff  oouurr  eeaarrllyy  LLiitteerraaccyy  ppllaann  
aalloonngg  wwiitthh  oouurr  CCSSII  ((CCoorree,,  SSuupppplleemmeennttaall,,  aanndd  IInntteerrvveennttiioonn))  MMaappss  aanndd  aa  tteemmppllaattee  ooff  oouurr  IIRRPP  
((IInnddiivviidduuaall  RReeaaddiinngg  PPllaannss))    
TThhee  ddiissttrriicctt  iinniittiiaatteedd  aann  EEaarrllyy  LLiitteerraaccyy  PPllaann  aanndd  AAsssseessssmmeenntt//IInntteerrvveennttiioonn  pprrooggrraamm  iinn  
22000000//22000011..    SSiinnccee  tthhaatt  ppooiinntt  iitt  hhaass  bbeeeenn  iinnccoorrppoorraatteedd  aanndd  iimmpplleemmeenntteedd  ddiissttrriicctt--wwiiddee..  
IImmpplleemmeenntteedd  iinn  ccuurrrreenntt  ffoorrmm  iinn  22000077--0088  sscchhooooll  yyeeaarr  
WWee  aarree  ccuurrrreennttllyy  rreevviissiinngg  aallll  ooff  oouurr  aasssseessssmmeennttss  aanndd  iinnddiivviidduuaall  rreeaaddiinngg  ppllaannss  ttoo  bbeetttteerr  aalliiggnn  
wwiitthh  WW..SS..  2211--33--440011  aanndd  ttoo  ssuupppplleemmeenntt  oouurr  ccuurrrreenntt  RRTTII  pprroocceessss..  
NNoonnee  
OOuurr  iinniittiiaall  pprrooggrraamm  wwaass  ssuubbmmiitttteedd  ttoo  tthhee  ssttaattee  iinn  22000011--22000022..  TThhee  pprrooggrraamm  hhaass  bbeeeenn  rreevviisseedd  
ssiinnccee  tthhee  iinniittiiaall  ssuubbmmiissssiioonn..  TThhiiss  hhaass  aallssoo  bbeeeenn  ssuubbmmiitttteedd  ttoo  tthhee  ssttaattee..  
WWee  bbeeggaann  iinn  AAuugguusstt  22000011  ccrreeaattiinngg  aa  ddiissttrriicctt  ppllaann  tthhaatt  wwaass  rreeqquuiirreedd  aanndd  ddeessccrriibbeedd  bbyy  WW..SS..  2211--
33--440011..  
FFrroomm  iinncceeppttiioonn  wwee  hhaavvee  ffuullffiilllleedd  tthhee  ppllaann  aanndd  eevvaalluuaatteedd  tthhee  rreessuullttss..    TThhiiss  yyeeaarr  wwee  hhaavvee  rreevviisseedd  
tthhee  ppllaann  ttoo  bbeetttteerr  mmeeeett  tthhee  nneeeeddss  ooff  tthhee  ssttuuddeennttss  iinn  tthhee  DDiissttrriicctt..  
KK--1122  MMAAPP,,  33--88  &&  1111  PPAAWWSS,,  KK--55  DDRRAA,,  KK--55  IIRRPP  
TThhee  rreeppoorrtt  hhaass  bbeeeenn  ssuubbmmiitttteedd  ttoo  tthhee  WWYY  LLeeggiissllaattiivvee  SSeerrvviiccee  OOffffiiccee  ((99//2244//0099))  
TThhee  ddiissttrriicctt  ddooeess  uussee  DDIIBBEELLSS,,  MMAAPP,,  aanndd  PPAAWWSS  ssccoorreess  ttoo  iiddeennttiiffyy  ssttuuddeennttss  wwhhoo  hhaavvee  llooww  
rreeaaddiinngg  sskkiillllss..  TThhaatt  iinnffoorrmmaattiioonn  iiss  uusseedd  ttoo  wwoorrkk  wwiitthh  tthhoossee  ssttuuddeennttss  ttoo  iimmpprroovvee  tthheeiirr  rreeaaddiinngg  
aabbiilliittyy..  
WWee  uussee  DDIIBBEELLSS  aass  aa  ssccrreeeenniinngg  ttooooll..  
SSSSDD##11  uunniivveerrssaallllyy  ssccrreeeennss  ssttuuddeennttss  tthhrreeee  ttiimmeess  ppeerr  yyeeaarr,,  uusseess  ddiiaaggnnoossttiicc  tteessttiinngg  ttoo  ppiinnppooiinntt  
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ddeeffiicciittss  aanndd  ppllaacceess  oonn  aann  IILLPP  aanndd  iinnttoo  iinntteerrvveennttiioonnss  ccoonnssiisstteenntt  wwiitthh  tthhee  DDiissttrriicctt  CCoommpprreehheennssiivvee  
AAsssseessssmmeenntt  SSyysstteemm  aanndd  PPyyrraammiiddss  ooff  IInntteerrvveennttiioonn..  
TTCCSSDD  hhaass  DDeevveellooppeedd  aa  rreeaaddiinngg  aanndd  aasssseessssmmeenntt  aanndd  iinntteerrvveennttiioonn  pprrooggrraamm  tthhaatt  iinncclluuddeess  aa  
rreeaaddiinngg  aanndd  ssccrreeeenniinngg  pprrooggrraamm  tthhaatt  mmeeaassuurreess  ssttuuddeenntt  rreeaaddiinngg  pprrooggrreessss  iinn  ggrraaddeess  11--88  tthhaatt  iiss  
aalliiggnneedd  ttoo  ssttaatteewwiiddee  ssttaannddaarrddss  iinncclluuddiinngg  ssppeecciiffiicc  ssttuuddeenntt  ssccrreeeenniinngg  iinn  ggrraaddeess  oonnee  ((11))  aanndd  ((22))..  ((IInn  
aaccccoorrddaannccee  wwiitthh  WW..SS..  2211--33--440011))  AAddddiittiioonnaallllyy,,  tthhee  TTCCSSDD  ##11  ssttuuddeennttss  tthhaatt  hhaavvee  bbeeeenn  ssccrreeeenneedd  
aanndd  iiddeennttiiffiieedd  aass  aatt--rriisskk  ffoorr  rreeaaddiinngg  pprrooffiicciieennccyy  hhaavvee  aann  iinnddiivviidduuaalliizzeedd  rreeaaddiinngg  ppllaann  ((IIRRPP))  
uuttiilliizziinngg  rreesseeaarrcchh  bbaasseedd  iinntteerrvveennttiioonnss..  TThheessee  ssttuuddeennttss  aarree  ccoonnttiinnuuaallllyy  aanndd  mmoonniittoorreedd  tthhrroouugghh  tthhee  
yyeeaarr..  BBeeggiinnnniinngg  iinn  SSYY  22000033//22000044  aanndd  eeaacchh  yyeeaarr  tthheerreeaafftteerr  TTCCSSDD  hhaass  rreeppoorrtteedd  vviiaa  tthhee  WWDDEE  
662266  aannnnuuaallllyy..  TTCCSSDD##11  RReeppoorrttss  oouutt  oonn  tthhee  ffoolllloowwiinngg  ––SScchhooooll  IIDD  WWIISSEERR  IIDD//FFiirrsstt  NNaammee//MMiiddddllee  
NNaammee//LLaasstt  NNaammee//DDaattee  ooff  BBiirrtthh//GGrraaddee  LLeevveell//WWhheenn  ppllaacceedd  oonn  aann  IIRRPP//WWhheenn  RReemmoovveedd  ffrroomm  aann  
IIRRPP//MMoovveedd  ffrroomm  IIRRPP  ttoo  aann  IIEEPP  iinn  RReeaaddiinngg//SSccrreeeenniinngg  AAsssseessssmmeenntt  UUsseedd//SSttuuddeenntt  ssttiillll  iinn  sscchhooooll  
aatt  SSpprriinngg  SSccrreeeenniinngg//SSpprriinngg  RReeaaddiinngg  PPrrooffiicciieenntt  
WWee  aasssseessss  ffoorr  tteexxtt  rreeaaddiinngg,,  ccoommpprreehheennssiioonn,,  fflluueennccyy  wwhheerree  aapppprroopprriiaattee,,  lleetttteerr  iiddeennttiiffiiccaattiioonn  
iinncclluuddiinngg  lleetttteerr//ssoouunndd  aassssoocciiaattiioonn  ((bbeeiinngg  aabbllee  ttoo  iissoollaattee  aanndd  rreeccoorrdd  ssoouunnddss  iinn  wwoorrddss))..    AAtt  tthhee  
ffiirrsstt  ggrraaddee  lleevveell  wwee  aallssoo  aasssseessss  ffoorr  ccoonncceeppttss  ooff  pprriinntt..    OOuurr  pprrooggrraammss  aarree  aa  ccoommbbiinnaattiioonn  ooff  
FFoouunnttaass  &&  PPiinnnneellll  LLeevveelleedd  LLiitteerraaccyy  IInntteerrvveennttiioonn  ggrroouuppss  aanndd  RReeaaddiinngg  RReeccoovveerryy..    
WWCCSSDD##11  uuttiilliizzeess  vvaarriioouuss  mmeeaassuurreess  iinncclluuddiinngg  BBeenncchhmmaarrkk  AAsssseessssmmeennttss,,  DDIIBBEELLSS,,  aanndd  tteeaacchheerr  
oobbsseerrvvaattiioonnss  pprrooggrreessss  mmoonniittoorriinngg))  ttoo  ddeetteerrmmiinnee  RReeaaddiinngg  lleevveellss..    SSttrruugggglliinngg  ssttuuddeennttss  aarree  tthheenn  
ggiivveenn  ffuurrtthheerr  aasssseessssmmeennttss  ttoo  nnaarrrrooww  ddoowwnn  RReeaaddiinngg  ddiiffffiiccuullttiieess  aanndd  aarree  eeiitthheerr  ppllaacceedd  iinn  oouurr  RRTTII  
rreeaaddiinngg  pprrooggrraamm,,  TTiittllee  RReeaaddiinngg,,  oorr  oonn  aann  IIEEPP  iiff  aapppprroopprriiaattee..  
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Question 3 Does your school district conduct student assessments to monitor progress 
of students who do not screen successfully for reading proficiency in grades 
one (1) and two (2)? 

Comment Section 

 
OOuurr  ddiissttrriicctt  uusseess  sseevveerraall  mmeeaassuurreess  ttoo  mmoonniittoorr  tthhee  pprrooggrreessss  ooff  oouurr  kkiinnddeerrggaarrtteenn  aanndd  ffiirrsstt  ggrraaddee  
ssttuuddeennttss..  TThheessee  mmeeaassuurreess  iinncclluuddee;;  OObbsseerrvvaattiioonn  SSuurrvveeyy,,  PPAASSTT  ((PPhhoonnoollooggiiccaall  AAwwaarreenneessss  SSkkiillllss  
TTeesstt)),,  aanndd  tthhee  SSppeelllliinngg  IInnvveennttoorryy..  PPrrooggrreessss  iiss  mmoonniittoorreedd  ddaaiillyy  oorr  wweeeekkllyy  iinn  tthhee  ccllaassssrroooomm  uussiinngg  
iinnffoorrmmaall  aasssseessssmmeennttss  ssuucchh  aass  rruunnnniinngg  rreeccoorrddss  aanndd  tthhee  kkiinnddeerrggaarrtteenn  cchheecckklliisstt..  
WWee  aarree  ccuurrrreennttllyy  uussiinngg  DDIIBBEELLSS  iinn  FFaallll,,  WWiinntteerr,,  SSpprriinngg..  NNWWEEAA  MMAAPPSS  iinn  FFaallll  aanndd  SSpprriinngg..  
CCOORREE  PPhhoonniiccss  AAsssseessssmmeenntt,,  aanndd  SSIIPPSS  
FFiirrsstt  ggrraaddee  ssttuuddeennttss  hhaavvee  bbeeeenn  ssccrreeeenneedd  wwiitthh  tthhee  OObbsseerrvvaattiioonn  SSuurrvveeyy  ffrroomm  RReeaaddiinngg  RReeccoovveerryy  
ssiinnccee  22000011..    SSeeccoonndd  ggrraaddee  ssttuuddeennttss  wweerree  ssccrreeeenneedd  wwiitthh  tthhee  DDiissttrriicctt  FFlluueennccyy  AAsssseessssmmeenntt  aanndd  
MMAAPP  iinn  22000088--22000099..    IInn  tthhee  ccuurrrreenntt  sscchhooooll  yyeeaarr,,  sseeccoonndd  ggrraaddeerrss  aarree  ssccrreeeenneedd  oonnllyy  wwiitthh  MMAAPP..  
OOuurr  sscchhooooll  ddiissttrriicctt  ddooeess  ccoonndduucctt  ssttuuddeenntt  aasssseessssmmeennttss  ttoo  mmoonniittoorr  pprrooggrreessss  ooff  ssttuuddeennttss  wwhhoo  ddoo  
nnoott  ssccrreeeenn  ssuucccceessssffuullllyy  ffoorr  rreeaaddiinngg  pprrooffiicciieennccyy  iinn  ggrraaddeess  oonnee  aanndd  ttwwoo..    WWee  uussee  DDIIBBEELLSS  aass  oouurr  
uunniivveerrssaall  ssccrreeeenneerr  ffoorr  GGrraaddeess  KK--66..    WWee  tthheenn  pprrooggrreessss  mmoonniittoorr  aannyy  ssttrraatteeggiicc  oorr  iinntteennssiivvee  
ssttuuddeennttss  wwhhoo  aarree  nnoott  aatt  ggrraaddee  lleevveell  bbeenncchhmmaarrkk..    SSttrraatteeggiicc  ssttuuddeennttss  aarree  ttyyppiiccaallllyy  pprrooggrreessss  
mmoonniittoorreedd  22  xx  ppeerr  mmoonntthh  oorr  mmoorree,,  aanndd  iinntteennssiivvee  ssttuuddeennttss  aarree  pprrooggrreessss  mmoonniittoorreedd  wweeeekkllyy..  
WWee  mmoonniittoorr  tthheessee  ssttuuddeennttss  eevveerryy  ttwwoo  wweeeekkss  oonn  DDIIBBEELLSS..  
DDIIBBEELLSS  pprrooggrreessss  mmoonniittoorrss  aatt  rriisskk  ssttuuddeennttss  --  22  ttiimmeess  aa  mmoonntthh,,  ssoommee  --rriisskk  ssttuuddeennttss  --  oonnccee  aa  
mmoonntthh..  
FFCCSSDD  ##22  uusseess  DDIIBBEELLSS  pprrooggrreessss  mmoonniittoorriinngg  bbii--wweeeekkllyy  iinn  ggrraaddeess  KK--55..  AAllssoo  uussee  MMAAPP  
aasssseessssmmeenntt  33XX  aa  yyeeaarr..  
AAss  ddeessiiggnneedd,,  tthhee  DDyynnaammiicc  IInnddiiccaattoorrss  ooff  BBaassiicc  EEaarrllyy  LLiitteerraaccyy  SSkkiillllss  ((DDIIBBEELLSS))  aasssseessssmmeenntt  iiss  
uusseedd  ffoorr  ssccrreeeenniinngg  aallll  ssttuuddeennttss  KK--55  aatt  WWiinndd  RRiivveerr  aanndd  CCrroowwhheeaarrtt  EElleemmeennttaarryy  SScchhoooollss..    TThhiiss  
bbeenncchhmmaarrkkeedd  ssccrreeeenniinngg  ooccccuurrss  tthhrreeee  ttiimmeess  ppeerr  yyeeaarr..  IInn  aaddddiittiioonn,,  tthhee  DDIIBBEELLSS  aasssseessssmmeenntt  iiss  
uusseedd  aass  aa  pprrooggrreessss  mmoonniittoorriinngg  ttooooll  ffoorr  aallll  ssttuuddeennttss  iiddeennttiiffiieedd  aass  rreeaaddiinngg  bbeellooww  ggrraaddee  lleevveell..    
SSttuuddeennttss  KK--55  iiddeennttiiffiieedd  aass  ssttrraatteeggiicc  ((ssoommee  rriisskk))  rreecceeiivvee  pprrooggrreessss  mmoonniittoorriinngg  aatt  lleeaasstt  oonnccee  ppeerr  
mmoonntthh  aanndd  ssttuuddeennttss  iiddeennttiiffiieedd  aass  iinntteennssiivvee  ((aatt--rriisskk))  rreecceeiivvee  pprrooggrreessss  mmoonniittoorriinngg  ttwwiiccee  ppeerr  
mmoonntthh..    FFoorr  ssttuuddeennttss  ssccrreeeenneedd  aass  iinntteennssiivvee  oonn  tthhee  DDIIBBEELLSS,,  tthhee  ((PPAASSTT))  PPhhoonnoollooggiiccaall  
AAsssseessssmmeenntt  SSccrreeeenniinngg  TTooooll  iiss  uusseedd  ttoo  ffuurrtthheerr  aasssseessss  ssttuuddeennttss’’  pphhoonnoollooggiiccaall  aawwaarreenneessss  wwhheenn  
aapppprroopprriiaattee  aanndd  iiddeennttiiffyy  ssppeecciiffiicc  ddeeffiicciittss  ffoorr  pprroovviiddiinngg  ttaarrggeetteedd  iinntteerrvveennttiioonnss..  TThhee  MMeeaassuurreess  ooff  
AAccaaddeemmiicc  PPrrooggrreessss  ((MMAAPP))  aasssseessssmmeenntt  iiss  ggiivveenn  ttoo  aallll  ssttuuddeennttss  iinn  ggrraaddeess  KK--55  ttoo  ffuurrtthheerr  mmoonniittoorr  
pprrooggrreessss  aanndd  pprroovviiddee  ddaattaa  oonn  ssttuuddeenntt  pprrooffiicciieenncciieess  iinn  rreeaaddiinngg..  TThhiiss  aasssseessssmmeenntt  iiss  ggiivveenn  iinn  tthhee  
ffaallll  aanndd  sspprriinngg..    IItt  pprroovviiddeess  aa  pprroojjeecctteedd  ggrroowwtthh  ttaarrggeett  ffoorr  eeaacchh  ssttuuddeenntt,,  aass  wweellll  aass  ddiiaaggnnoossttiicc  
iinnffoorrmmaattiioonn  oonn  rreeaaddiinngg  ddeeffiicciittss..  
OOuurr  ccuurrrriiccuulluumm  iiss  ""RReeaadd  WWeellll""  bbyy  SSoopprriiss  WWeesstt..  IItt  ssuuppppoorrttss  ccoonnttiinnuuoouuss  pprrooggrreessss  mmoonniittoorriinngg  ffoorr  
eeaacchh  uunniitt  ssoo  tthhaatt  eevveerryy  ssttuuddeenntt  iiss  mmoonniittoorreedd  oonnccee  eevveerryy  ffiivvee  ttoo  nniinnee  ddaayyss..  AAllssoo,,  DDIIBBEELLSS  ddaattaa  iiss  
ccoolllleecctteedd  eevveerryy  ttwwoo  wweeeekkss//  
WWee  uussee  tthhee  DDIIBBEELLSS  aanndd  tthhee  DDiiaaggnnoossttiicc  DDeeccooddiinngg  SSuurrvveeyy  bbyy  LLiinnddaa  FFeerrrreellll  aanndd  MMiicchhaaeell  HHuunntteerr..    
TThhee  pprree--rreeaaddiinngg  aasssseessssmmeenntt  iiss  tthhee  PPhhoonnoollooggiiccaall  AAwwaarreenneessss  SSuurrvveeyy..  
OOuurr  ddiissttrriicctt  DDIIBBEELLSS  pprrooggrreessss  mmoonniittoorrss  aallll  KK--33  iinntteennssiivvee  ssttuuddeennttss  eevveerryy  ttwwoo  wweeeekkss  aanndd  aallll  KK--33  
ssttrraatteeggiicc  ssttuuddeennttss  eevveerryy  mmoonntthh..  WWee  aallssoo  uussee  tthhee  RReeaaddiinngg  MMaasstteerryy  PPlluuss  TTeessttss  aanndd  IInnddiivviidduuaall  
CChheecckkoouuttss  eevveerryy  ffiivvee  lleessssoonnss..  
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SSttuuddeennttss  ppllaacceedd  oonn  IInnddiivviidduuaall  RReeaaddiinngg  PPllaannss  aarree  mmoonniittoorreedd  ffoorr  pprrooggrreessss  uussiinngg  tthhee  DDiibbbblleess  
AAsssseessssmmeenntt  aanndd  aaddddiittiioonnaall  aasssseessssmmeenntt  iinnffoorrmmaattiioonn  ffrroomm  ddiissttrriicctt  aasssseessssmmeennttss  ((BBOOEE’’SS))..  
AAsssseessssmmeennttss  aarree  aaddmmiinniisstteerreedd  aafftteerr  eevveerryy  1100  iinnssttrruuccttiioonnaall  ddaayyss  ffoorr  ssttuuddeennttss  ssccoorriinngg  iinn  tthhee  
iinntteennssiivvee  rraannggee  aanndd  1155  ttoo  2200  iinnssttrruuccttiioonnaall  ddaayyss  ffoorr  tthhoossee  ssttuuddeennttss  aatt  tthhee  ssttrraatteeggiicc  lleevveell..  
OOuurr  ddiissttrriicctt  jjuusstt  aaddoopptteedd    tthhee  MMeeaassuurreemmeenntt  ooff  AAccaaddeemmiicc  PPrrooggrreessss  wwhhiicchh  wwee  wwiillll  uussee  iinn  ppllaaccee  ooff  
ssoommee  ooff  oouurr  pprreevviioouuss  aasssseessssmmeennttss..    AAlloonngg  wwiitthh  tthhee  rreecceenntt  aaddooppttiioonn  ooff  MMAAPP  wwee  aarree  rreevviissiinngg  oouurr  
aasssseessssmmeenntt  ssyysstteemm  ttoo  bbeetttteerr  mmeeeett  tthhee  nneeeeddss  ooff  ssttuuddeennttss..  
WWee  hhaavvee  bbeeeenn  pprrooggrreessss  mmoonniittoorriinngg  ssttuuddeennttss  wwhhoo  qquuaalliiffiieedd  ffoorr  TTiittllee  II  rreeaaddiinngg  aanndd  SSppeecciiaall  
EEdduuccaattiioonn  RReeaaddiinngg  ffoorr  tthhee  ppaasstt  tthhrreeee  yyeeaarrss  aanndd  tthhiiss  yyeeaarr  aallll  tteeaacchheerrss  wwiillll  bbee  ttrraaiinneedd  ttoo  ccoommpplleettee  
pprrooggrreessss  mmoonniittoorriinngg  ffoorr  aallll  ssttuuddeennttss  bbeellooww  tthhee  DDIIBBEELLSS  bbeenncchhmmaarrkk  lleevveell..  
OOuurr  sscchhoooollss  aarree  hheeaavviillyy  iinnvvoollvveedd  iinn  tthhee  RRTTII  pprroocceessss..  
TThhee  aasssseessssmmeennttss  hhaavvee  cchhaannggeedd  ddrraammaattiiccaallllyy  ssiinnccee  22000011..    IInn  11999999,,  aann  eeaarrllyy  cchhiillddhhoooodd  
aasssseessssmmeenntt  tthhaatt  uusseedd  eelleemmeennttss  ooff  tthhee  MMaarriiee  CCllaayy  OObbsseerrvvaattiioonn  SSuurrvveeyy,,  aa  pphhoonneemmiicc  aawwaarreenneessss  
ssccrreeeenniinngg,,  aanndd  tthhee  ddiissttrriicctt  ccrreeaatteedd  aa  pphhoonniiccss  ssccrreeeenniinngg..    TTeeaammss  ffrroomm  sscchhoooollss  aaddmmiinniisstteerreedd  tthhee  
ssccrreeeenniinngg  aanndd  rreeppoorrtteedd  tthhee  rreessuullttss  ttoo  tthhee  aasssseessssmmeenntt  ooffffiiccee..    TThhiiss  wwaass  uusseedd  ttoo  ddeetteerrmmiinnee  ssttuuddeennttss  
wwhhoo  nneeeeddeedd  aann  IInnddiivviidduuaall  RReeaaddiinngg  PPllaann  ((IIRRPP))..  CCoonncceerrnnss  aabboouutt  tthhee  vvaalliiddiittyy  aanndd  rreelliiaabbiilliittyy  ooff  tthhee  
aasssseessssmmeenntt  hhaavvee  ccaauusseedd  tthhee  ddiissttrriicctt  ttoo  bbeeggiinn  uussiinngg  tthhee  eeaarrllyy  yyeeaarrss  aasssseessssmmeenntt  ffrroomm  NNoorrtthhwweesstt  
EEdduuccaattiioonnaall  AAsssseessssmmeenntt  ((NNWWEEAA))..  NNWWEEAA  MMAAPP  ffoorr  PPrriimmaarryy  GGrraaddeess  iiss  tthhee  ccuurrrreenntt  ssccrreeeenniinngg  
ffoorr  tthhee  ddiissttrriicctt  ffoorr  KKiinnddeerrggaarrtteenn  tthhrroouugghh  eeiigghhtthh  ggrraaddee  aatt  lleeaasstt  tthhrreeee  ttiimmeess  ppeerr  sscchhooooll  yyeeaarr..  IIff  aa  
cchhiilldd  iiss  ffoouunndd  ttoo  bbee  bbeellooww  tthhee  3355tthh  ppeerrcceennttiillee  aaddddiittiioonnaall  ssccrreeeenniinngg  iiss  uussee  ttoo  ddeetteerrmmiinnee  tthhee  nnaattuurree  
ooff  tthhee  pprroobblleemm  aanndd  tthhee  iinntteerrvveennttiioonnss  nneeeeddeedd..    AAtt  tthhiiss  ttiimmee  aa  cchhiilldd  iiss  ppllaacceedd  oonn  aann  IIRRPP..  
11sstt  ggrraaddee  pprrooggrreessss  mmoonniittoorreedd  wwiitthh  nnoonnsseennssee  wwoorrdd  fflluueennccyy  ,,  22nndd  ggrraaddee  pprrooggrreessss  mmoonniittoorreedd  wwiitthh  
oorraall  rreeaaddiinngg    
EEaacchh  yyeeaarr  tthhee  DDiissttrriicctt  hhaass  uusseedd  aasssseessssmmeenntt  mmeeaassuurreess..    EEaarrllyy  oonn  iitt  wwaass  TTeerrrraa  NNoovvaa,,  SSttaarr  
RReeaaddiinngg,,  SSttaarr  EEaarrllyy  LLiitteerraaccyy,,  aanndd  SSlloossssaann..    IInn  llaatteerr  yyeeaarrss  tthhee  DDiissttrriicctt  hhaass  mmoovveedd  ttoo  DDIIBBEELLSS,,  
BBrraacckkeenn,,  aanndd  MMAAPP  aasssseessssmmeennttss..  
RRTTII  44  ttiieerreedd  ppllaann,,  IIRRPP  
SSuummmmaattiivvee  RReeppoorrtt  ccaarrdd  aasssseessssmmeenntt,,  ppaarreenntt  SSuurrvveeyy,,  SSttaarr  RReeaaddiinngg,,  MMAAPP,,  DDRRAA22,,  RRiiggbbyy,,  
BBeenncchhmmaarrkkss,,  OObbsseerrvvaattiioonn  SSuurrvveeyy  
DDIIBBEELLSS  
DDIIBBEELLSS  tthhrreeee  ttiimmeess  ppeerr  sscchhooooll  yyeeaarr..  MMAAPP  tteessttiinngg  ttwwoo  ttiimmeess  ppeerr  sscchhooooll  yyeeaarr..  AAsssseessssmmeennttss  ffoorr  
ssttuuddeennttss  wwiitthh  ssppeecciiaall  eedduuccaattiioonn,,  IIEEPP''ss  aanndd  ffoorr  TTiittllee  11  pprrooggrraamm..  
WWee  uussee  DDIIBBEELLSS,,  rruunnnniinngg  rreeccoorrddss  aanndd  NNSSEEAA  MMAAPP  tteessttss  sseevveerraall  ttiimmeess  tthhrroouugghhoouutt  tthhee  yyeeaarr..  
PPrrooggrreessss  mmoonniittoorriinngg  aanndd  ssttrraatteeggiicc  mmoonniittoorriinngg  iiss  ccoonndduucctteedd  oonn  aa  wweeeekkllyy  aanndd  mmoonntthhllyy  bbaassiiss  ffoorr  
aallll  ssttuuddeennttss  rreecceeiivviinngg  aa  ttiieerr  22  oorr  33  iinntteerrvveennttiioonn  uussiinngg  DDIIBBEELLSS,,  DDOORRAA,,  DDOOMMAA,,  aanndd  DDRRAA..  
TTCCSSDD  hhaass  ddeevveellooppeedd  aa  pprrooggrreessss  mmoonniittoorriinngg  pprrooggrraamm  aatt  eeaacchh  eelleemmeennttaarryy  sscchhooooll  ggrraaddeess  KK--55  ttoo  
ttrraacckk  eeaacchh  ssttuuddeenntt  wwhhoo  ddooeess  nnoott  ssccrreeeenn  ssuucccceessssffuullllyy  wwiitthh    IIRRPP..  TThhee  IIRRPP  aanndd  mmoonniittoorriinngg  
iinncclluuddeess  aaddjjuussttiinngg  aaddddiittiioonnaall  ttaarrggeetteedd  iinntteerrvveennttiioonnss  bbaasseedd  oonn  mmuullttiippllee  aasssseessssmmeennttss  tthhrroouugghh  tthhee  
sscchhooooll  yyeeaarr  
PPrrooggrreessss  iiss  mmoonniittoorreedd  wweeeekkllyy  tthhrroouugghh  aannaallyyssiiss  ooff  rruunnnniinngg  rreeccoorrddss,,  lleetttteerr  iiddeennttiiffiiccaattiioonn  aanndd  ssiigghhtt  
wwoorrdd  rreeccooggnniittiioonn..    PPaarreennttss  aarree  aaddvviisseedd  ooff  ssttuuddeenntt  rreeaaddiinngg  pprrooggrreessss  tthhrroouugghh  qquuaarrtteerrllyy  nnaarrrraattiivvee  
rreeppoorrttss..  
EEaacchh  ssttuuddeenntt  uusseess  DDIIBBEELLSS  aass  tthhee  ssccrreeeenniinngg  ttooooll,,  aanndd  DDIIBBEELLSS  pprrooggrreessss  mmoonniittoorriinngg  ttoooollss  ttoo  
mmoonniittoorr  ssttuuddeenntt  pprrooggrreessss  aanndd  eeffffeeccttiivveenneessss  ooff  tthhee  iinntteerrvveennttiioonn..  IIff  aa  ssttuuddeenntt  ffaallllss  bbeellooww  
eexxppeeccttaattiioonnss  dduurriinngg  pprrooggrreessss  mmoonniittoorriinngg,,  aa  ddiiaaggnnoossttiicc  tteesstt  ((aass  TTPPRRII,,  LLiitteerraaccyy  FFiirrsstt,,  YYoopppp  
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SSiinnggeerr,,  aanndd//oorr  DDRRAA))  iiss  aaddmmiinniisstteerreedd  ttoo  ddeetteerrmmiinnee  ssppeecciiffiicc  iinnssttrruuccttiioonnaall  nneeeeddss..  
DDIIBBEELLSS,,  DDRRAA  ((DDeevveellooppmmeennttaall  RReeaaddiinngg  AAsssseessssmmeenntt)),,  OObbsseerrvvaattiioonn  SSuurrvveeyy,,  PPAASSTT  PPhhoonnoollooggiiccaall  
AAwwaarreenneessss  SSkkiillllss  TTeesstt  
 

Question 3a If you answered Yes to Question #3, do the student assessments “…identify 
the specific reading problems and determine its nature?” 

Comment Section 

 
MMuullttiippllee  AAsssseessssmmeennttss  aarree  uusseedd..  
AAsssseessssmmeennttss  mmoonniittoorr  ssttuuddeenntt  pprrooggrreessss  iinn  pphhoonneemmiicc  aawwaarreenneessss,,  pphhoonniiccss,,  lleetttteerr  iiddeennttiiffiiccaattiioonn  aanndd  
ssoouunnddss,,  ssiigghhtt  wwoorrddss,,  wwrriitttteenn  vvooccaabbuullaarryy,,  sseenntteennccee  ddiiccttaattiioonnss,,  fflluueennccyy,,  vvooccaabbuullaarryy  aanndd  
ccoommpprreehheennssiioonn..  SSttuuddeennttss  rreecceeiivvee  ddiiffffeerreennttiiaatteedd  iinntteerrvveennttiioonnss  ttoo  mmeeeett  tthheeiirr  ddeeffiicciittss..    
AAllll  tthhee  aasssseessssmmeennttss  uuttiilliizzeedd  aarree  ssppeecciiffiiccaallllyy  rreesseeaarrcchheedd  bbaasseedd..  TThheeyy  iiddeennttiiffyy  ssppeecciiffiicc  wweeaakknneesssseess  
aanndd  hheellpp  uuss  ttoo  ddeetteerrmmiinnee  bbeesstt  pprraaccttiiccee  ssttrraatteeggiieess  aanndd  pprrooggrraammss  ffoorr  iimmpprroovveemmeenntt..  
FFuurrtthheerr  aasssseessssmmeennttss  uussiinngg  DDIIBBEELLSS,,  DDRRAA,,  aanndd  MMAAPP  aarree  uusseedd  ttoo  iiddeennttiiffyy  ssppeecciiffiicc  sskkiillllss  tthhaatt  nneeeedd  
ttoo  bbee  ttaarrggeetteedd  ffoorr  iinnddiivviidduuaall  ssttuuddeennttss..  
TThhee  OObbsseerrvvaattiioonn  SSuurrvveeyy  iiddeennttiiffiieess  ddeeffiicciittss  iinn  lleetttteerr  iiddeennttiiffiiccaattiioonn,,  lleetttteerr--ssoouunndd  ccoorrrreessppoonnddeennccee,,  
ccoonncceeppttss  ooff  pprriinntt,,  aanndd  ssiigghhtt  wwoorrddss..    IItt  aallssoo  ggiivveess  aa  rreeaaddiinngg  lleevveell  ffoorr  eeaacchh  ssttuuddeenntt..    TThhee  MMAAPP  tteesstt  
iiddeennttiiffiieess  ssttuuddeenntt  aabbiilliittyy  wwiitthh  aa  RRTTII  ssccoorree  aanndd  pprroovviiddeess  ssppeecciiffiicc  rreeaaddiinngg  sskkiillllss  tthhrroouugghh  DDeess  
CCaarrtteess..    TThhee  iinnffoorrmmaattiioonn  ffrroomm  DDeess  CCaarrtteess  aalllloowwss  tthhee  tteeaacchheerr  ttoo  ttaaiilloorr  tthhee  iinnssttrruuccttiioonn  ttoo  aa  
ssttuuddeenntt’’ss  ssppeecciiffiicc  nneeeeddss  aanndd  ddeeffiicciittss..  
DDIIBBEELLSS  iiddeennttiiffiieess  tthhee  ssppeecciiffiicc  rreeaaddiinngg  pprroobblleemm  aanndd  ddeetteerrmmiinnee  tthhee  ssppeecciiffiicc  rreeaaddiinngg  ddeeffiicciitt..    WWee  
tthheenn  hhoolldd  ddaattaa  mmeeeettiinnggss  ttoo  ddeetteerrmmiinnee  wwhhaatt  iinntteerrvveennttiioonn  wwoouulldd  bbee  aapppprroopprriiaattee  ffoorr  tthhee  ssppeecciiffiicc  
rreeaaddiinngg  pprroobblleemm..    AAtt  tthheessee  ddaattaa  mmeeeettiinnggss,,  wwee  ttrriiaanngguullaattee  oouurr  ddaattaa  aanndd  aannaallyyzzee  ootthheerr  ddaattaa  aass  wweellll..    
BByy  ddooiinngg  tthhiiss  ttrriiaanngguullaattiioonn  ooff  ddaattaa,,  wwee  aarree  aabbllee  ttoo  mmaakkee  ddaattaa--ddrriivveenn  ddeecciissiioonnss  tthhaatt  wwiillll  aassssiisstt  wwiitthh  
ddeecciissiioonnss  ttoo  gguuiiddee  ssttuuddeenntt  iinnssttrruuccttiioonn..  TThheessee  ssttuuddeennttss  aarree  tthheenn  ccoonnttiinnuuaallllyy  pprrooggrreessss  mmoonniittoorreedd  iinn  
tthheeiirr  iinntteerrvveennttiioonn  ttoo  eennssuurree  ssttuuddeenntt  pprrooggrreessss  aanndd  aaddeeqquuaattee  ggrroowwtthh..  
WWee  ccaann  tteellll  ssoommee  ffrroomm  tthhee  mmoonniittoorriinngg  ((fflluueennccyy  aanndd  aaccccuurraaccyy))  bbuutt  ffuurrtthheerr  aasssseessssmmeennttss  aarree  nneeeeddeedd  
ttoo  ffiinndd  ssppeecciiffiiccss..  
DDIIBBEELLSS  aaddddrreesssseess  tthhee  55  kkeeyy  aarreeaass  ooff  rreeaaddiinngg..  
TThhee  DDIIBBEELLSS  aanndd  tthhee  MMAAPP  aasssseessssmmeennttss  iiddeennttiiffyy  tthhee  wweeaakk  aarreeaass  ooff  aa  ssttuuddeennttss  rreeaaddiinngg  sskkiillllss..  
GGooaallss  aarree  mmaaddee  ffoorr  iinnddiivviidduuaall  ssttuuddeennttss  bbaasseedd  oonn  tthheeiirr  nneeeeddss..  
OOuurr  eelleemmeennttaarryy  ccuurrrreennttllyy  ccoolllleeccttss  rreeaaddiinngg  ddaattaa  ffrroomm  DDIIBBEELLSS,,  PPAASSTT,,  aanndd  MMAAPP  ffoorr  ggrraaddeess  KK--55..    
TThheessee  aasssseessssmmeennttss  iiddeennttiiffyy  ssppeecciiffiicc  rreeaaddiinngg  pprroobblleemmss  aanndd  ddeetteerrmmiinniinngg  iittss  nnaattuurree  wwiitthhiinn  tthhee  kkeeyy  
lliitteerraarryy  ccoommppoonneennttss  
UUnnffoorrttuunnaatteellyy  tthhee  ddiirreeccttiioonn  ooff  tthhee  ppaasstt  ssiixx  yyeeaarrss  hhaass  iiddeennttiiffiieedd  pprroobblleemmss  bbuutt  nnoott  ccoommpprreehheennssiioonn..  
WWee  hhaavvee  ggaaiinneedd  tthhee  ffiirrsstt  sstteepp--ssttuuddeennttss  aabbiilliittyy  ttoo  rreeaadd  aanndd  aarree  nnooww  wwoorrkkiinngg  oonn  uunnddeerrssttaannddiinngg  
wwhhaatt  iiss  rreeaadd  ggoo  tthheeyy  ccaann  ddoo  wweellll  oonn  tteessttss..  
RReeaadd  WWeellll  pprroovviiddeess  pprreessccrriippttiivvee  ddaattaa  tthhaatt  ssuuppppoorrttss  rreemmeeddiiaattiioonn  aaccttiivviittiieess  aanndd  ssttrraatteeggiieess  ffoorr  aallll  
ssttuuddeennttss..  
TThhee  DDIIBBEELLSS  aasssseesssseess  tthheeiirr  fflluueennccyy..    TThhee  PPhhoonnoollooggiiccaall  AAwwaarreenneessss  SSuurrvveeyy  iiss  ccoommpprriisseedd  ooff  oorraall  
aanndd  lliisstteenniinngg  aasssseessssmmeennttss..    IItt  aasssseesssseess  tthhee  pprree  rreeaaddiinngg  sskkiillllss..  TThhee  DDiiaaggnnoossttiicc  DDeeccooddiinngg  SSuurrvveeyy  
iiddeennttiiffiieess  ssttuuddeenntt’’ss  aarreeaass  ooff  wweeaakknneessss  aanndd  aasssseesssseess  tthheeiirr  pphhoonniiccss  ggaappss..  TThhiiss  iinnffoorrmmss  iinnssttrruuccttiioonn  
aanndd  aalllloowwss  aapppprroopprriiaattee  iinnttoo  iinnssttrruuccttiioonn  aanndd  hheellppss  iiddeennttiiffyy  tthhee  aapppprroopprriiaattee  iinntteerrvveennttiioonnss  ffoorr  
ssttuuddeennttss..  
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DDIIBBEELLSS,,  IInnddiivviidduuaall  CChheecckkoouuttss  aanndd  MMaasstteerryy  TTeessttss  iiddeennttiiffyy  ppaatttteerrnnss  ooff  ccoonncceerrnn  iinn  fflluueennccyy,,  
pphhoonniiccss  aawwaarreenneessss,,  ccoommpprreehheennssiioonn  aanndd  vvooccaabbuullaarryy,,  wwhhiicchh  ddeeppeenndd  oonn  tthhee  tteesstt  aanndd  rreeaaddiinngg  lleevveell  
bbeeiinngg  aasssseesssseedd..  
TThhee  OOnn  tthhee  MMaarrkk  ssccrreeeenniinngg  aasssseessssmmeenntt  iiddeennttiiffiieess  ssppeecciiffiicc  ddeeffiicciieenncciieess  iinn  vvooccaabbuullaarryy,,  
ccoommpprreehheennssiioonn,,  fflluueennccyy,,  pphhoonniiccss,,  aanndd  pphhoonneemmiicc  aawwaarreenneessss..    TThhee  DDiibbbblleess  pprrooggrreessss  mmoonniittoorriinngg  
aasssseessssmmeenntt  mmeeaassuurreess  tthhee  ffiivvee  ccoommppoonneennttss  aanndd  ttrraacckkss  ssttuuddeenntt  ggrroowwtthh..  
AAsssseessssmmeennttss  aarree  uusseedd  ttoo  iiddeennttiiffyy  tthhee  rreeaaddiinngg  pprroobblleemmss  iinn  aaddddiittiioonn  wwiitthh  tteeaacchheerr  oobbsseerrvvaattiioonn  
wwhhiillee  wwoorrkkiinngg  ddiirreeccttllyy  wwiitthh  tthhee  ssttuuddeenntt..  
NNoonnee  
SSppeecciiffiicc  rreeaaddiinngg  ddeeffiicciittss  iinn  lleetttteerr  iiddeennttiiffiiccaattiioonn,,  lleetttteerr--ssoouunndd  ccoorrrreessppoonnddeennccee,,  ccoonncceeppttss  ooff  pprriinntt  
&&  ssiigghhtt  wwoorrdd..  
MMAAPPSS,,  AAiimmss  WWeebb,,  TTeeaacchheerr  EEvvaalluuaattiioonn,,  RReeaaddiinngg  MMaasstteerryy,,  SSTTAARR  
TThhee  iinniittiiaall  NNWWEEAA  ssccrreeeenniinngg  iinnddiiccaatteess  tthhaatt  tthheerree  iiss  aa  pprroobblleemm..    TThhee  ssuubbsseeqquueenntt  sseeccoonnddaarryy  
ssccrreeeenniinnggss  aanndd  iiff  nneeeeddeedd,,  ddiiaaggnnoossttiicc  aasssseessssmmeennttss  wwiillll  ppiinnppooiinntt  tthhee  pprroobblleemm..  NNoott  eevveerryy  cchhiilldd  wwiillll  
nneeeedd  aasssseessssmmeenntt  bbeeyyoonndd  tthhee  NNWWEEAA  ssccrreeeenniinngg..  
EEaacchh  ooff  tthhee  mmeeaassuurreess  iiddeennttiiffyy  iinniittiiaall  ssoouunndd  pprroobblleemmss,,  sseeggmmeennttaattiioonn  fflluueennccyy,,  bblleennddiinngg  lleetttteerr  
ssoouunnddss,,  oorraall  rreeaaddiinngg  fflluueennccyy,,  aanndd  tthhee  nneewweerr  tteessttss  iiddeennttiiffyy  nnoonnsseennssee  wwoorrdd  fflluueennccyy  iinn  aaddddiittiioonn  ttoo  
tthhee  ootthheerrss  mmeennttiioonneedd..  
IIRRPP  iinncclluuddeess  aaccccuurraaccyy  rraattee,,  fflluueennccyy,,  ccoommpprreehheennssiioonn  uussiinngg  DDRRAA  ffoorr  ssccrreeeenniinngg  aanndd  pprrooggrreessss  
mmoonniittoorriinngg,,  WWooooddccoocckk--  JJoohhnnssoonn  uusseedd  ffoorr  ddiiaaggnnoossttiicc..  
CCoommbbiinnaattiioonn  ooff  ssccrreeeenniinngg  aasssseessssmmeennttss  uusseedd  ttoo  ddeetteerrmmiinnee  tthhee  aaccttuuaall  nneeeeddss  ooff  tthhee  iinnddiivviidduuaall  
ssttuuddeennttss..    IIff  ssttuuddeenntt  iiss  nnoott  pprrooggrreessssiinngg,,  ffuurrtthheerr  ddiiaaggnnoossttiicc  aasssseessssmmeenntt  iiss  ppeerrffoorrmmeedd  
DDIIBBEELLSS  pprroovviiddeess  ddiiaaggnnoossttiiccss  oonn  rreesseeaarrcchh  bbaasseedd  rreeaaddiinngg  sskkiillllss  nneeeeddeedd  aatt  eeaacchh  lleevveell..  
WWee  uussee  tthhee  OObbsseerrvvaattiioonn  SSuurrvveeyy  IInnssttrruummeenntt  
DDIIBBEELLSS  ddooeess  ssoo  mmoorree  tthhaann  MMAAPP  tteessttiinngg,,  bbuutt  bbootthh  aarree  uusseedd  aass  ssttuuddeenntt  iinnddiiccaattoorrss..  
DDIIBBEELLSS  TTeessttss  ooff  EEaarrllyy  LLiitteerraaccyy,,  DDiiaaggnnoossttiicc  oonn--lliinnee  RReeaaddiinngg  AAsssseessssmmeenntt  aanndd  DDiirreecctt  RReeaaddiinngg  
AAsssseessssmmeenntt  iiddeennttiiffyy  ssppeecciiffiicc  rreeaaddiinngg  pprroobblleemmss  iinn  tthhee  eesssseennttiiaall  sskkiillllss  ooff  eeaarrllyy  rreeaaddiinngg  iinncclluuddiinngg  
pphhoonneemmiicc  aawwaarreenneessss,,  pphhoonniiccss,,  aallpphhaabbeettiicc  pprriinncciippllee  fflluueennccyy  aanndd  ccoommpprreehheennssiioonn..  
TThhee  IIRRPP  ffoorr  eeaacchh  ssttuuddeenntt  iinncclluuddeess  tthhee  iiddeennttiiffiiccaattiioonn  ooff  ssppeecciiffiicc  aarreeaass  ooff  wweeaakknneessss  bbaasseedd  oonn  tthhee  
DDIIBBEELLSS  
AA  nneeww  iinnssttrruummeenntt  wwiillll  bbee  uusseedd  nneexxtt  yyeeaarr  ttoo  bbeetttteerr  ggiivvee  uuss  iinnssiigghhtt  iinnttoo  ssppeecciiffiicc  rreeaaddiinngg  pprroobblleemm  
WWee  ccaann  iiddeennttiiffyy  ffrroomm  tthhee  rruunnnniinngg  rreeccoorrdd  wwhheetthheerr  tthhee  cchhiilldd  iiss  uuttiilliizziinngg  rreeaaddiinngg  ssttrraatteeggiieess,,  tthheeiirr  
fflluueennccyy,,  ccoommpprreehheennssiioonn  aanndd  wwoorrdd  rreeccooggnniittiioonn..  
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Question 4 Does your school district place students who do not screen successfully, on 
an Individualized Reading Plan (IRP)?  The purpose of the IRP is “…to 
remedy the reading related difficulty utilizing an appropriate research based 
intervention program.” 

Comment Section 

 
AAllll  ssttuuddeennttss  wwhhoo  aarree  mmaakkiinngg  ssllooww  oorr  iinnaaddeeqquuaattee  pprrooggrreessss  aaccccoorrddiinngg  ttoo  ddiissttrriicctt  aasssseessssmmeennttss,,  
ssccrreeeenniinngg  ttoooollss,,  tteeaacchhiinngg  rreeffeerrrraallss  oorr  BBIITT  ((BBuuiillddiinngg  IInntteerrvveennttiioonn  TTeeaamm))  rreeffeerrrraall,,  rreecceeiivvee  
iinntteerrvveennttiioonnss..  AAllll  ssttuuddeennttss  rreecceeiivviinngg  aann  iinntteerrvveennttiioonn  aarree  ppllaacceedd  oonn  aann  IIRRPP  ((IInnddiivviidduuaalliizzeedd  
RReeaaddiinngg  PPllaann))  wwiitthh  ssppeecciiffiicc  iinnssttrruuccttiioonnaall  ggooaallss  aanndd  rreegguullaarr  pprrooggrreessss  mmoonniittoorriinngg..  
TThhee  ddiissttrriicctt  bbeeggaann  IInnddiivviidduuaall  RReeaaddiinngg  PPllaannss  iinn  22000011  ffoolllloowwiinngg  EEnnrroollllmmeenntt  AAcctt  6699..  WWee  aarree  
ccuurrrreennttllyy  rreevviissiinngg  oouurr  IIRRPP  ffoorrmmaatt  ttoo  ccooiinncciiddee  wwiitthh  tthhee  DDIIBBEELLSS  aasssseessssmmeenntt  aanndd  RRTTII  mmooddeellss..  
TThhiiss  iiss  tthhee  ffiirrsstt  yyeeaarr  tthhaatt  wwee  hhaavvee  iimmpplleemmeenntteedd  IILLPP''ss  ((IInnddiivviidduuaall  LLiitteerraaccyy  PPllaannss))  
TThheerree  iiss  aa  ddiissttrriicctt  ffoorrmm  ffoorr  aann  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  PPllaann  ((IIRRPP))  aatt  eeaacchh  ggrraaddee  lleevveell,,  11--44..  
OOuurr  sscchhooooll  ddiissttrriicctt  ppllaacceess  ssttuuddeennttss  wwhhoo  ddoo  nnoott  ssccrreeeenn  ssuucccceessssffuullllyy  oonn  aann  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  
PPllaann..  TThhee  IIRRPP  iiss  tthheenn  uuttiilliizzeedd  ttoo  rreeccoorrdd  rreesseeaarrcchh  bbaasseedd  iinntteerrvveennttiioonnss  tthhaatt  aarree  uusseedd  ttoo  eennssuurree  
ssttuuddeenntt  ggrroowwtthh..  TThheenn  tthhee  ssttuuddeennttss  aarree  pprrooggrreessss  mmoonniittoorreedd..  TTaarrggeett  ggooaallss,,  ddaatteess  ssttaarrtteedd  aanndd  
eennddiinngg  aarree  aallll  rreeccoorrddeedd..    TThhee  iinntteerrvveennttiioonn  bbeeiinngg  uusseedd  iiss  aallssoo  rreeccoorrddeedd..    IIff  wwhheenn  bbeeiinngg  pprrooggrreessss  
mmoonniittoorreedd,,  tthhee  ssttuuddeenntt  ffaallll  33  ppooiinnttss  bbeellooww  tthheeiirr  ttrraajjeeccttoorryy  ggooaall,,  tthheenn  ffaaccttoorrss  aarree  aannaallyyzzeedd..    
TThheessee  ffaaccttoorrss  ffuurrtthheerr  iinnvveessttiiggaatteedd  aarree::    IIss  tthhee  iinntteerrvveennttiioonn  bbeeiinngg  ddoonnee  iinn  aa  ssmmaallll  ggrroouupp,,  iiss  tthhee  
iinnssttrruuccttoorr  ddeelliivveerriinngg  tthhee  iinntteerrvveennttiioonn  wwiitthh  ffiiddeelliittyy,,  hhooww  lloonngg  iiss  tthhee  iinntteerrvveennttiioonn  bbeeiinngg  ddoonnee..  IIff  
aafftteerr  ttwwoo  ddiiffffeerreenntt  iinntteerrvveennttiioonnss  hhaavvee  bbeeeenn  aaddmmiinniisstteerreedd,,  aanndd  tthhee  ssttuuddeenntt  iiss  ssttiillll  nnoott  mmaakkiinngg  
aaddeeqquuaattee  pprrooggrreessss,,  aa  ddiiaaggnnoossttiicc  aasssseessssmmeenntt  mmaayy  tthheenn  ggiivveenn..  WWhheenn  tthhiiss  ooccccuurrss,,  tthhee  ssttuuddeenntt  ccoouulldd  
bbee  rreeffeerrrreedd  ttoo  aa  BBuuiillddiinngg  IInntteerrvveennttiioonn  TTeeaamm  ((BBIITT)),,  aanndd  tthhee  ssttuuddeenntt  ccoouulldd  tthheenn  ppoossssiibbllyy  bbee  
rreeffeerrrreedd  ttoo  SSppeecciiaall  EEdduuccaattiioonn  ppuutt  oonn  aann  IInnddiivviidduuaalliizzeedd  EEdduuccaattiioonnaall  PPllaann..    
TThhee  IIRRPP  ssttaatteess  ssppeecciiffiicc  ggooaallss  ffoorr  tthhee  ssttuuddeenntt  wwiitthh  tthhee  iinntteerrvveennttiioonnss  iinn  ppllaaccee..  GGooaallss  aarree  rreevviissiitteedd  
eevveerryy  66  wweeeekkss  ffoorr  aatt--rriisskk  ssttuuddeennttss  ttoo  ddeetteerrmmiinnee  tthhee  eeffffeeccttiivveenneessss  ooff  iinnssttrruuccttiioonn..  
FFCCSSDD##22  EElleemmeennttaarryy  ssttaaffff//TTiittllee  11  ssttaaffff  mmeeeett  aass  aa  tteeaamm  ttoo  ddeetteerrmmiinnee  ttiimmee//iinntteerrvveennttiioonn    
ssttrraatteeggiieess..  OOppeenn  CCoouurrtt  IInntteerrvveennttiioonn,,  RReeaadd  NNaattuurraallllyy,,  TToottaall  RReeaaddeerr,,  PPhhoonniiccss  ffoorr  rreeaaddiinngg,,  RReeaadd  
WWeellll,,  aanndd  ""hhaannddss  oonn""  aaccttiivviittiieess  aarree  iimmpplleemmeenntteedd  bbaasseedd  oonn  nneeeedd..  TThhee  IIRRPP  iiss  rreevviieewweedd  aanndd  
aammeennddeedd  aass  nneeeeddeedd  wweeeekkllyy..  
SSttuuddeennttss  ssccrreeeenniinngg  aatt--rriisskk  ((iinntteennssiivvee  rraannggee))  aanndd//oorr  wwhhoo  ffaallll  bbeellooww  tthhee  2200tthh  ppeerrcceennttiillee  aarree  ppllaacceedd  
oonn  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  PPllaannss..    TThheessee  ssttuuddeennttss  rreecceeiivvee  iinntteerrvveennttiioonn//ssuupppplleemmeennttaall  ccuurrrriiccuulluumm  
aanndd//oorr  iinnssttrruuccttiioonnaall  aaccttiivviittiieess  pprroovviiddeedd  bbyy  rreeaaddiinngg  iinntteerrvveennttiioonniissttss..      
AAggaaiinn,,  tthhrroouugghh  RReeaadd  WWeellll  wwee  pprroovviiddee  uunniiqquuee  iinnddiivviidduuaalliizzeedd  iinnssttrruuccttiioonn  iinn  rreessppoonnssee  ttoo  ssttuuddeenntt  
lleevveell  ddaattaa..  TThhee  IILLPP  iiss  bbuuiilltt  iinnttoo  oouurr  ssyysstteemm  ooff  iinnssttrruuccttiioonnaall  ddeelliivveerryy  aanndd  iiss  rreefflleecctteedd  iinn  tthhee  
tteeaacchheerr’’ss  lleessssoonn  ppllaannss..    
HHoouugghhttoonn  MMiifffflliinn  RReeaaddiinngg  MMaasstteerryy  iiss  tthhee  CCoorree  RReeaaddiinngg  PPrrooggrraamm..    TTaarrggeetteedd  rreeaaddiinngg  lleessssoonnss  aarree  
LLiinnddaa  FFeerrrreellll  ((RReeaaddsstteerrss))..    PPhhoonniiccss  BBoooosstt  ((RReeaallllyy  GGrreeaatt  RReeaaddiinngg))  iiss  tthhee  sseeccoonnddaarryy  pprrooggrraamm  
iinntteennddeedd  ttoo  rreemmeeddiiaattee  sskkiillllss  ddeeffiicciieenntt  oorr  nnoott  aattttaaiinneedd  tthhrroouugghh  tthhee  ccoorree  pprrooggrraamm..    RReeaaddiinngg  
MMaasstteerryy  iiss  tthhee  ccoorree  ssuupppplleemmeenntt  ffoorr  ssttrraatteeggiicc  aanndd  iinntteennssiivvee  ssttuuddeennttss  wwhhoo  aarree  nnoott  rreeaaddyy  ffoorr  tthhee  
mmaaiinn  ccoorree  pprrooggrraamm..  
KK--33  ssttuuddeennttss  rreecceeiivvee  tthhee  DDIIBBEELLSS  BBeenncchhmmaarrkk  TTeesstt  tthhrreeee  ttiimmeess  aa  yyeeaarr..  IInn  tthhee  ffaallll  aafftteerr  tteessttiinngg  aallll  
iinntteennssiivvee  aanndd  ssttrraatteeggiicc  ssttuuddeennttss  aarree  ppllaacceedd  oonn  aann  ((IIRRPP))  IInnddiivviidduuaall  RReeaaddiinngg  PPllaann..  
TThhee  ddiissttrriicctt  uuttiilliizzeess  aa  ccoommmmoonn  IInnddiivviidduuaalliizzeedd  EEdduuccaattiioonnaall  PPllaann  tthhrroouugghhoouutt  tthhee  sscchhoooollss..  
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SSttuuddeennttss  aarree  ggrroouuppeedd  bbyy  sskkiillllss  ffoorr  rreeaaddiinngg  iinnssttrruuccttiioonn  aanndd  wwiillll  rreecceeiivvee  aaddddiittiioonnaall  ttiimmee  aass  
nneeeeddeedd..    
AAfftteerr  tthhee  iinnffoorrmmaattiioonn  aanndd  eexxeemmppllaarrss  pprroovviiddeedd  ttoo  uuss  bbyy  tthhee  WWDDEE  wwee  wwiillll  bbee  iinnccoorrppoorraattiinngg  ssoommee  
nneeww  cchhaannggeess  iinnttoo  oouurr  pprroocceessss  ooff  mmoonniittoorriinngg  ssttuuddeenntt  pprrooggrreessss..  
NNoonnee  
WWee  ccaallll  iitt  aann  IInnddiivviidduuaall  IInntteerrvveennttiioonn  PPllaann  
TThheeyy  aarree  ppllaacceedd  oonn  TTiieerr  22  oorr  TTiieerr  33  iinn  oouurr  RRTTII  pprroocceessss..  RReesseeaarrcchh--bbaasseedd  iinntteerrvveennttiioonnss  aarree  
iimmpplleemmeenntteedd  aanndd  pprrooggrreessss  mmoonniittoorreedd  eevveerryy  ttwwoo  wweeeekkss..  
SSttuuddeennttss  wwhhoo  ssccoorree  bbeellooww  tthhee  3355tthh  ppeerrcceennttiillee  oonn  tthhee  NNWWEEAA  aarree  rreeqquuiirreedd  ttoo  bbee  oonn  aann  IIRRPP  tthhaatt  
uusseess  rreesseeaarrcchh  bbaasseedd  iinntteerrvveennttiioonn..    SSttuuddeennttss  wwhhoo  ssccoorree  bbeellooww  tthhee  5500tthh  ppeerrcceennttiillee  aarree  rreeqquuiirreedd  ttoo  
bbee  oonn  aa  GGrroouupp  RReeaaddiinngg  PPllaann  aanndd  mmuusstt  rreecceeiivvee  iinntteerrvveennttiioonn  uunnttiill  tthheeyy  mmeeeett  tthhee  5500tthh  ppeerrcceennttiillee..  
WWee  mmeeeett  iinn  lliitteerraaccyy  tteeaammss  ttoo  llooookk  aatt  ddaattaa  aanndd  ddeecciiddee  wwhhaatt  iinntteerrvveennttiioonn  wwoouulldd  ffiitt  iinnddiivviidduuaall  
ssttuuddeenntt  rreeaaddiinngg  nneeeeddss..    
EEaacchh  ssttuuddeenntt  iiddeennttiiffiieedd  aass  iinn  nneeeedd  ooff  iinntteerrvveennttiioonnss  iiss  ppllaacceedd  oonn  aann  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  PPllaann  
((IIRRPP))..    TThhee  ppllaann  iiss  eevvaalluuaatteedd  aanndd  pprrooggrreessss  mmoonniittoorriinngg  pprroovviiddeess  tthhee  ddaattaa  ffoorr  cchhaannggeess  iinn  tthhee  
oouuttlliinneedd  pprrooggrraammss..  
DDooccuummeennttaattiioonn  iinncclluuddeess  IILLPP  aanndd//oorr  IIRRPP  
EEaacchh  ssttuuddeenntt  iiss  ppllaacceedd  oonn  aann  iinnddiivviidduuaall  rreeaaddiinngg  ppllaann  wwiitthh  aa  pprreeddeetteerrmmiinneedd  pprrooggrreessss  mmoonniittoorriinngg  
iinntteerrvvaall  uussiinngg  rreesseeaarrcchh--bbaasseedd  ssttrraatteeggiieess..    
SShheerriiddaann  ##33  iiss  aa  ssmmaallll  sscchhooooll  ssoo  oouurr  tteeaacchheerrss  aarree  aawwaarree  ooff  tthhee  rreeaaddiinngg  lleevveell  aanndd  aabbiilliittyy  ooff  tthheeiirr  
ssttuuddeennttss..  TThheeyy  aarree  aabbllee  ttoo  aaddjjuusstt  ffoorr  tthhoossee  ssttuuddeennttss..  
AAllll  ssttuuddeennttss,,  bbaasseedd  uuppoonn  ssccrreeeenniinngg  aanndd  ootthheerr  ddiiaaggnnoossttiicc  aasssseessssmmeenntt,,  wwhhoo  aarree  ppllaacceedd  iinn  aa  ttiieerr  11  
oorr  22  iinntteerrvveennttiioonnss,,  aarree  ppllaacceedd  oonn  aann  IILLPP..  
TTCCSSDD  ##11  ppllaacceess  ssttuuddeennttss  oonn  aann  IIRRPP  wwhheenn  tthheeyy  aarree  iiddeennttiiffiieedd  aass  nnoott  pprrooffiicciieenntt  oonn  DDIIBBEELLSS..  
YYeess,,  wwee  hhaavvee  bbeeeenn  uuttiilliizziinngg  aann  aapppprroovveedd  IIRRPP  tthhaatt  rreefflleeccttss  tthhee  ssttuuddeenntt’’ss  ssttrreennggtthhss  aanndd  
wweeaakknneesssseess  aanndd  ggrroowwtthh  oovveerr  ttiimmee..    WWee  aarree  iinn  tthhee  pprroocceessss  ooff  ffiinnaalliizziinngg  aanndd  mmooddiiffyyiinngg  oouurr  IIRRPP  
ffoorr  oouurr  1100..1155..0099  ssuubbmmiissssiioonn  ttoo  tthhee  WWDDEE..  
WWee  ssttooppppeedd  ddooiinngg  IIRRPP''ss  wwhheenn  KK--22  ssttooppppeedd  rreeqquuiirriinngg  tthheemm  aatt  lleefftt  ttoo  oouurr  kknnoowwlleeddggee..  
IInnddiivviidduuaall  LLeeaarrnniinngg//RReeaaddiinngg  PPllaannss  ((IILLPP//IIRRPP))  aarree  wwrriitttteenn  ffoorr  ssttrruugggglliinngg,,  aatt--rriisskk  rreeaaddeerrss  wwhhoo  ddoo  
nnoott  ssccrreeeenn  ssuucccceessssffuullllyy  aanndd  ddoo  nnoott  hhaavvee  aa  ssppeecciiaall  eedduuccaattiioonn  IIEEPP  oorr  aann  EEnngglliisshh  LLaanngguuaaggee  
LLeeaarrnneerr  ((IILLPP))..  
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Question 5 Does your school district report annually to the Wyoming Department of 
Education on the “…progress toward reaching the goal of eighty-five (85%) 
of identified students being reading proficient?” 

Comment Section 

 
WWee  ccoommpplleettee  tthhee  rreeqquuiirreedd  WWDDEE  662266..  
SSttuuddeennttss  aarree  ““ttaaggggeedd””  iinn  PPoowweerr  SScchhooooll  wwhheenn  tthheeyy  aarree  ppllaacceedd  oonn  aann  IIRRPP..      AA  ssttuuddeenntt’’ss  eenndd  ooff  
yyeeaarr  ssttaattuuss  iiss  aallssoo  rreeccoorrddeedd  iinn  PPoowweerr  SScchhooooll..    TThhiiss  iinnffoorrmmaattiioonn  iiss  uusseedd  ttoo  ggeenneerraattee  tthhee  WWDDEE662266  
rreeppoorrtt  iinn  JJuunnee..  
OOuurr  sscchhooooll  ddiissttrriicctt  rreeppoorrttss  aannnnuuaallllyy  ttoo  tthhee  WWyyoommiinngg  DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn  oonn  tthhee  pprrooggrreessss  
ttoowwaarrdd  rreeaacchhiinngg  tthhee  ggooaall  ooff  8855%%  ooff  iiddeennttiiffiieedd  ssttuuddeennttss  bbeeiinngg  pprrooffiicciieenntt  rreeaaddeerrss..    
WWee  ssuubbmmiitt  tthhee  WWDDEE  662266  eeaacchh  sspprriinngg  
WWDDEE  662266  --  EEaarrllyy  LLiitteerraaccyy  LLoonnggiittuuddiinnaall  DDaattaa,,  CCCCSSDD##11  wwoouulldd  lliikkee  aa  sseeccttiioonn  tthhaatt  aalllloowwss  
ddooccuummeennttaattiioonn  ffoorr  mmoovviinngg  ssoommee--rriisskk  ssttuuddeennttss  ttoo  bbeenncchhmmaarrkk  ssttaattuuss..  
FFCCSSDD##22  uusseess  tthhee  PPAAWWSS  aasssseessssmmeenntt  aanndd  ffoorrmm  WWDDEE  662266  ttoo  rreeppoorrtt  aannnnuuaallllyy  ttoo  WWDDEE..    
TThhee  ddiissttrriicctt  rreeppoorrttss  aannnnuuaallllyy  oonn  tthhee  WWDDEE  662266  ssttuuddeennttss  iiddeennttiiffiieedd  aass  iinntteennssiivvee  ((aatt--rriisskk))  aanndd  oonn  
IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  PPllaannss..  
AAss  ppeerr  tthhee  SScchhooooll  IImmpprroovveemmeenntt  PPllaann,,  CCSSII  PPrrooggrraamm  SSuummmmaarryy,,  WWDDEE  EEaarrllyy  LLiitteerraaccyy  PPllaann  --  
WWDDEE  662266  aass  ppeerr  WW..SS..  2211--33--440011  aallrreeaaddyy  rreeqquuiirreess  ddiissttrriicctt  ttoo  rreeppoorrtt  iinnffoorrmmaattiioonn..  
TThhiiss  ooccccuurrss  tthhrroouugghh  tthhee  ccoonnssoolliiddaatteedd  ggrraanntt..  
WWee  rreeppoorrtt  tthhiiss  ddaattaa  oonn  tthhee  WWDDEE  662266  ((EEaarrllyy  LLiitteerraaccyy  LLoonnggiittuuddiinnaall  DDaattaa))  eeaacchh  ssuummmmeerr..  
TThhiiss  iiss  rreeppoorrtteedd  oonn  tthhee  WWDDEE  552277..  
WWee  hhaavvee  bbeeeenn  rreeppoorrttiinngg  ffrroomm  tthhee  bbeeggiinnnniinngg  ooff  tthhee  EEaarrllyy  LLiitteerraaccyy  WWDDEE  PPrrooggrraamm  
EEaacchh  yyeeaarr,,  tthhee  ddiissttrriicctt  hhaass  ssuubbmmiitttteedd  tthhee  WWDDEE  662266  aanndd  nnootteedd  oouurr  lleevveell//ppeerrcceennttaaggee  ooff  ssttuuddeennttss  
mmeeeettiinngg  tthhee  8855%%  ggooaall..  
TThhee  WWDDEE  hhaass  aa  662266  rreeppoorrtt  tthhaatt  wwee  hhaavvee  bbeeeenn  ccoommpplleettiinngg  ffoorr  tthhee  ppaasstt  66  yyeeaarrss  bbuutt  tthhee  ffoorrmm  hhaass  
nneevveerr  aasskkeedd  uuss  ttoo  rreeppoorrtt  oonn  tthhee  8855%%  ooff  tthhee  ssttuuddeennttss  bbeeiinngg  pprrooffiicciieenntt..    WWee  hhaavvee  bbeeeenn  aasskkeedd  ttoo  
iiddeennttiiffyy  tthhee  sstteeppss  wwee  aarree  ttaakkiinngg  ttoo  rreeaacchh  8855%%  pprrooffiicciieennccyy  iinn  aa  nnaarrrraattiivvee  qquueessttiioonn..    TThhee  ffoorrmm  aanndd  
iinnffoorrmmaattiioonn  hhaass  cchhaannggeedd  aallmmoosstt  eevveerryy  yyeeaarr  mmoovviinngg  ffrroomm  aa  ccoolllleeccttiioonn  ooff  aaggggrreeggaatteedd  iinnffoorrmmaattiioonn  
ttoo  iinnddiivviidduuaall  ssttuuddeenntt  iinnffoorrmmaattiioonn..    
TThhee  ddiissttrriicctt  ssuubbmmiittss  rreeppoorrttss  yyeeaarrllyy..    TThhee  aaddddiittiioonn  ooff  tthhee  NNWWEEAA  EEaarrllyy  YYeeaarrss  AAsssseessssmmeenntt,,  pplluuss  aa  
nneeww  ssttuuddeenntt  iinnffoorrmmaattiioonn  ssyysstteemm  ((IInnffiinniittee  CCaammppuuss))  sshhoouulldd  mmaakkee  aacccceessssiinngg  tthhee  ddaattaa  mmuucchh  eeaassiieerr..  
EEaacchh  yyeeaarr  ssiinnccee  tthhee  iinncceeppttiioonn  ooff  tthhiiss  pprrooggrraamm  PPaarrkk  CCoouunnttyy  SScchhooooll  DDiissttrriicctt  ##11  hhaass  ssuubbmmiitttteedd  tthhee  
rreeqquuiirreedd  WWDDEE  662266  EEAARRLLYY  LLIITTEERRAACCYY  RREEPPOORRTT..    
PPllaattttee  CCoouunnttyy  SScchhooooll  DDiissttrriicctt  ##22  iiss  aa  ppiilloott  RRttII  sscchhooooll..  AAllll  ooff  oouurr  DDIIBBEELLSS  ddaattaa  iiss  rreeppoorrtteedd..    
NNoo  oonnee  iinn  tthhee  DDiissttrriicctt  kknnoowwss  wwhheerree  tthhiiss  iiss  ttoo  bbee  rreeppoorrtteedd  ……..  WWhhaatt  ffoorrmm??  TToo  WWhhoomm??  
WWee  rreeppoorrtt  oonn  lloonnggiittuuddiinnaall  rreeaaddiinngg  ddaattaa..  
TThhee  WWDDEE  662266  EEaarrllyy  LLiitteerraaccyy  LLoonnggiittuuddiinnaall  DDaattaa  ffoorrmm  iiss  ssuubbmmiitttteedd  aannnnuuaallllyy  ttoo  tthhee  WWDDEE  bbyy  tthhee  
DDiissttrriicctt  AAsssseessssmmeenntt  CCoooorrddiinnaattoorr..    
TTCCSSDD  RReeppoorrttss  aannnnuuaallllyy  vviiaa  tthhee  WWDDEE  662266  oonn  tthhee  pprrooggrreessss  ttoowwaarrddss  mmaakkiinngg  8855%%  PPrrooffiicciieennccyy  
TThhrroouugghh  tthhee  WWDDEE--662266  ffoorrmm  ((eeaarrllyy  lliitteerraaccyy  ––  lloonnggiittuuddiinnaall  ddaattaa))  rreeppoorrtteedd  aannnnuuaallllyy  ttoo  tthhee  SSDDEE..  
 
 
 
 



Page A-12 February 2010 

 

 

Question 5a If you answered Yes, to Question #5, does the reporting “…include 
longitudinal data on all students in grades one (1) through four (4) identified 
for intervention?   

Comment Section 

 
TThhiiss  rreeppoorrtt  ccoonnttaaiinnss  lloonnggiittuuddiinnaall  ddaattaa  oonn  ggrraaddeess  11--44..  
TThhee  WWDDEE  662266  EEaarrllyy  LLiitteerraaccyy  LLoonnggiittuuddiinnaall  DDaattaa  RReeppoorrtt  wwaass  ffiilleedd  tthhiiss  yyeeaarr  oonn  JJuunnee  1177,,  22000099..  
LLoonnggiittuuddiinnaall  ddaattaa  iiss  ssttoorreedd  iinn  PPoowweerr  SScchhooooll..  VVaarriioouuss  rreeaaddiinngg  ddaattaa  iiss  aavvaaiillaabbllee  tthhrroouugghh  tthhee  
ddiissttrriicctt’’ss  ddaattaa  ssyysstteemm..  
OOuurr  ddiissttrriicctt  wwoorrkkss  hhaarrdd  aatt  iiddeennttiiffyyiinngg  wwhhyy  tthhee  8855%%  ggooaall  hhaass  nnoott  bbeeeenn  rreeaacchheedd..    WWee  hhaavvee  
wwoorrkkeedd  hhaarrdd  aass  aa  ddiissttrriicctt  ttoo  ssoollvvee  tthhee  pprroobblleemm..    WWee  hhaavvee  pprroovviiddeedd  ssttaaffff  wwiitthh  oonn--ggooiinngg  
pprrooffeessssiioonnaall  ddeevveellooppmmeenntt..  EEnnssuurreedd  wwee  aarree  pprroovviiddiinngg  tthhoossee  ssttuuddeennttss  wwhhoo  aarree  aatt--rriisskk  wwiitthh  tthhee  
mmoosstt  qquuaalliiffiieedd  tteeaacchheerrss  pprroovviiddiinngg  tthheeiirr  iinnssttrruuccttiioonn,,  aass  wweellll  aass  pprroovviiddiinngg  iinnssttrruuccttiioonn  wwiitthh  
mmaatteerriiaallss  tthhaatt  aarree  sscciieennttiiffiiccaallllyy--rreesseeaarrcchh  bbaasseedd..    WWee  hhaavvee  pprroovviiddeedd  iinntteerrvveennttiioonn  mmaatteerriiaallss  tthhaatt  
aarree  aalliiggnneedd  wwiitthh  tthhee  ffiivvee  bbiigg  iiddeeaass  ooff  rreeaaddiinngg  aass  rreeccoommmmeennddeedd  bbyy  tthhee  NNaattiioonnaall  RReeaaddiinngg  PPaanneell..  
WWee  hhaavvee  eessttaabblliisshheedd  aa  bblloocckk  ooff  ttiimmee  ffoorr  rreeaaddiinngg  iinnssttrruuccttiioonn  6600--9900  mmiinnuutteess,,  aass  wweellll  aass  pprroovviiddiinngg  
aann  aaddddiittiioonnaall  3300  mmiinnuutteess  ffoorr  tthhoossee  ssttuuddeennttss  wwhhoo  aarree  ssttrraatteeggiicc  aanndd  aann  aaddddiittiioonnaall  6600  mmiinnuutteess  ffoorr  
tthhoossee  ssttuuddeennttss  wwhhoo  aarree  iinntteennssiivvee..  WWee  hhaavvee  pprroovviiddeedd  aaddddiittiioonnaall  sseerrvviicceess  ssuucchh  aass  HHoommeewwoorrkk  
CClluubb  aanndd  SSuummmmeerr  SScchhooooll..  
WWDDEE  662266,,  KK--66  
TThhee  WWDDEE  662266  rreeppoorrtt  iinncclluuddeess  ccuurrrreenntt  yyeeaarr  ddaattaa  oonn  aallll  ssttuuddeennttss  iinn  ggrraaddeess  oonnee  tthhrroouugghh  ffoouurr  tthhaatt  
aarree  oonn  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  PPllaannss..    TThhee  ddaattaa  rreeqquueesstteedd  iinncclluuddeess  lliissttiinngg  ssttuuddeennttss  tthhaatt  aarree  oonn  aann  
IIRRPP,,  tthhoossee  wwhhoo  dduurriinngg  tthhee  ccuurrrreenntt  yyeeaarr  mmoovveedd  ttoo  aann  IInnddiivviidduuaalliizzeedd  EEdduuccaattiioonn  PPllaann  ((ssppeecciiaall  
eedduuccaattiioonn)),,  aanndd  wwhheetthheerr  tthhee  ssttuuddeenntt  wwaass  pprrooffiicciieenntt  bbyy  tthhee  sspprriinngg  ooff  tthhee  ccuurrrreenntt  yyeeaarr..    AAnnyy  
lloonnggiittuuddiinnaall  ddaattaa  wwoouulldd  nneeeedd  ttoo  bbee  eexxttrraappoollaatteedd  ffrroomm  mmuullttiippllee  yyeeaarr  rreeppoorrttss  aass  tthhee  WWDDEE  662266  
aasskkss  wwhheetthheerr  aa  ssttuuddeenntt  iiss  oonn  aann  ““iinniittiiaall””  oorr  ““ffoolllloowwiinngg””  IIRRPP  bbuutt  ddooeess  nnoott  ttrraacckk  IIRRPP  ssttuuddeennttss  
ffrroomm  oonnee  sscchhooooll  yyeeaarr  ttoo  aannootthheerr..  IItt  iiss  uunnkknnoowwnn  ttoo  tthhee  ddiissttrriicctt  wwhheetthheerr  tthhee  WWDDEE  ddooeess  tthhiiss  ttyyppee  
ooff  lloonnggiittuuddiinnaall  ttrraacckkiinngg..  HHoowweevveerr,,  tthhee  ddiissttrriicctt  ddooeess  ttrraacckk  lloonnggiittuuddiinnaall  ddaattaa  ((aaccrroossss  mmuullttiippllee  
yyeeaarrss))  aanndd  ffiilleess  aarree  mmaaiinnttaaiinneedd  bbyy  tthhee  ddiissttrriicctt  oonn  eeaacchh  ssttuuddeenntt  tthhaatt  hhaass  ((ppaasstt  aanndd  pprreesseenntt))  bbeeeenn  
oonn  aann  IIRRPP..  
IInn  aaddddiittiioonn  ttoo  iinncclluuddiinngg  lloonnggiittuuddiinnaall  ddaattaa  oonn  aallll  ssttuuddeennttss  ggrraaddee  oonnee  ((11))  tthhrroouugghh  ffoouurr  ((44)),,  wwee  
hhaavvee  iinncclluuddeedd  KKiinnddeerrggaarrtteenn  aanndd  FFiifftthh  ((55))  ggrraaddee  iinn  tthhee  rreeppoorrttiinngg..  
AAss  rreeppoorrtteedd  oonn  tthhee  WWDDEE  662266..  
YYeess  iitt  ddooeess..  
AAss  ssttaatteedd  oouurr  EEaarrllyy  LLiitteerraaccyy  PPllaann  wwaass  uuppddaatteedd  tthhiiss  ffaallll  bbeeccaauussee  oouurr  ddiissttrriicctt  cchhaannggeedd  rreeaaddiinngg  
pprrooggrraammss  aanndd  aasssseessssmmeennttss  wwhheenn  wwee  bbeeggaann  RReeaaddiinngg  FFiirrsstt..    
TThhee  ddiissttrriicctt  hhaass  rreeppoorrtteedd  tthhee  lloonnggiittuuddiinnaall  ddaattaa  oonn  ssttuuddeennttss  iinn  ggrraaddeess  11--44  aass  ppeerr  tthhee  WWDDEE662266..  
SSttaarrttiinngg  wwiitthh  22000077  wwhheenn  tthhee  DDIIBBEELLSS  aanndd  CCoorree  PPhhoonniiccss  SSuurrvveeyy  wweerree  ffiirrsstt  aaddmmiinniisstteerreedd..    
AAggaaiinn,,  wwee  hhaavvee  bbeeeenn  rreeppoorrttiinngg  tthhiiss  iinnffoorrmmaattiioonn  ttoo  WWDDEE  bbuutt  tthhee  iinnffoorrmmaattiioonn  ccoolllleecctteedd  oovveerr  tthhee  
ppaasstt  66  yyeeaarrss  hhaass  bbeeeenn  iinnccoonnssiisstteenntt..  
TThhee  eeaarrllyy  lliitteerraaccyy  rreeppoorrtt  ddooeess..  
WWee  hhaavvee  ttrriieedd  ddiilliiggeennttllyy  ttoo  pprroovviiddee  tthhiiss  iinnffoorrmmaattiioonn  eevveerryy  yyeeaarr..  
EEaacchh  yyeeaarr  tthhee  ddaattaa  wwaass  ccoommppiilleedd  ffrroomm  eeaacchh  ssttuuddeenntt  aass  tthheeyy  mmoovveedd  ffrroomm  ggrraaddee  11  tthhrroouugghh  44..    
TThhee  ddaattaa  wwaass  aavvaaiillaabbllee,,  sshhoowwiinngg  tthhee  rreessuullttss  ooff  eeaacchh  ssttuuddeenntt  aanndd  wwhheenn  tthheeyy  eexxiitteedd  tthhee  pprrooggrraamm..__  
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LLoonnggiittuuddiinnaall  ddaattaa  iiss  ccuurrrreennttllyy  bbeeiinngg  ggaatthheerreedd  aanndd  eevvaalluuaatteedd..    TThhee  ddiissttrriicctt  ttrraacckkss  tthheessee  ssttuuddeennttss  
wwiitthh  PPoowweerr  SScchhooooll  ffoorr  ssttuuddeennttss  ssuucccceessss..      
AAss  rreeqquuiirreedd  bbyy  WWDDEE  662266  LLoonnggiittuuddiinnaall  ddaattaa  iiss  rreeppoorrtteedd  ttoo  tthhee  WWDDEE  ffoorr  ssttuuddeennttss  iinn  ggrraaddee  11--44  
iiddeennttiiffiieedd  ffoorr  iinntteerrvveennttiioonn..  
SSwweeeettwwaatteerr  ##22  rreeppoorrttss  tthhrroouugghh  44tthh  ggrraaddee  ssttuuddeennttss  wwhhoo  ccoonnttiinnuuee  ttoo  bbee  sseerrvviicceedd  tthhrroouugghh  IIRRPP’’ss..  
TThhee  ddeetteerrmmiinnaattiioonn  ffoorr  ssttuuddeennttss  ttoo  bbee  sseerrvviicceedd  aanndd  ffoolllloowweedd  iiss  bbaasseedd  oonn  rreeaaddiinngg  ddaattaa  tthhaatt  iiss  
ccoolllleecctteedd  oonn  aallll  ssttuuddeennttss  aanndd  mmoonniittoorreedd  pprrooggrreessss  ffoorr  ssttuuddeennttss  rreecceeiivviinngg  iinntteerrvveennttiioonn..  
YYeess  
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Question 6 Does your school district report to the Wyoming Department of Education 
related to “…reason the 85% goal was not reached and the steps being taken 
by the district to solve the problem?” 

Comment Section 

 
NNoott  pprreevviioouussllyy  rreeqquuiirreedd..  
SSttuuddeennttss  wwhhoo  rreecceeiivveedd  iinntteerrvveennttiioonnss  ((bbootthh  rreegguullaarr  eedduuccaattiioonn  aanndd  TTiittllee  OOnnee))  aanndd  ddiidd  nnoott  rreeaacchh  
pprrooffiicciieennccyy  aarree  rreeffeerrrreedd  ttoo  ssuummmmeerr  sscchhooooll,,  ssoommee  aarree  rreeffeerrrreedd  tthhrroouugghh  tthhee  BBIITT  ffoorr  aa  
ccoommpprreehheennssiivvee  eevvaalluuaattiioonn  bbyy  SSppeecciiaall  EEdduuccaattiioonn..  IInntteerrvveennttiioonnss  aarree  aallssoo  mmaaddee  mmoorree  iinntteennssiivvee  
tthhrroouugghh  ddiiffffeerreenntt  pprrooggrraammss,,  iinnddiivviidduuaalliizzeedd  iinnssttrruuccttiioonn,,  aanndd  mmoorree  ttiimmee  ddeevvootteedd  ttoo  iinntteennssiivvee  
iinnssttrruuccttiioonn..  
WWee  aarree  ccuurrrreennttllyy  ccoommpplleettiinngg  tthhee  EEaarrllyy  LLiitteerraaccyy  rreeppoorrttiinngg  ffoorrmmaatt  wwhhiicchh  iiss  rreeqquuiirreedd  bbyy  ssttaattee  
ssttaattuuttee..  FFoolllloowwiinngg  tthhee  RRTTII  mmooddeell  wwee  aarree  uuttiilliizziinngg  aa  ""ffllooooddiinngg""  oorr  ""ppuusshh  iinn""  aapppprrooaacchh  ttoo  aassssiisstt  
IInntteennssiivvee,,  SSttrraatteeggiicc,,  aanndd  BBeenncchhmmaarrkk  lleevveelleedd  ssttuuddeennttss  ttoo  iimmpprroovvee  tthheeiirr  rreeaaddiinngg  aabbiilliittiieess..  
RReeffeerr  ttoo  oouurr  pprreevviioouuss  662266  rreeppoorrttss  ffoorr  tthhee  nnaarrrraattiivveess  tthhaatt  ppeerrttaaiinn  ttoo  tthhiiss  qquueessttiioonn..    FFoorr  tthhee  22000099--
22001100  sscchhooooll  yyeeaarr,,  eelleemmeennttaarryy  sscchhoooollss  hhaavvee  sseett  rreegguullaarr  ttiimmeess  ffoorr  PPrrooffeessssiioonnaall  LLeeaarrnniinngg  
CCoommmmuunniittyy  mmeeeettiinnggss  wwhheerree  tthhee  pprrooggrreessss  ooff  IIRRPP  ssttuuddeennttss  ccaann  bbee  mmoonniittoorreedd  aanndd  ddiissccuusssseedd..    
EElleemmeennttaarryy  sscchhoooollss  hhaavvee  sscchheedduulleedd  eexxttrraa  iinntteerrvveennttiioonn  ttiimmeess  ttoo  pprroovviiddee  tthhee  iinnssttrruuccttiioonn  ffoorr  ccaattcchh--
uupp  ggrroowwtthh..    FFuullll  ttiimmee  IInntteerrvveennttiioonniissttss//TTuuttoorrss  hhaavvee  bbeeeenn  rreeiinnssttaatteedd  iinn  tthhee  eelleemmeennttaarryy  sscchhoooollss..    
TThhee  rreeaaddiinngg  iinntteerrvveennttiioonn,,  RReeaaddiinngg  MMaasstteerryy,,  iiss  iinn  eeaacchh  eelleemmeennttaarryy  bbuuiillddiinngg..    IItt  iiss  uusseedd  aass  aa  TTiieerr  
IIII  oorr  TTiieerr  IIIIII  rreessoouurrccee,,  oorr  aass  rreeppllaacceemmeenntt  ccoorree  iinnssttrruuccttiioonn..    AA  ffeeww  eelleemmeennttaarryy  sscchhoooollss  aarree  
ppiilloottiinngg  CCoorrrreeccttiivvee  RReeaaddiinngg  aass  aannootthheerr  iinntteerrvveennttiioonn  ffoorr  ggrraaddeess  33--66..    TThhee  ddiissttrriicctt  ccoonnttiinnuueess  ttoo  
ppeerrffeecctt  ddaattaa  ccoolllleeccttiioonn,,  aanndd  mmoorree  iimmppoorrttaannttllyy,,  aannaallyyzziinngg  tthhee  ddaattaa  ttoo  ppoossiittiivveellyy  iimmppaacctt  
iinnssttrruuccttiioonn..  
OOuurr  ddiissttrriicctt  wwoorrkkss  hhaarrdd  aatt  iiddeennttiiffyyiinngg  wwhhyy  tthhee  8855%%  ggooaall  hhaass  nnoott  bbeeeenn  rreeaacchheedd..    WWee  hhaavvee  
wwoorrkkeedd  hhaarrdd  aass  aa  ddiissttrriicctt  ttoo  ssoollvvee  tthhee  pprroobblleemm..    WWee  hhaavvee  pprroovviiddeedd  ssttaaffff  wwiitthh  oonn--ggooiinngg  
pprrooffeessssiioonnaall  ddeevveellooppmmeenntt..  EEnnssuurreedd  wwee  aarree  pprroovviiddiinngg  tthhoossee  ssttuuddeennttss  wwhhoo  aarree  aatt--rriisskk  wwiitthh  tthhee  
mmoosstt  qquuaalliiffiieedd  tteeaacchheerrss  pprroovviiddiinngg  tthheeiirr  iinnssttrruuccttiioonn,,  aass  wweellll  aass  pprroovviiddiinngg  iinnssttrruuccttiioonn  wwiitthh  
mmaatteerriiaallss  tthhaatt  aarree  sscciieennttiiffiiccaallllyy--rreesseeaarrcchh  bbaasseedd..    WWee  hhaavvee  pprroovviiddeedd  iinntteerrvveennttiioonn  mmaatteerriiaallss  tthhaatt  
aarree  aalliiggnneedd  wwiitthh  tthhee  ffiivvee  bbiigg  iiddeeaass  ooff  rreeaaddiinngg  aass  rreeccoommmmeennddeedd  bbyy  tthhee  NNaattiioonnaall  RReeaaddiinngg  PPaanneell..  
WWee  hhaavvee  eessttaabblliisshheedd  aa  bblloocckk  ooff  ttiimmee  ffoorr  rreeaaddiinngg  iinnssttrruuccttiioonn  6600--9900  mmiinnuutteess,,  aass  wweellll  aass  pprroovviiddiinngg  
aann  aaddddiittiioonnaall  3300  mmiinnuutteess  ffoorr  tthhoossee  ssttuuddeennttss  wwhhoo  aarree  ssttrraatteeggiicc  aanndd  aann  aaddddiittiioonnaall  6600  mmiinnuutteess  ffoorr  
tthhoossee  ssttuuddeennttss  wwhhoo  aarree  iinntteennssiivvee..  WWee  hhaavvee  pprroovviiddeedd  aaddddiittiioonnaall  sseerrvviicceess  ssuucchh  aass  HHoommeewwoorrkk  
CClluubb  aanndd  SSuummmmeerr  SScchhooooll..  
WWDDEE  662266..  TTiittllee  II  sseerrvviicceess  aarree  ppuutt  iinnttoo  ppllaaccee..  DDaattaa  aannaallyyssiiss  iiss  sscchheedduulleedd  ttoo  mmoonniittoorr  pprrooggrreessss..  
SSuummmmeerr  sscchhooooll  iiss  aavvaaiillaabbllee..  TTeeaacchheerrss  ccoorree  rreeaaddiinngg  pprrooggrraamm  aaddddrreesssseess  aatt--rriisskk  aanndd  ssoommee  rriisskk  
ssttuuddeennttss  wwiitthh  aaddddiittiioonnaall  rreeaaddiinngg  ssttrraatteeggiieess  aanndd  ddiiffffeerreennttiiaatteedd  iinnssttrruuccttiioonn..  
IIss  tthheerree  aa  ffoorrmm  ttoo  uussee  ffoorr  tthhiiss??  
TThhee  WWDDEE  662266  ddooeess  aasskk  tthhee  ddiissttrriicctt  ttoo  eexxppllaaiinn  sstteeppss  ttaakkeenn  ttoo  ““rreeaacchh””  oorr  ““mmaaiinnttaaiinn””  8855%%  
rreeaaddiinngg  pprrooffiicciieennccyy  ffoorr  iinnddiiccaatteedd  ssttuuddeennttss..  
AAggaaiinn,,  tthhiiss  iinnffoorrmmaattiioonn  iiss  rreeppoorrtteedd  iinn  tthhee  SScchhooooll  IImmpprroovveemmeenntt  PPllaann,,  CCSSII  PPrrooggrraamm  SSuummmmaarryy,,  
WWDDEE  EEaarrllyy  LLiitteerraaccyy  PPllaann  --  WWDDEE  662266..  
TThhiiss  ooccccuurrss  tthhrroouugghh  tthhee  ccoonnssoolliiddaatteedd  ggrraanntt..  
AAss  rreeppoorrtteedd  oonn  tthhee  WWDDEE  662266..  
WWee  iiddeennttiiffyy  ssttuuddeennttss  wwhhoo  aarree  ddiissccoonnttiinnuueedd..    FFoorr  ssttuuddeennttss  nneeeeddiinngg  aaddddiittiioonnaall  ssuuppppoorrtt  aanndd  
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pprrooggrraammmmiinngg  wwee  rreeaasssseessss  aanndd  ppllaaccee  tthheemm  iinn  tthhee  pprrooggrraammss  aass  lliisstteedd  aabboovvee..    TThhee  nneeww  IIRRPP  iiss  
ggiivveenn  ttoo  tthhee  ssuubbsseeqquueenntt  tteeaacchheerr  aanndd  tthheeyy  ccoonnttiinnuuee  tthhee  pprrooggrreessss  ooff  tthhee  cchhiillddrreenn..  
EEvveerryy  yyeeaarr  wwee  hhaavvee  rreeppoorrtteedd  wwhhyy  wwee  hhaavvee  nnoott  mmeett  tthhee  8855%%  ccrriitteerriiaa  aanndd  hhaavvee  ttaakkeenn  sstteeppss  ssuucchh  
aass  bbeeccoommiinngg  aa  RReeaaddiinngg  FFiirrsstt  SScchhooooll,,  cchhoooossiinngg  aa  SScciieennttiiffiiccaallllyy  bbaasseedd  RReeaaddiinngg  RReesseeaarrcchheedd  
pprrooggrraamm,,  aaddddiinngg  aapppprroovveedd  ssuupppplleemmeennttaall  pprrooggrraammss,,  aaddddiinngg  aa  KK--33  rreeaaddiinngg  ccooaacchh  aanndd  hhiirriinngg  tthhee  
ccoonnssuullttaanntt  ffiirrmm  EERRII  ((EEdduuccaattiioonnaall  RReessoouurrcceess  IInncc..  ffoorr  aaddddiittiioonnaall  ssttaaffff  ddeevveellooppmmeenntt  aanndd  ccooaacchhiinngg..  
TThhee  ddiissttrriicctt  hhaass  ssuubbmmiitttteedd  ttoo  WWDDEE  aass  ppeerr  tthhee  WWDDEE662266  ffoorrmm  tthhee  ssppeecciiffiicc  
rreeccoommmmeennddaattiioonnss//aaccttiioonnss  ttoo  aaddddrreessss  nnoott  mmeeeettiinngg  tthhee  ttaarrggeetteedd  8855%%  ggooaall..  
TThhee  WWDDEE  662266  ffoorrmm  iiss  hhaass  nnoott  cclleeaarrllyy  aasskkeedd  ffoorr  tthhee  rreeaassoonnss  wwee  aarree  nnoott  rreeaacchhiinngg  tthhee  8855%%  ggooaall..    
WWee  ddoo  aannsswweerr  tthhee  ffoorrmm  qquueessttiioonnss  aass  ccoonncciisseellyy  aanndd  ccoommpplleetteellyy  aass  ppoossssiibbllee..  
WWDDEE  662266  
WWee  wwrriittee  aa  ppaarraaggrraapphh  tteelllliinngg  wwhhaatt  wwee  ddoo..  
TThheerree  aarree  aa  mmyyrriiaadd  ooff  rreeaassoonnss  tthhaatt  aa  ddiissttrriicctt  mmaayy  nnoott  rreeaacchh  tthhee  8855%%  ggooaall  aannnnuuaallllyy..  EEaacchh  yyeeaarr  
tthhee  rreeaassoonnss  ffoorr  tthhiiss  aarree  rreevviieewweedd  aanndd  ccoommmmeenntteedd  uuppoonn..  
WWee  wweerree  ffoorrttuunnaattee  aass  oouurr  DDiissttrriicctt  ddiidd  nnoott  ddrroopp  bbeellooww  tthhee  ssttaattee  ggooaall  bbuutt  wwee  ccoonnttiinnuuee  ttoo  eevvaalluuaattee  
aanndd  ddeetteerrmmiinnee  iiff  oouurr  mmaatteerriiaallss  aarree  mmeeeettiinngg  tthhee  nneeeeddss  ooff  tthhee  ssttuuddeennttss..    IIff  nnoott,,  wwee  llooookk  ttoo  uuppggrraaddee  
ttoo  pprrooggrraammss  tthhaatt  wwiillll  eennhhaannccee  oorr  rreemmeeddyy  tthhee  pprroobblleemmss  iiddeennttiiffiieedd..__  
GGooaall  AAcchhiieevveedd  
SSiinnccee  tthhee  ddiissttrriicctt  iiss  ssmmaallll,,  wwhheenn  tthhee  8855%%  ggooaallss  aarree  nnoott  rreeaacchheedd,,  iitt  iiss  mmoosstt  lliikkeellyy  dduuee  ttoo  tthhee  
ssmmaallll  nnuummbbeerrss  ooff  ssttuuddeennttss..  TThhiiss  iiss  eexxppllaaiinneedd  wwhheenn  rreeppoorrtteedd  ttoo  WWDDEE..    
AAss  rreeqquuiirreedd  bbyy  tthhee  WWDDEE  662266  NNaarrrraattiivvee,,  tthhee  ddiissttrriicctt  iiddeennttiiffiieess  tthhee  rreeaassoonn  tthhee  8855%%  ggooaall  wwaass  nnoott  
rreeaacchheedd  aanndd  tthhee  sstteeppss  ttaakkeenn  bbyy  tthhee  ddiissttrriicctt  ttoo  ssoollvvee  tthhee  pprroobblleemm..  
TThhiiss  ddaattaa  iiss  rreeppoorrtteedd  ttoo  tthhee  ssttaattee  oonn  tthhee  WWDDEE  662266  EEaarrllyy  LLiitteerraaccyy  RReeppoorrtt..  
TThhiiss  iinnffoorrmmaattiioonn,,  iinncclluuddiinngg  tthhee  sstteeppss  bbeeiinngg  ttaakkeenn,,  iiss  rreeppoorrtteedd  aannnnuuaallllyy  oonn  tthhee  WWDDEE--662266  ffoorrmm..  
OOnn  tthhee  ffiirrsstt  ffoorrmmss  --  KK--22  --  yyeess  bb//cc  iitt  wwaass  aasskk  ffoorr  --  rreecceennttllyy  tthheeyy  hhaavveenn''tt  aasskk..  
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Question 7 
Assessment 

Tools 

Identify which screening assessment tool(s) your school districts uses when 
determining benchmark (e.g. Dynamics Indicators of basic Early Literacy 
Skills, Multi-Layered Assessment Package; etc.) as well as the reason(s) 
why certain screening assessment tool(s) are used. 

Answer Section 

 
DDIIBBEELLSS,,  HHoouugghhttoonn  MMiifffflliinn  PPhhoonniiccss  SSccrreeeenneerr  
DDIIBBEELLSS  
PPAASSTT,,  FFlluueennccyy  FFoorrmmuullaa  AAsssseessssmmeenntt  SSyysstteemm,,  KKLLSSTT  22,,  MMAAPP,,  OObbsseerrvveedd  SSuurrvveeyy,,  LLeevveelleedd  
LLiitteerraaccyy  AAsssseessssmmeenntt  SSyysstteemm  
DDIIBBEELLSS,,  NNWWEEAA  MMAAPPSS,,  CCOORREE  PPhhoonniiccss  AAsssseessssmmeenntt  TTooooll,,  SSIIPPSS  
DDIIBBEELLSS,,  DDRRAA,,  MMAAPP,,  TTeeaacchheerr  AAsssseessssmmeennttss,,  TTeeaacchheerr  OObbsseerrvvaattiioonnss..  
11))  OObbsseerrvvaattiioonn  SSuurrvveeyy  ffoorr  ffiirrsstt  ggrraaddee  ((22000011--pprreesseenntt))      22))  DDiissttrriicctt  FFlluueennccyy  AAsssseessssmmeenntt  ffoorr  
sseeccoonndd  ggrraaddee  ((22000077--22000099))      33))MMAAPP  tteesstt    ffoorr  sseeccoonndd  ggrraaddee  ((22000088--pprreesseenntt))  
DDyynnaammiicc  IInnddiiccaattoorrss  ooff  BBaassiicc  EEaarrllyy  LLiitteerraaccyy  SSkkiillllss  ((WWee  uussee  tthhiiss  ssccrreeeenniinngg  aasssseessssmmeenntt  ttooooll,,  dduuee  
ttoo  tthhee  ffaacctt  tthhaatt  iitt  ccoovveerrss  tthhee  eesssseennttiiaall  sskkiillllss  nneecceessssaarryy  ttoo  bbee  aa  ssuucccceessssffuull  rreeaaddeerr,,  aass  iinnddiiccaatteedd  bbyy  
tthhee  NNaattiioonnaall  RReeaaddiinngg  PPaanneell))..  DDIIBBEELLSS  aallssoo  hhaass  aa  hhiigghh  ccoorrrreellaattiioonn  ttoo  tthhee  PPAAWWSS  ((PPrrooffiicciieennccyy  
AAsssseessssmmeenntt  ffoorr  WWyyoommiinngg  SSttuuddeennttss))  
DDIIBBEELLSS,,  OObbsseerrvvaattiioonn  SSuurrvveeyy,,  DDRRAA  
DDIIBBEELLSS  ((ssccrreeeenn  aanndd  mmoonniittoorr  fflluueennccyy  aanndd  aaccccuurraaccyy))  aanndd  AAIIMMSS  WWEEBB  MMAAZZEE  ttoo  ssccrreeeenn  aanndd  
mmoonniittoorr  ccoommpprreehheennssiioonn  
DDIIBBEELLSS  
DDIIBBEELLSS  
DDIIBBEELLSS  aanndd  MMAAPP  
DDIIBBEELLSS  
DDIIBBEELLSS  
DDIIBBEELLSS  
DDIIBBEELLSS,,  MMAAPP,,  UUnniitt  AAsssseessssmmeennttss  
DDIIBBEELLSS  
DDIIBBEELLSS,,  MMAAPP  TTeessttiinngg,,  RReeaaddiinngg  MMaasstteerryy  PPlluuss,,  DDIIBBEELLSS  ((iiss  aa  rreeqquuiirreemmeenntt  ooff  RReeaaddiinngg  FFiirrsstt  aanndd  
iiss  aa  hheellppffuull  ssccrreeeenniinngg  pprrooggrreessss  ttooooll)),,  MMAAPP  iiss  aannootthheerr  ttooooll  uusseedd  ffoorr  ccoommppaarriissoonnss  aanndd  pprrooggrreessss  
ddaattaa  aatt  tthhee  eenndd  ooff  tthhee  yyeeaarr..    
OOnn  tthhee  MMaarrkk  
DDIIBBEELLSS  
DDIIBBEELLSS  aanndd  MMAAPPSS  
RRuunnnniinngg  RReeccoorrddss,,  LLeetttteerr  IIDD,,  LLeetttteerr  SSoouunnddss,,  HHiigghh  FFrreeqquueennccyy  WWoorrddss,,  RReetteelllliinngg  RRuubbrriicc,,  
SSeenntteennccee  DDiiccttaattiioonn  
DDIIBBEELLSS  
DDIIBBEELLSS,,  MMAAPP  
MMAAPP,,  AAiimmss  WWeebb,,  TTeeaacchheerr  EEvvaalluuaattiioonn,,  RReeaaddiinngg  MMaasstteerryy,,  SSTTAARR  
NNoorrtthhwweesstt  EEvvaalluuaattiioonn  AAsssseessssmmeenntt//MMAAPP    
DDIIBBEELLSS  ((KK--44)),,  AAIIMMSS  WWEEBB  ((55--88))  
TTeerrrraa  NNoovvaa,,  SSttaarr  RReeaaddiinngg,,  SSttaarr  EEaarrllyy  LLiitteerraaccyy,,  SSlloossssaann  TTeessttiinngg,,  DDIIBBEELLSS,,  BBrraacckkeenn,,  DDeeccooddiinngg  
SSuurrvveeyy,,  MMAAPP  
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DDRRAA22,,  MMAAPP  
DDRRAA22,,  OObbsseerrvvaattiioonn  SSttuuddyy,,  SSttaarr  RReeaaddiinngg,,  RRiiggbbyy  
DDIIBBEELLSS,,  AAiimmss  WWeebb,,  MMAAPP  
DDIIBBEELLSS,,  SSTTAARR  RReeaaddiinngg  
DDIIBBEELLSS,,  MMeeaassuurreess  ooff  AAccaaddeemmiicc  PPrrooggrreessss,,  HHoouugghhttoonn  MMiiffffiinn  SSccrreeeenniinngg  TTooooll,,  CCoonncceeppttss  ooff  
PPrriinngg,,  DDRRAA--22  
MMaarriiee  CCllaayy''ss  OObbsseerrvvaattiioonn  SSuurrvveeyy  ooff  EEaarrllyy  LLiitteerraaccyy  AAcchhiieevveemmeenntt,,  FFoouunnttaass  &&  PPiinnnneellll  
BBeenncchhmmaarrkk  AAsssseessssmmeenntt  SSyysstteemm,,  JJooeettttaa  BBeeaavveerr''ss  DDeevveellooppmmeennttaall  RReeaaddiinngg  AAsssseessssmmeenntt,,  DDiiaannaa  
DDeeFFoorrdd''ss  DDiiccttaattiioonn  AAsssseessssmmeenntt  
DDIIBBEELLSS,,  MMAAPP,,  PPAAWWSS,,  WWooooddccoocckk--JJoohhnnssoonn,,  DDRRAA  ((uusseedd  iinn  TTiittllee  II  pprrooggrraamm))  
DDIIBBEELLSS  
DDIIBBEELLSS,,  DDRRAA,,  RRuunnnniinngg  RReeccoorrddss,,  MMWWEEAA  MMAAPP  
DDIIBBEELLSS  aanndd  MMAAPP  
DDyynnaammiicc  IInnddiiccaattoorrss  ooff  BBaassiicc  EEaarrllyy  LLiitteerraaccyy  SSkkiillllss  
DDIIBBEELLSS  
DDIIBBEELLSS  
OObbsseerrvvaattiioonn  SSuurrvveeyy,,  DDRRAA22  TTeexxtt  RReeaaddiinngg,,  FFoouunnttaass  &&  PPiinnnneellll  BBeenncchhmmaarrkk  aasssseessssmmeenntt  SSyysstteemm  II,,  
SSaann  DDiieeggoo  QQuuiicckk  TTeesstt,,  DDiiccttaattiioonn  TTaasskk  
DDIIBBEELLSS  
DDIIBBEELLSS  
DDIIBBEELLSS,,  SSttaarr  RReeaaddiinngg,,  MMAAPP  TTeessttiinngg,,  SSttaarr  MMaatthh  
DDIIBBEELLSS,,  RReeaaddiinngg  TTeexxttbbooookk  BBeenncchhmmaarrkk  AAsssseessssmmeenntt,,  LLIIDD,,  SSaann  DDiieeggoo  QQuuiicckk  
DDIIBBEELLSS,,  SSTTAARR,,  PPAASSTT,,  DDRRAA  
 
 

Question 7 Identify which screening assessment tool(s) your school districts uses when 
determining benchmark (e.g. Dynamics Indicators of basic Early Literacy 
Skills, Multi-Layered Assessment Package; etc.) as well as the reason(s) 
why certain screening assessment tool(s) are used. 

Comment Section 

 
TThheessee  aarree  aallll  sscciieennttiiffiiccaallllyy  rreesseeaarrcchheedd  bbaasseedd  aasssseessssmmeennttss  tthhaatt  aarree  bbeesstt  pprraaccttiicceess  wwhheenn  
ddeetteerrmmiinniinngg  ssttuuddeennttss  rreeaaddiinngg  iissssuueess..  DDIIBBEELLSS  aanndd  CCOORREE  PPhhoonniiccss  AAsssseessssmmeenntt  aanndd  SSIIPPSS  ccaann  bbee  
uuttiilliizzeedd  ttoo  pprrooggrreessss  mmoonniittoorr;;  NNWWEEAA  MMAAPPSS  aanndd  EERRDDAA  aarree  iinn  ddeepptthh  aasssseessssmmeennttss  ggiivveenn  22  oorr  33  
ttiimmeess  ppeerr  yyeeaarr..  
DDIIBBEELLSS  iiss  uusseedd  ttoo  iiddeennttiiffyy  tthhoossee  ssttuuddeennttss  wwhhoo  hhaavvee  rreeaaddiinngg  ddeeffiicciieenncciieess..  DDRRAA,,  MMAAPP,,  tteeaacchheerr  
aasssseessssmmeennttss,,  tteeaacchheerr  oobbsseerrvvaattiioonnss  aarree  uusseedd  ttoo  iiddeennttiiffyy  ssppeecciiffiicc  sskkiillllss  tthhaatt  aa  ssttuuddeenntt  nneeeeddss  ttoo  
mmaasstteerr..    
EEaacchh  ooff  tthheessee  aasssseessssmmeennttss  wwaass  aaddmmiinniisstteerreedd  ddiissttrriicctt  wwiiddee..    TThhee  MMAAPP  tteesstt  wwaass  ffiirrsstt  aaddmmiinniisstteerreedd  
ttoo  aallll  ddiissttrriicctt  eelleemmeennttaarryy  ssttuuddeennttss  iinn  tthhee  22000088--22000099  sscchhooooll  yyeeaarr..    TThhee  DDiissttrriicctt  FFlluueennccyy  
AAsssseessssmmeenntt  wwaass  aallssoo  uusseedd  llaasstt  yyeeaarr  ssiinnccee  tthhee  ssttaaffff  wwaass  uunnffaammiilliiaarr  wwiitthh  tthhee  MMAAPP  tteesstt..    LLaasstt  
yyeeaarr’’ss  eexxppeerriieennccee  wwiitthh  tthhee  MMAAPP  tteesstt  wwaass  ppoossiittiivvee  ssoo  iitt  iiss  uusseedd  aass  tthhee  oonnllyy  sseeccoonndd  ggrraaddee  ssccrreeeenneerr  
ffoorr  tthhee  ccuurrrreenntt  sscchhooooll  yyeeaarr..  
OOuurr  ddiissttrriicctt  hhaass  aa  DDIIBBEELLSS  AAsssseessssmmeenntt  TTeeaamm  wwhhoo  hhaavvee  ggoonnee  tthhrroouugghh  oonn--ggooiinngg        pprrooffeessssiioonnaall  
ttrraaiinniinngg  iinn  tthhee  aaddmmiinniissttrraattiioonn  ooff  DDIIBBEELLSS..    TThhiiss  tteeaamm  hhaass  ttoo  ggoo  tthhrroouugghh  iinntteeggrriittyy  cchheecckkss  aanndd  
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ppaassss  tthheessee  ttyyppeess  ooff  cchheecckkss  iinn  oorrddeerr  ttoo  bbee  oonn  tthhee  DDIIBBEELLSS  TTeeaamm..  
WWee  uussee  ddiibbbblleess  bbeeccaauussee  tthhaatt  iiss  tthhee  oonn  WWDDEE  ttoolldd  uuss  ttoo  uussee..  
MMAAPP  aasssseessssmmeenntt  aalllloowwss  ffoorr  ggooaallss  ffoorr  iinnddiivviidduuaall  wweeaakknneesssseess  iinn  rreeaaddiinngg  ttoo  bbee  sseett  ((DDeessccaarrtteess))..  
DDIIBBEELLSS  aalllloowwss  bbii--wweeeekkllyy  pprrooggrreessss  mmoonniittoorriinngg..  TTeeaacchheerr  iinntteerraaccttiioonn  iiss  ssttrroonngg,,  aaiimm  lliinneess//ttaarrggeettss  
aarree  cclleeaarr..  CChhaannggeess  iinn  iinntteerrvveennttiioonn  ccaann  eeaassiillyy  bbee  mmaaddee..  
DDIIBBEELLSS  iiss  oouurr  pprriimmaarryy  ssccrreeeenniinngg  aasssseessssmmeenntt  ttooooll..    DDIIBBEELLSS  ffooccuuss  iiss  ttoo  aaiidd  iinn  tthhee  pprreevveennttiioonn  ooff  
rreeaaddiinngg  ddiiffffiiccuullttiieess  tthhrroouugghh  eeaarrllyy  iiddeennttiiffiiccaattiioonn..      IItt  ffooccuusseess  oonn  tthhee  ffiivvee  ‘‘bbiigg  iiddeeaass’’  ooff  rreeaaddiinngg,,  
iiddeennttiiffiieess  ssttuuddeennttss  wwhhoo  nneeeedd  aaddddiittiioonnaall  ssuuppppoorrtt,,  aanndd  eevvaalluuaatteess  ssttuuddeenntt  rreessppoonnssee  ttoo  iinntteerrvveennttiioonn..  
TThhee  WWyyoommiinngg  DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn  iinnddiiccaatteedd  aa  ssttrroonngg  ccoorrrreellaattiioonn  bbeettwweeeenn  ssttuuddeennttss  ssccoorriinngg  
aatt  BBeenncchhmmaarrkk  oonn  tthhee  DDIIBBEELLSS  aanndd  aass  PPrrooffiicciieenntt  oonn  tthhee  PPAAWWSS..  IItt  aallssoo  ggiivveess  oouurr  ssttaaffff  mmeemmbbeerrss  
aann  iimmmmeeddiiaattee  gglliimmppssee  ooff  ssttuuddeenntt  ssttrreennggtthhss  aanndd  wweeaakknneesssseess..  PPrrooggrreessss  MMoonniittoorrss  eevveerryy  ttwwoo  
wweeeekkss..  
TThhiiss  hhaass  bbeeeenn  uusseedd  bbeeccaauussee  wwee  hhaavvee  wwoorrkkeedd  cclloosseellyy  wwiitthh  tthhee  ssttaattee  oonn  aa  RReeaaddiinngg  FFiirrsstt  
IImmpplleemmeennttaattiioonn  ggrraanntt..  
BBootthh  DDIIBBEELLSS  aanndd  tthhee  UUnniitt  AAsssseessssmmeennttss  pprroovviiddee  pprrooggrreessss  mmoonniittoorriinngg  ttoo  ddrriivvee  iinnssttrruuccttiioonn  eevveerryy  
55  ttoo  99  ddaayyss..  
DDIIBBEELLSS  iiss  tthhee  bbeenncchhmmaarrkk  aasssseessssmmeenntt  uusseedd  ffoorr  ssccrreeeenniinngg  ppuurrppoosseess..  
RReeaaddiinngg  MMaasstteerryy  PPlluuss  tteessttss  aarree  uusseedd  ttoo  ssccrreeeenn  aanndd  ppllaaccee  ssttuuddeennttss  iinn  aapppprroopprriiaattee  rreeaaddiinngg  ggrroouuppss  
mmoonniittoorr  pprrooggrraamm  pprrooggrreessss..  
TThhee  ddiissttrriicctt  aaddoopptteedd  tthhee  OOnn  tthhee  MMaarrkk  AAsssseessssmmeenntt  TTooooll  pprroodduucceedd  bbyy  tthhee  WWrriigghhtt  GGrroouupp//MMccGGrraaww  
HHiillll..    TThhee  OOnn  tthhee  MMaarrkk  aasssseessssmmeenntt  iiss  ccoommpprreehheennssiivvee  aanndd  mmeeaassuurreess  tthhee  ffiivvee  ccoommppoonneennttss  
rreeqquuiirreedd  iinn  tthhee  ssttaattuuttee..  
DDIIBBEELLSS  iiss  aaddmmiinniisstteerreedd  tthhrreeee  ttiimmeess  yyeeaarrllyy  ttoo  eennssuurree  aallll  ssttuuddeennttss  aarree  wwoorrkkiinngg  aatt  ggrraaddee  lleevveell..    
SSttuuddeennttss  nnoott  aatt  bbeenncchhmmaarrkk  aarree  ffuurrtthheerr  aasssseesssseedd  uussiinngg  tthhee  CCoorree  PPhhoonniiccss  SSuurrvveeyy  wwhhiicchh  iiddeennttiiffiieedd  
iinnddiivviidduuaall  sskkiillllss..  
TThhee  aasssseessssmmeennttss  aarree  aalliiggnneedd  ttoo  iiddeennttiiffyy  tthhee  ssttuuddeennttss  iinn  nneeeedd  ooff  aaddddiittiioonnaall  iinnssttrruuccttiioonn  aanndd  ttoo  
iiddeennttiiffyy  wweeaakknneesssseess  iinn  tthhee  rreeaaddiinngg  sskkiillllss..  
TThhee  aasssseessssmmeenntt  iiss  aa  nnaattiioonnaallllyy  nnoorrmm  tteesstt,,  iitt  aalllloowwss  uuss  ttoo  uussee  aa  tteeaamm  aaddmmiinniissttrraattiioonn  aapppprrooaacchh,,  
aanndd  tthhee  aasssseessssmmeenntt  iiss  eeaassiillyy  aaddmmiinniissttrraatteedd..    TThheerree  iiss  aallssoo  qquuiicckk  ttuurrnnaarroouunndd  ttiimmee  oonn  tthhee  rreessuullttss  
ooff  tthhee  aasssseessssmmeenntt  ssoo  tteeaacchheerrss  ccaann  mmaakkee  iinnssttrruuccttiioonnaall  ddeecciissiioonnss  qquuiicckkllyy..    TThhee  ddaattaa  aallssoo  ggiivveess  uuss  
iinnffoorrmmaattiioonn  aarroouunndd  tthhee  ffiivvee  bbiigg  iiddeeaass  wwhhiicchh  wweerree  eessttaabblliisshheedd  bbyy  tthhee  NNaattiioonnaall  RReeaaddiinngg  CCoouunncciill  
aanndd  tthhee  aasssseessssmmeenntt  iiss  rreesseeaarrcchh  bbaasseedd..    
DDIIBBEELLSS  ccaann  bbee  uusseedd  oonn  tthhee  wwhhoollee  sscchhooooll  ppooppuullaattiioonn  ppaacckkaaggee  ttoo  pprrooggrreessss  mmoonniittoorr,,  ddeetteerrmmiinneess  
nneecceessssiittyy  ttoo  lleevveell  aatt  wwhhiicchh  ttoo  iinntteerrvveennee  aanndd  rreesseeaarrcchh  bbaasseedd,,  aanndd  oonnlliinnee  DDAATTAA  ccoolllleeccttiioonn  MMAAPP..  
RReesseeaarrcchh  bbaasseedd,,  qquuiicckk  oonnlliinnee  ddaattaa  ccoolllleeccttiioonn  MMAAPP,,  DDiiaaggnnoossttiicc  ttooooll  ffoorr  
iinnssttrruuccttiioonnaall//iinntteerrvveennttiioonn  nneeeeddss..  
WWee  uussee  tthhee  aabboovvee  ttoooollss  bbeeccaauussee  tthheeyy  aarree  rreesseeaarrcchheedd  bbaasseedd..  TTeeaacchheerr  eevvaalluuaattiioonn  iiss  aallwwaayyss  
vvaalluuaabbllee..  
BBeeiinngg  aa  ddiissttrriicctt  tthhaatt  hhaass  ddiiffffeerreenntt  rreeaaddiinngg  pprrooggrraammss,,  iitt  hhaadd  bbeeccoommee  iimmppeerraattiivvee  tthhaatt  aa  ccoommmmoonn  
ssccrreeeenniinngg  iinnssttrruummeenntt  iiss  uusseedd  aatt  aallll  sscchhoooollss..    AAlltthhoouugghh  tthhee  NNWWEEAA  ssccrreeeenniinngg  ddooeess  nnoott  pprroovviiddee  
iinntteerrvveennttiioonn  ddaattaa,,  iitt  iiss  uusseedd  ttoo  ddeetteerrmmiinnee  pprrooffiicciieennccyy..    SSttuuddeennttss  wwhhoo  aarree  nnoott  pprrooffiicciieenntt  rreecceeiivvee  
sseeccoonnddaarryy  ssccrreeeenniinngg  ttoo  iiddeennttiiffyy  ssppeecciiffiicc  aarreeaass  ooff  nneeeedd  iinn  rreeaaddiinngg..    IItt  iiss  tthhee  ccoommmmoonn  aasssseessssmmeenntt  
aallll  sscchhoooollss  uussee..  
FFrroomm  tthhee  eeaarrllyy  yyeeaarrss  wwhheerree  wwee  uusseedd  wwhhaatt  wwaass  aavvaaiillaabbllee  ttoo  nnooww  wwhheenn  wwee  hhaavvee  mmaannyy  cchhooiicceess  
oouutt  tthheerree  ttoo  wwoorrkk  wwiitthh  wwee  hhaavvee  ccoonnttiinnuueedd  ttoo  mmooddiiffyy  aanndd  aaddaapptt  ttoo  nneeww  aasssseessssmmeennttss  tthhaatt  bbeetttteerr  
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aaddddrreessss  tthhee  nneeeeddss  iinn  oorrddeerr  ffoorr  tthhee  pprrooggrraamm  ttoo  bbee  ssuucccceessssffuull..    OOff  ccoouurrssee  iitt  iiss  iimmppeerraattiivvee  tthhaatt  wwee  
ccoonnttiinnuuee  ttoo  eevvaalluuaattee  oouurr  ttoooollss  ttoo  aassssuurree  wwee  aarree  mmeeeettiinngg  tthhee  nneeeeddss  ooff  aallll  ssttuuddeennttss..  
TThheessee  aasssseessssmmeennttss  ggiivvee  aann  iinnddiiccaattiioonn  ooff  ssttuuddeenntt  aabbiilliittyy  aanndd  ppllaacceemmeenntt..  
DDIIBBEELLSS  ggiivveess  tthhee  ddiissttrriicctt  ggoooodd  ddiiaaggnnoossttiiccss..  SSTTAARR  rreeaaddiinngg  iiss  uusseedd  aass  aa  sseeccoonnddaarryy  eevvaalluuaattiioonn  iiff  
nneeeeddeedd..    
EEaacchh  iiss  vvaalliiddaatteedd  aanndd  rreesseeaarrcchh  pprroovveenn..  
RReeaaddiinngg  fflluueennccyy  iiss  qquuiicckkllyy  aasssseesssseedd  aanndd  iiss  mmoosstt  hhiigghhllyy  ccoorrrreellaatteedd  ttoo  oovveerraallll  rreeaaddiinngg  ssuucccceessss..  
RReesseeaarrcchh  bbaasseedd  iinnddiiccaattoorrss..  
TThhee  ddiissttrriicctt  uunniivveerrssaallllyy  ssccrreeeennss  ssttuuddeennttss  iinn  ggrraaddeess  KK--66  uussiinngg  bbootthh  DDIIBBEELLSS  aanndd  MMAAPP  tthhrreeee  
ttiimmeess  aa  yyeeaarr  aass  wweellll  aass  77--88  uussiinngg  MMAAPP  tthhrreeee  ttiimmeess  aa  yyeeaarr..  TThheessee  aarree  uusseedd  aass  tthheeyy  iiddeennttiiffyy  
eesssseennttiiaall  rreeaaddiinngg  sskkiillllss,,  aarree  rreesseeaarrcchheedd  bbaasseedd  oonn  ccoorrrreellaatteedd  ttoo  PPAAWWSS..  
TThhee  DDIIBBEELLSS  pprroovviiddeess  bbeenncchhmmaarrkk  ddaattaa  ffoorr  tteeaacchheerrss  iiddeennttiiffyyiinngg  ccoommppoonneennttss  ooff  ccrriittiiccaall  rreeaaddiinngg  
sskkiillllss  tthhaatt  aarree  iinn  ppllaaccee..  AAss  aa  ssccrreeeenneerr  tthhiiss  aasssseessssmmeenntt  pprroovviiddeess  iinnffoorrmmaattiioonn  ttoo  sscchhooooll  ppeerrssoonnnneell  
aanndd  ppaarreennttss  ooff  ssttuuddeenntt  nneeeeddss  aanndd  ddiirreeccttss  tthhee  iinntteerrvveennttiioonn  wwee  uussee  ttoo  aaddddrreessss  ggaappss  iinn  rreeaaddiinngg..  
NNeexxtt  yyeeaarr  wwee  wwiillll  mmoovvee  ttoo  uussee  tthhee  FFoouunnttaass  aanndd  PPiinnnneellll  BBeenncchhmmaarrkk  AAsssseessssmmeenntt  SSyysstteemm  
TThhee  OObbsseerrvvaattiioonn  SSuurrvveeyy  ffuullffiillllss  rreeaaddiinngg  rreeccoovveerryy  rreeqquuiirreemmeennttss  aanndd  aasssseesssseess  tthhee  ssiixx  ttaasskkss  ccrriittiiccaall  
ttoo  rreeaaddiinngg  ssuucccceessss..    TThhee  DDRRAA22  tteesstt  rreeaaddiinngg  ttoo  ddeetteerrmmiinnee  rreeaaddiinngg  lleevveell  aanndd  tthhee  ssttrraatteeggiieess  tthhee  
cchhiilldd  uusseess  oorr  nneegglleeccttss  wwhheenn  rreeaaddiinngg  aanndd  ttoo  mmeeaassuurree  rreeaaddiinngg  ccoommpprreehheennssiioonn..    TThhee  SSaann  DDiieeggoo  
QQuuiicckk  TTeesstt  aass  aa  ssiigghhtt  wwoorrdd  ssccrreeeenn  ffoorr  aapppprroopprriiaattee  rreeaaddiinngg  lleevveell..    TThhee  ddiiccttaattiioonn  ttaasskk  hheellppss  ttoo  
ddeetteerrmmiinnee  tthhee  ssttuuddeenntt’’ss  aabbiilliittyy  ttoo  iissoollaattee  aanndd  rreeccoorrdd  ssoouunnddss  iinn  wwoorrddss  aanndd  iiss  aann  iinnddiiccaattiioonn  ooff  tthheeiirr  
ssppeelllliinngg  aabbiilliittyy  aass  wweellll  aass  tthheeiirr  aabbiilliittyy  ttoo  wwrriittee  ccoonnnneecctteedd  tteexxtt..  
DDIIBBEELLSS  aarree  aa  sseett  ooff  pprroocceedduurreess  aanndd  mmeeaassuurreess  tthhaatt  aarree  uusseedd  iinn  tthhee  ddiissttrriicctt  ffoorr  aasssseessssiinngg  tthhee  
aaccqquuiissiittiioonn  ooff  eeaarrllyy  lliitteerraaccyy  sskkiillllss  ffoorr  kkiinnddeerrggaarrtteenn  tthhrroouugghh  ffiifftthh  ggrraaddee,,  ddeessiiggnneedd  ttoo  bbee  sshhoorrtt  
((oonnee  mmiinnuuttee))  fflluueennccyy  mmeeaassuurreess  uusseedd  ttoo  rreegguullaarrllyy  mmoonniittoorr  tthhee  ddeevveellooppmmeenntt  ooff  eeaarrllyy  lliitteerraaccyy  aanndd  
eeaarrllyy  lliitteerraaccyy  sskkiillllss..  DDIIBBEELLSS  aarree  iinnddiivviidduuaall  mmeeaassuurreess  ooff  ssttuuddeenntt  sskkiillllss  iinn  eeaacchh  ooff  tthhee  bbaassiicc  eeaarrllyy  
lliitteerraaccyy  sskkiillllss..  DDIIBBEELLSS  mmeeaassuurreess  ffuunnccttiioonn  aass  iinnddiiccaattoorrss  ooff  pphhoonneemmiicc  aawwaarreenneessss,,  aallpphhaabbeettiicc  
pprriinncciippllee,,  aaccccuurraaccyy  aanndd  fflluueennccyy  wwiitthh  ccoonnnneecctteedd  tteexxtt,,  rreeaaddiinngg  ccoommpprreehheennssiioonn,,  aanndd  vvooccaabbuullaarryy..  
DDIIBBEELLSS  wweerree  ddeessiiggnneedd  ttoo  iiddeennttiiffyy  ssttuuddeennttss  eexxppeerriieenncciinngg  ddiiffffiiccuullttyy  iinn  aaccqquuiissiittiioonn  ooff  bbaassiicc  eeaarrllyy  
lliitteerraaccyy  sskkiillllss  iinn  oorrddeerr  ttoo  pprroovviiddee  ssuuppppoorrtt  aanndd  ttoo  pprreevveenntt  tthhee  ooccccuurrrreennccee  ooff  llaatteerr  rreeaaddiinngg  
ddiiffffiiccuullttiieess..  
DDIIBBEELLSS--hhaass  pprroovviiddeedd  tteeaacchheerrss  wwiitthh  aann  eeffffeeccttiivvee  wwaayy  ttoo  ttaarrggeett  ssttuuddeennttss  wwiitthh  llooww  rreeaaddiinngg..  SSttaarr  
RReeaaddiinngg  iiss  uusseedd  ttoo  hheellpp  aacccceessss  ssttuuddeenntt  rreeaaddiinngg  lleevveellss;;  MMAAPP  iiss  uusseedd  ttoo  aallllooww  tteeaacchheerrss  ttoo  pprroovviiddee  
bbeetttteerr  iinnddiivviidduuaalliizzeedd  iinnssttrruuccttiioonn  iinn  MMaatthh  RReeaaddiinngg,,  aanndd  WWrriittiinngg..  SSttaarr  mmaatthh  iiss  aa  ccoommppoonneenntt  ttoo  
iiddeennttiiffyy  TTiittllee  11  mmaatthh  ssttuuddeennttss..  
DDIIBBEELLSS  iiss  uusseedd  ffoorr  pphhoonneemmiicc  sskkiillllss  aanndd  oorraall  rreeaaddiinngg  fflluueennccyy..  SSTTAARR  iiss  uusseedd  ffoorr  vvooccaabbuullaarryy  aanndd  
ccoommpprreehheennssiioonn..  PPAASSTT  iiss  ffoorr  rreeaaddiinngg  rreeaaddiinneessss..  DDRRAA  iiss  uusseedd  ffoorr  ccoommpprreehheennssiioonn  aanndd  wwoorrdd  
fflluueennccyy..  
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Question 8 
Diagnostic 

Tools 

Identify which diagnostic assessment tools(s) your school district uses when 
determine actions to help identified students become reading proficient (e.g. 
Early Reading Diagnostic Assessment, Texas Primary Reading Inventory, 
ect.), as well as the reason(s) why certain diagnostic assessment tool(s) 
used. 

Answer Section 

 
EERRDDAA  
EERRDDAA  
EERRDDAA  
EERRDDAA,,  WWooooddccoocckk  JJoohhnnssoonn  IIIIII//  RReeaaddiinngg  MMaasstteerryy,,  BBrriiggaannccee  IInnvveennttoorryy  ooff  SSkkiillllss  
DDRRAA,,  MMAAPP,,  TTeeaacchheerr  AAsssseessssmmeennttss,,  TTeeaacchheerr  OObbsseerrvvaattiioonnss..  
EEaarrllyy  RReeaaddiinngg  DDiiaaggnnoossttiicc  AAsssseessssmmeenntt  
EEaarrllyy  RReeaaddiinngg  DDiiaaggnnoossttiicc  AAsssseessssmmeenntt    aanndd  GGrraayyss  OOrraall  RReeaaddiinngg  TTeesstt  
QQuuiicckk  PPhhoonniiccss  SSccrreeeenneerr  ((JJaann  HHaassbbrroouucckk))  22))  QQuuaalliittaattiivvee  RReeaaddiinngg  IInnvveennttoorryy  ((ddeeccooddiinngg  aanndd  
ccoommpprreehheennssiioonn  33))  CCOORREE  PPhhoonniiccss  SSccrreeeenneerr  ((pphhoonniiccss  ssuurrvveeyy))  44))  CCOORREE  GGrraaddeedd  HHiigghh  FFrreeqquueennccyy  
WWoorrdd  SSuurrvveeyy  55))  DDRRAA  ––  DDeevveellooppmmeennttaall  RReeaaddiinngg  AAsssseessssmmeenntt  ((ddiiaaggnnoossttiicc  ppuurrppoosseess  66))  PPAASSTT  ––  
PPhhoonnoollooggiiccaall  AAwwaarreenneessss  SSkkiillllss  TTeesstt  
EERRDDAA,,  DDeeccooddiinngg  SSuurrvveeyy,,  MMAAPP  ccoommpprreehheennssiioonn  
RReeaaddiinngg  RReeccoovveerryy  
EERRDDAA  aanndd  SSKKIILLLLSS  TTUUTTOORR  
EERRDDAA  ––  ggrraaddeess  KK--33    22))TTPPRRII  ––  ggrraaddeess  44--55    33))  PPAASSTT  ––  ggrraaddeess  KK--22    44))  MMAAPP  ––  ggrraaddeess  KK--55  ((ttwwiiccee  
ppeerr  yyeeaarr))  
DDeeccooddiinngg  SSuurrvveeyy,,  PPrree--rreeaaddiinngg  SSkkiillllss  DDiiaaggnnoossttiicc  SSuurrvveeyy,,  IInn  PPrrooggrreessss  AAsssseessssmmeennttss,,  MMAAPP  
EERRDDAA  
RReeaadd  WWeellll  aasssseessssmmeennttss,,  PPhhoonniiccss  SSccrreeeenneerrss,,  EERRDDAA  
DDiiaaggnnoossttiicc  DDeeccooddiinngg  SSuurrvveeyy,,  PPhhoonnoollooggiiccaall  AAwwaarreenneessss  SSuurrvveeyy  
WWIISSCC--IIVV,,  WWIIAATT  IIII,,  LLEEIITTEERR--RR,,  WWooooddccoocckk--JJoohhnnssoonn  
QQuuaalliittaattiivvee  RReeaaddiinngg  IInnvveennttoorryy  
CCoorree  PPhhoonniiccss  SSuurrvveeyy  aanndd  OOrraall  RReeaaddiinngg  FFlluueennccyy  wwiitthh  rreetteellll  
EERRDDAA,,  MMAAPP,,  aanndd  OOtthheerr  aass  NNeeeeddeedd  
RRuunnnniinngg  RReeccoorrddss,,  MMAAPP,,  EERRDDAA  
EERRDDAA    
DDIIBBEELLSS,,  MMAAPP  
MMAAPP,,  AAiimmss  WWeebb,,  TTeeaacchheerr  EEvvaalluuaattiioonn,,  RReeaaddiinngg  MMaasstteerryy,,  SSTTAARR  
DDIIBBEELLSS,,  EERRDDAA,,  TTPPRRII  
EERRDDAA,,  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  IInnvveennttoorryy,,  RRuunnnniinngg  RReeccoorrddss  wwiitthh  eerrrroorr  aannaallyyssiiss  
EERRDDAA,,  DDiiaaggnnoossttiicc  DDeeccooddeerr..  
WWooooddccoocckk--JJoohhnnssoonn  RReeaaddiinngg  MMaasstteerryy  
PPAASSTT,,  SSttaarr  RReeaaddiinngg,,  DDRRAA22,,  RRiiggbbyy,,  EERRDDAA  
MMAAPP  PPGG  SSkkiillllss  CChheecckk  LLiisstt,,  PPhhoonniiccss  SSccrreeeenneerr,,  PPhhoonniiccss  SSkkiillll  CChheecckk  LLiisstt,,  EERRDDAA  
EERRDDAA  
DDIIBBEELLSS,,  MMeeaassuurreess  ooff  AAccaaddeemmiicc  PPrrooggrreessss,,  HHoouugghhttoonn  MMiifffflliinn  SSccrreeeenniinngg  TTooooll,,  RReeaadd  NNaattuurraallllyy,,  
SSooaarr  ttoo  SSuucccceessss  AAsssseessssmmeennttss..  
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MMaarriiee  CCllaayy''ss  OObbsseerrvvaattiioonn  SSuurrvveeyy  ooff  EEaarrllyy  LLiitteerraaccyy  AAcchhiieevveemmeenntt,,  FFoouunnttaass  &&  PPiinnnneellll  
BBeenncchhmmaarrkk  AAsssseessssmmeenntt  SSyysstteemm,,  JJooeettttaa  BBeeaavveerr''ss  DDeevveellooppmmeennttaall  RReeaaddiinngg  AAsssseessssmmeenntt,,  DDiiaannaa  
DDeeFFoorrdd''ss  DDiiccttaattiioonn  AAsssseessssmmeenntt  
DDIIBBEELLSS  
NNWWEEAA,,  MMAAPP  
WWooooddccoocckk,,  EERRDDAA  
DD..OO..RR..AA,,  DDRRAA,,  CCoommppaassss  rreeaaddiinngg,,  SSRRII  
EERRDDAA,,  DDOORRAA  ((DDiiaaggnnoossttiicc  OOnnlliinnee  RReeaaddiinngg  AAsssseessssmmeenntt))  
EERRDDAA  
EERRDDAA  
FFoouunnttaass  &&  PPiinnnneellll  BBeenncchhmmaarrkk  AAsssseessssmmeenntt  SSyysstteemm  II,,  WWoorrdd  AAnnaallyyssiiss  ((DDRRAA22))  
MMAAPPSS  
TTPPRRII,,  LLiitteerraaccyy  FFiirrsstt,,  YYoopppp  SSiinnggeerr,,  DDRRAA  
EERRDDAA,,  DDIIBBEELLSS  
DDRRAA,,  BBaarrbbee,,  LLIIDD,,  WWyyoommiinngg  PPhhoonneemmiicc  AAsssseessssmmeenntt--  MMaannyyaakk  RRhhyymmiinngg  
EERRDDAA,,  OObbsseerrvvaattiioonn  SSuurrvveeyy,,  MMAAPP  ((MMeeaassuurree  ooff  AAccaaddeemmiicc  PPrrooggrreessss  
 

Question 8 Identify which diagnostic assessment tools(s) your school district uses when 
determine actions to help identified students become reading proficient (e.g. 
Early Reading Diagnostic Assessment, Texas Primary Reading Inventory, 
ect.), as well as the reason(s) why certain diagnostic assessment tool(s) 
used. 

Comment Section 

 
TThhee  EERRDDAA  pprroovviiddeess  ssppeecciiffiicc  aarreeaass  ffoorr  rreemmeeddiiaattiioonn  iinn  pphhoonniiccss,,  pphhoonniiccss  aawwaarreenneessss,,  
ccoommpprreehheennssiioonn,,  vvooccaabbuullaarryy  aanndd  fflluueennccyy..  
AAss  mmeennttiioonneedd  aabboovvee,,  tthheessee  aarree  sscciieennttiiffiiccaallllyy  rreesseeaarrcchheedd  bbaasseedd  aasssseessssmmeennttss  tthhaatt  aarree  bbeesstt  
pprraaccttiiccee,,  WWhhiillee  DDIIBBEELLSS  aasssseesssseess  aallll  ooff  tthhee  55  rreeaaddiinngg  ccoommppoonneennttss,,  tthhee  ootthheerrss  aarree  ggiivveenn  ttoo  tthhoossee  
ssttuuddeennttss  wwhhoossee  iissssuueess  iinnddiiccaattee  aa  mmoorree  iinn--ddeepptthh  aapppprrooaacchh  ttoo  uunnddeerrssttaanndd  tthheeiirr  nneeeedd//wweeaakk  aarreeaass..  
TThheessee  aasssseessssmmeennttss  aanndd  oobbsseerrvvaattiioonnss  iiddeennttiiffyy  ssppeecciiffiicc  sskkiillllss  tthhaatt  aa  ssttuuddeenntt  nneeeeddss  ttoo  mmaasstteerr  iinn  
oorrddeerr  ttoo  bbee  pprrooffiicciieenntt  iinn  rreeaaddiinngg..  
SSppeecciiaall  eedduuccaattiioonn  rreeffeerrrraall  aanndd  tteessttiinngg  iiss  aallssoo  uusseedd  ttoo  ddeetteerrmmiinnee  aa  ssttuuddeenntt’’ss  iinnssttrruuccttiioonnaall  nneeeeddss..  
EEaarrllyy  RReeaaddiinngg  DDiiaaggnnoossttiicc  AAsssseessssmmeenntt  iiss  aaddmmiinniisstteerreedd  KK--33  bbeeccaauussee  iitt  wwaass  rreeccoommmmeennddeedd  bbyy  tthhee  
WWyyoommiinngg  DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn..  GGOORRTT  iiss  aa  rreeaaddiinngg  aasssseessssmmeenntt  tthhaatt  iiss  nnaattiioonnaallllyy  nnoorrmmeedd  
aanndd  rreesseeaarrcchh  bbaasseedd  aass  wweellll..  
DDPPSS  iiss  iinn  tthhee  pprroocceessss  ooff  rreesseeaarrcchhiinngg  aanndd  iimmpplleemmeennttiinngg  aa  ddiiaaggnnoossttiicc  ttooooll..  
BByy  ddeessiiggnn,,  tthhee  EERRDDAA  iissoollaatteedd  tthhee  ttrroouubbllee  aarreeaa  ffoorr  eeaacchh  ooff  tthhee  55  kkeeyy  aarreeaass  ooff  rreeaaddiinngg..  TThhee  
DDeeccooddiinngg  SSuurrvveeyy  ssppeecciiffiiccaallllyy  aaddddrreesssseess  aallpphhaabbeettiicc  pprriinncciippllee  aanndd  ttaarrggeettss  ddeeffiicciittss  iinn  aa  rreellaattiivveellyy  
qquuiicckk  aasssseessssmmeenntt..  
WWee  uussee  iitt  ((RReeaaddiinngg  rreeccoovveerryy))  bbeeccaauussee  tthhaatt  iiss  tthhee  pprrooggrraamm  wwee''vvee  aaddoopptteedd..  
EERRDDAA  iiss  tthhee  ddiiaaggnnoossttiicc  aasssseessssmmeenntt  tthhaatt  WWDDEE  rreeccoommmmeennddss..  FFCCSSDD##22  ssttaaffff  wwiillll  rreecceeiivvee  EERRDDAA  
ttrraaiinniinngg  NNoovveemmbbeerr  1177,,  22000099  iinn  CCaassppeerr..  SSkkiillllss  TTuuttoorr  wwaass  iimmpplleemmeenntteedd  iinn  tthhee  FFaallll,,  22000099..  
TThhee  EEaarrllyy  DDiiaaggnnoossttiicc  RReeaaddiinngg  AAsssseessssmmeenntt  ((EERRDDAA))  ffoorr  ggrraaddeess  KK--33  aanndd  tthhee  TTeexxaass  PPrriimmaarryy  
RReeaaddiinngg  IInnvveennttoorryy  ((TTPPRRII))  ggrraaddeess  44--55  pprroovviiddee  ddiiaaggnnoossttiicc  aasssseessssmmeenntt  mmeeaassuurreess  ffoorr  ssttuuddeennttss  wwhhoo  
hhaavvee  bbeeeenn  ssccrreeeenneedd  aanndd  iiddeennttiiffiieedd  aass  iinntteennssiivvee  ((aatt--rriisskk))  tthhrroouugghh  tthhee  DDIIBBEELLSS..      TThhee  MMAAPP  iiss  
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ggiivveenn  ttoo  aallll  ssttuuddeennttss  KK--55  iinn  tthhee  ffaallll  aanndd  sspprriinngg..    WWhhiillee  tthhiiss  aasssseessssmmeenntt  pprroovviiddeess  aa  ssuummmmaattiivvee  
mmeeaassuurree  ooff  wwhheetthheerr  ggrroowwtthh  ttaarrggeettss  wweerree  mmeett,,  tthhee  ffaallll  aaddmmiinniissttrraattiioonn  aallssoo  pprroovviiddeess  eedduuccaattoorrss  
wwiitthh  ddiiaaggnnoossttiicc  iinnffoorrmmaattiioonn  oonn  rreeaaddiinngg  ddeeffiicciittss..  
PPlleeaassee  sseeee  aattttaacchheedd  CCSSII  SSuummmmaarryy  MMAAPP,,  IInnddiivviidduuaalliizzeedd  RReeaaddiinngg  PPllaann,,  LLeessssoonnss  PPrrooggrreessss  CChhaarrtt,,  
AAsssseessssmmeenntt  99  ggrraaddee  lleevveell--  SSccrreeeenniinngg,,  PPrrooggrreessss  MMoonniittoorriinngg,,  DDiiaaggnnoossttiicc  aanndd  OOuuttccoommeess  RRuubbrriicc,,  
IInntteerrvveennttiioonn  CChhaarrtt,,  aanndd  WWyyoommiinngg  IInnddiiaann  EElleemmeennttaarryy  RReeaaddiinngg  AAsssseessssmmeenntt  PPllaann..  
UUsseedd  bbeeccaauussee  iitt  wwaass  pprroovviiddeedd  tthhrroouugghh  tthhee  ssttaattee  aanndd  ssuuppppoorrtteedd  wwiitthh  ssttaattee  ppeerrssoonnnneell..  
TThheessee  ttoooollss  hheellpp  tteeaacchheerrss  aanndd  ssppeecciiaalliissttss  ffiinndd  tthhee  iinnaaddeeqquuaacciieess  aanndd  wweeaakknneesssseess  tthhaatt  pprreevveenntt  oouurr  
ssttuuddeennttss  ffrroomm  bbeeiinngg  ssuucccceessssffuull  rreeaaddeerrss..  WWee  tthheenn  ccaann  ccrreeaattee  ooppppoorrttuunniittiieess  ffoorr  ssttuuddeennttss  ttoo  ffiillll  tthhee  
ggaappss..  
TThheessee  ttwwoo  ootthheerr  aasssseessssmmeennttss  pprroovviiddee  ddiiaaggnnoossttiicc  iinnffoorrmmaattiioonn  ttoo  ccoorrrreeccttllyy  ppllaaccee  aanndd  tteeaacchh  
ssttuuddeennttss  aatt  tthhee  aapppprroopprriiaattee  lleevveell  ooff  iinnssttrruuccttiioonn..  
TThhee  ddiiaaggnnoossttiicc  aasssseessssmmeennttss  aarree  uusseedd  aafftteerr  ssttuuddeennttss  hhaavvee  rreecceeiivveedd  tthhee  rreegguullaarr  rreeaaddiinngg  pprrooggrraamm,,  
ssuupppplleemmeennttaall  pprrooggrraammss  aanndd  aannyy  iinntteerrvveennttiioonnss  oorr  pprrooggrraamm  mmooddiiffiiccaattiioonnss  aanndd  hhaavvee  nnoott  mmaaddee  
aaddeeqquuaattee  pprrooggrreessss  aaccccoorrddiinngg  ttoo  tthhoorroouugghh  ddaattaa  cchheecckkss..  
TThhee  QQuuaalliittaattiivvee  RReeaaddiinngg  IInnvveennttoorryy  ((QQRRII))  iiss  uusseedd  aass  aa  ddiiaaggnnoossttiicc  aasssseessssmmeenntt  aafftteerr  iitt  iiss  
ddeetteerrmmiinneedd  tthhaatt  iinntteerrvveennttiioonnss  aarree  nnoott  bbeeiinngg  ssuucccceessssffuull  oorr  wwhheenn  ssttuuddeenntt  ggrroowwtthh  iiss  mmiinniimmaall..  
CCoorree  PPhhoonniiccss  SSuurrvveeyy  iiddeennttiiffiieess  ssppeecciiffiicc  ddeeccooddiinngg  aanndd  eennccooddiinngg  sskkiillllss  ttoo  iiddeennttiiffyy  ssppeecciiffiicc  aarreeaass  
ooff  wweeaakknneessss..  OOrraall  RReeaaddiinngg  FFlluueennccyy  wwiitthh  rreetteellll  iiddeennttiiffiieess  aabbiilliittyy  ttoo  ccoommpprreehheenndd  aanndd  iiss  uusseedd  wwiitthh  
tthhee  CCoorree  PPhhoonniiccss  SSuurrvveeyy..  
TThhee  EEaarrllyy  RReeaaddiinngg  DDiiaaggnnoossttiicc  AAsssseessssmmeenntt  wwaass  pprroovviiddeedd  ttoo  ddiissttrriiccttss  bbyy  tthhee  WWyyoommiinngg  
DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn..    TThheeyy  hhaavvee  aallssoo  pprroovviiddeedd  ttrraaiinniinngg  iinn  tthhee  uussee  ooff  tthhee  aasssseessssmmeenntt..    
MMAAPP  iiss  uusseedd  bbyy  oouurr  ddiissttrriicctt  22  ––  1100..    RRuunnnniinngg  rreeccoorrdd  iiss  aa  kkeeyy  aasssseessssmmeenntt  uusseedd  aatt  tthhee  eelleemmeennttaarryy  
lleevveell  ttoo  ddiiaaggnnoossee  aanndd  mmoonniittoorr  pprrooggrreessss..  
WWee  cchhoossee  tthhiiss  aasssseessssmmeenntt  bbeeccaauussee  tthhee  ssttaattee  pprroovviiddeedd  tthhee  ttooooll  aanndd  tthhee  ttrraaiinniinngg  ffoorr  tthhee  
aasssseessssmmeenntt..  
BBootthh  pprroovviiddee  iinnssttrruuccttiioonnaall  rreeccoommmmeennddaattiioonnss..  
WWee  uussee  tthhee  aabboovvee  ttoooollss  bbeeccaauussee  tthheeyy  aarree  rreesseeaarrcchheedd  bbaasseedd..  TTeeaacchheerr  eevvaalluuaattiioonn  iiss  aallwwaayyss  
vvaalluuaabbllee..  
NNWWEEAA  iiss  uusseedd  aass  aa  ssccrreeeenniinngg  ttooooll  ttoo  ddeetteerrmmiinnee  pprrooffiicciieennccyy..    IItt  iiss  tthhee  ccoommmmoonn  aasssseessssmmeenntt  aallll  
sscchhoooollss  uussee..  DDeetteerrmmiinniinngg  tthhee  iinntteerrvveennttiioonnss  aa  ssttuuddeenntt  nneeeeddss  ttoo  bbeeccoommee  pprrooffiicciieenntt  iiss  aa  sseeccoonnddaarryy  
ssccrreeeenniinngg  pprroocceessss,,  iinn  tthhaatt  ddiiggggiinngg  ddeeeeppeerr  uussiinngg  aapppprroopprriiaattee  aasssseessssmmeenntt  ttoooollss  hheellppss  iiddeennttiiffyy  
nneeeeddss..    DDiiaaggnnoossttiicc  AAsssseessssmmeenntt  iiss  uuttiilliizzeedd  wwhheenn  tthhee  ssttuuddeenntt  hhaass  nnoott  bbeeeenn  ssuucccceessssffuull  aafftteerr  
nnuummeerroouuss  iinnddiivviidduuaall  iinntteerrvveennttiioonnss  hhaavvee  nnoott  bbeeeenn  ssuucccceessssffuull..  
IInn  oorrddeerr  ttoo  mmeeeett  tthhee  nneeeeddss  ooff  ssttuuddeennttss  iitt  iiss  nneecceessssaarryy  ttoo  uussee  tthheessee  ddiiaaggnnoossttiicc  tteessttss  wwhheenn  tthhee  
iinntteerrvveennttiioonnss  aarree  nnoott  ggeettttiinngg  ttoo  tthhee  rroooott  ooff  tthhee  pprroobblleemm..    TThheessee  pprrooggrraammss  hheellpp  ttoo  iiddeennttiiffyy  wwhheerree  
ootthheerr  ddaattaa  mmiigghhtt  hhaavvee  mmiisssseedd  aanndd  ffrroomm  tthheerree  hheellpp  tthhee  DDiissttrriicctt  ppeerrssoonnnneell  iiddeennttiiffyy  tthhee  ccoorrrreecctt  
pprrooggrraamm  ttoo  mmeeeett  tthhee  nneeeeddss  ooff  tthhee  ssttuuddeennttss..  
TThheessee  aasssseessssmmeennttss  aallssoo  hheellpp  ttoo  ffiinndd  wweeaakk  aarreeaass  ooff  tthhee  ssttuuddeenntt  ppeerrffoorrmmaannccee  aanndd  ttaaiilloorr  lleessssoonnss  
tthhaatt  aarree  iinnddiivviidduuaalliizzeedd..  
CCoommmmoonnllyy  uusseedd,,  ccaann  bbee  aaddmmiinniisstteerreedd  llooccaallllyy..  
IInnffoorrmmaattiioonn  ffrroomm  tthheessee  iinnssttrruummeennttss  iiss  ddeessiiggnneedd  ttoo  sshhaappee  iinntteerrvveennttiioonn  ssttrraatteeggiieess..  
TThheessee  ddiiaaggnnoossttiicc  aasssseessssmmeennttss  pprroovviiddee  ddiiaaggnnoossttiicc  ddaattaa  ffoorr  iinntteerrvveennttiioonn  ppllaacceemmeenntt  iinn  tthhee  ffiivvee  bbiigg  
iiddeeaass  iinn  rreeaaddiinngg  aass  iiddeennttiiffiieedd  bbyy  tthhee  NNaattiioonnaall  RReeaaddiinngg  PPaanneell,,  ccoonnssiisstteenntt  wwiitthh  EEaarrllyy  RReeaaddiinngg  
lleeggiissllaattiioonn..  
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RReeaaddiinngg  aasssseessssmmeenntt  rreessuullttss  aarree  sshhaarreedd  wwiitthh  aallll  ppaarreennttss  tthhrroouugghh  aa  ddiissttrriicctt  ddeessiiggnneedd  ssttuuddeenntt  
aasssseessssmmeenntt  pprrooffiillee  ddooccuummeenntt  ((  sseeee  aattttaacchheedd))  
RReeccoommmmeennddaattiioonn  OOff  SScchhooooll  PPssyycchhoollooggiissttss  aanndd  RRTTII  ssttaaffff  
MMoorree  ttrraaiinniinngg  oonn  uussee  ooff  tthhiiss  ttooooll  iiss  nneecceessssaarryy..  
TThhee  WWoorrdd  aannaallyyssiiss  iiss  uusseedd  ttoo  ddeetteerrmmiinnee  ssttuuddeennttss’’  pphhoonniiccss  aabbiilliittyy..    TThhee  FF&&PP  BBeenncchhmmaarrkk  
AAsssseessssmmeenntt  SSyysstteemm  II  hheellppss  uuss  ttoo  ddeetteerrmmiinnee  vvooccaabbuullaarryy  iinnffoorrmmaattiioonn,,  pphhoonniiccss  aabbiilliittiieess,,  
ccoommpprreehheennssiioonn,,  wwoorrddss  ppeerr  mmiinnuuttee  aanndd  rreeaaddiinngg  lleevveell..  
TThhee  aabboovvee  ddiiaaggnnoossttiicc  ttoooollss  aarree  tthhee  mmoosstt  eeffffeeccttiivvee  oonneess  ttoo  uussee  wwiitthh  ssttuuddeennttss  ooff  ddiivveerrssee  rreeaaddiinngg  
ccoonncceerrnnss..  
EERRDDAA  iiss  tthhee  SSttaattee  aapppprroovveedd  aanndd  ssuupppplliieedd  ddiiaaggnnoossttiicc  tthhaatt  wwee  uussee  ffoorr  ttiieerr  33  ssttuuddeennttss  ffoorr  KK--33..  
DDIIBBEELLSS  iiss  bbeeiinngg  uusseedd  ssiinnccee  wwee  aarree  ssttiillll  llooookkiinngg  ffoorr  aa  bbeetttteerr  ddiiaaggnnoossttiicc  ttooooll  ffoorr  44--66  ggrraaddeess..  
TThheessee  aasssseessssmmeennttss  aarree  uusseedd  ttoo  iiddeennttiiffyy  tthhee  ssppeecciiffiicc  aarreeaass  ooff  ssttuuddeenntt  wweeaakknneessss..  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Page A-24 February 2010 

 

Question 9 As part of your district’s Reading Assessment and Screening Program, is 
active parental involvement a component? 

Comment Section 

 
PPaarreennttss  aarree  aaccttiivvee  mmeemmbbeerrss  ooff  tthheeiirr  cchhiilldd''ss  BBIITT  tteeaamm..  WWee  hhaavvee  aann  aaccttiivvee  PPaarreenntt  CCoouunncciill  tthhaatt  
pprroommootteess  ppaarreennttaall  iinnvvoollvveemmeenntt  iinn  rreeaaddiinngg..    PPaarreennttss  aarree  kkeepptt  iinnffoorrmmeedd  aatt  aallll  lleevveellss  wwhheenn  tthheeiirr  
cchhiillddrreenn  aarree  rreecceeiivviinngg  iinntteerrvveennttiioonnss..  
TTeeaacchheerrss  ddiissccuussss  tthhee  IIRRPP''ss  wwiitthh  ppaarreennttss..  PPaarreennttss  ssiiggnn  tthhee  ddooccuummeenntt  NNeewwsslleetttteerrss  aarree  rreegguullaarrllyy  
sseenntt  hhoommee  wwhhiicchh  iinncclluuddeess  rreeaaddiinngg  ssttrraatteeggiieess  tthhoossee  ppaarreennttss  ccaann  iinnccoorrppoorraattee..  RReeaaddiinngg  nniigghhttss  wwiitthh  
ssttuuddeennttss  aanndd  ppaarreennttss  ttaakkee  ppllaaccee  dduurriinngg  tthhee  sscchhooooll  yyeeaarr  ffoorr  aallll  ssttuuddeennttss  aass  wweellll  aass  tthhoossee  oonn  IIRRPPSS..    
MMeeeettiinnggss  aarree  hheelldd  wwiitthh  ppaarreennttss  ttoo  ddeevveelloopp  aanndd  mmoonniittoorr  aa  ssttuuddeenntt''ss  IILLPP..  
CCllaassssrroooomm  tteeaacchheerrss  aarree  rreessppoonnssiibbllee  ffoorr  ccoommmmuunniiccaattiinngg  ttoo  ppaarreennttss  tthhaatt  tthheeiirr  cchhiilldd  iiss  oonn  aann  IIRRPP..    
DDuurriinngg  tthhee  PPaarreenntt//TTeeaacchheerr  ccoonnffeerreennccee,,  tthhee  ssccrreeeenniinngg  rreessuullttss  aanndd  tthhee  IIRRPP  ppllaann  iiss  rreevviieewweedd  wwiitthh  
tthhee  ppaarreenntt..    TThhee  ppaarreennttss  aarree  ggiivveenn  pprrooggrreessss  uuppddaatteess  aafftteerr  eeaacchh  pprrooggrreessss  mmoonniittoorriinngg  aasssseessssmmeenntt..  
PPaarreennttaall  iinnvvoollvveemmeenntt  iiss  aa  ccoommppoonneenntt..    TThheeyy  aarree  rreeqquuiirreedd  ttoo  ssiiggnn  aann  IInnddiivviidduuaall  RReeaaddiinngg  PPllaann,,  iiff  
tthheeiirr  cchhiilldd  iiss  ffoouunndd  ttoo  bbee  ssttrraatteeggiicc  oorr  iinntteennssiivvee..  TThheeyy  aarree  aallssoo  pprroovviiddeedd  wwiitthh  wwaayyss  tthheeyy  aarree  aabbllee  
ttoo  ccoonnttrriibbuuttee  ttoo  tthheeiirr  cchhiilldd  bbeeccoommiinngg  aa  ssuucccceessssffuull  rreeaaddeerr..    LLiitteerraaccyy  NNiigghhttss,,  BBooookkss  ffoorr  BBiinnggoo,,  
SSuummmmeerr  RReeaaddiinngg  pprrooggrraammss,,  aarree  jjuusstt  aa  ffeeww  wwaayyss  ppaarreennttss  aarree  eennccoouurraaggeedd  ttoo  bbee  iinnvvoollvveedd  iinn  tthheeiirr  
cchhiilldd’’ss  rreeaaddiinngg  ssuucccceessss..  
PPaarreennttss  aarree  iinnffoorrmmeedd  tthhrroouugghh  wwrriittiinngg  aanndd  tthhrroouugghh  lliitteerraaccyy  nniigghhttss..    PPaarreennttss  aarree  eennccoouurraaggeedd  ttoo  
rreeaadd  nniigghhttllyy  wwiitthh  tthheeiirr    cchhiilldd..      
AAllll  ppaarreennttss  rreecceeiivvee  DDIIBBEELLSS  rreessuullttss  lleetttteerr  ssppeecciiffiiccaallllyy  ffoorr  tthheeiirr  cchhiilldd..  AAnnyy  cchhiilldd  wwhhoo  ssccoorreess  aatt--
rriisskk  iiss  ooffffeerreedd  TTiittllee  II  sseerrvviicceess..  PPaarreennttss  ggiivvee  ccoonnsseenntt  aanndd  ssiiggnn  aa  TTiittllee  II  ccoommppaacctt  tthhaatt  eelliicciittss  tthheeiirr  
aassssiissttaannccee  aatt  hhoommee..  CCCCSSDD##11  hhaass  aa  TTiittllee  II  aannnnuuaall  rreevviieeww,,  aa  ffaammiillyy  lliitteerraaccyy  nniigghhtt,,  aanndd  DDIIBBEELLSS  
iinnffoorrmmaattiioonn  ppaacckkeettss  ooppeenn  ttoo  aallll  ppaarreennttss  ffoorr  tthheeiirr  iinnssttrruuccttiioonn  aanndd  iinnvvoollvveemmeenntt..    
PPaarreennttss  aarree  eennccoouurraaggeedd  ttoo  ffoollllooww  tthhrroouugghh  wwiitthh  iinntteerrvveennttiioonn  aatt  hhoommee  dduurriinngg  tthhee  sscchhooooll  yyeeaarr  aanndd  
dduurriinngg  tthhee  ssuummmmeerr..  
TThheerree  iiss  aa  PPaarreenntt  CCoommppoonneenntt  aattttaacchheedd  ttoo  tthhee  ssttuuddeennttss  IIRRPP..    TThhee  IIRRPP  rreeqquuiirreess  tthhee  ssiiggnnaattuurree  ooff  
tthhee  ppaarreenntt,,  bbuuiillddiinngg  pprriinncciippaall,,  rreeaaddiinngg  iinntteerrvveennttiioonniisstt,,  aanndd  ccllaassssrroooomm  tteeaacchheerr..    PPaarreennttss  ooffffeerr  
ssuuppppoorrtt  ooff  lliitteerraaccyy  bbyy  aaggrreeeeiinngg  ttoo  hheellpp  aatt  hhoommee  iinn  ppaarrttiiccuullaarr  aarreeaass  ooff  lliitteerraaccyy..  
PPaarreennttss  iinnvvoollvveedd  iinn  SScchhooooll  IImmpprroovveemmeenntt  CCoommmmiitttteeeess..  PPaarreenntt  TTrraaiinniinngg  nniigghhttss  hheelldd  ffoouurr  ((44))  
ttiimmeess  aa  yyeeaarr..  FFaammiillyy  NNiigghhttss  hheelldd  oonnccee  aa  mmoonntthh  dduurriinngg  SSeepptt--MMaayy..  LLiitteerraaccyy  lluunncchheess  hheelldd  eevveerryy  
mmoonntthh  wwiitthh  ppaarreennttss//gguuaarrddiiaannss,,  aanndd  ccoommmmuunniittyy  iinnvviitteedd..  
NNoott  aass  ddaaiillyy  ppaarrttiicciippaannttss..  
NNoott  ffoorr  aasssseessssiinngg  aanndd  ssccrreeeenniinngg  
PPaarreennttss  ssiiggnn  tthhee  IIRRPP’’ss..    TTeeaacchheerrss  eexxppllaaiinn  tthhee  aasssseessssmmeennttss  aanndd  tthhee  iimmpplliiccaattiioonnss  wwiitthh  tthhee  ppaarreennttss  
ffoorr  eeaacchh  cchhiilldd  oonn  aann  IIRRPP  aatt  ppaarreenntt  tteeaacchheerr  ccoonnffeerreenncceess..  
PPaarreennttss  ooff  aallll  KK--33  ssttuuddeennttss  hhaavvee  bbeeeenn  sseenntt  ccooppiieess  ooff  tthheeiirr  cchhiilldd''ss  DDIIBBEELLSS  ddaattaa  aanndd  ppaarreennttss  aarree  
ccoonnttaacctteedd  tthhrroouugghhoouutt  tthhee  yyeeaarr  dduurriinngg  tthhee  tthhrreeee  ppaarreenntt//tteeaacchheerr  ccoonnffeerreenncceess  wwhheenn  aallll    aasssseessssmmeenntt  
ddaattaa  iiss  sshhaarreedd..  
PPaarreennttss  aarree  pprroovviiddeedd  iinnffoorrmmaattiioonn  aanndd  tthhee  ggooaallss  ffoorr  tthheeiirr  cchhiilldd  oonn  tthhee  IIRRPP..    IInn  aaddddiittiioonn,,  ppaarreennttaall  
ssuuppppoorrttss  aarree  nnootteedd  aanndd  tthhee  IIRRPP  rreeqquuiirreess  aa  ppaarreennttaall  ssiiggnnaattuurree..  
PPaarreennttss  aarree  ppaarrtt  ooff  tthhee  ssttuuddeenntt  lleeaarrnniinngg  pprroocceessss  aanndd  tthheeyy  aarree  kknnoowwlleeddggeeaabbllee  ooff  aasssseessssmmeenntt  
pprroocceessss..    TTeeaacchheerrss  aanndd  ppaarreennttss  ddiissccuussss  tthheeiirr  ssttuuddeenntt  ssccoorreess  aanndd  wwhhaatt  tthhoossee  mmeeaann  aalloonngg  wwiitthh  
wwaayyss  ppaarreennttss  ccaann  hheellpp..  TThheeyy  ddoo  nnoott  ppaarrttiicciippaattee  iinn  tthhee  aaddmmiinniissttrraattiioonn  oorr  ssccoorriinngg  ooff  aasssseessssmmeennttss..    
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IInn  oouurr  CCoollllaabboorraattiivvee  LLiitteerraaccyy  IInntteerrvveennttiioonn  PPrroojjeecctt  aa  ppaarreenntt  ccoommppoonneenntt  iiss  aann  iinntteeggrraall  ppaarrtt  ooff  tthhee  
pprrooggrraamm..    PPaarreennttss  aarree  iinnvvoollvveedd  nniigghhttllyy  wwiitthh  mmaatteerriiaallss  sseenntt  hhoommee  bbyy  tthhee  tteeaacchheerr  ttoo  wwoorrkk  wwiitthh  
tthhee  ssttuuddeennttss  aatt  hhoommee  ttoo  rreeiinnffoorrccee  sskkiillll  iinnssttrruuccttiioonn..    
TTiittllee  II  PPaarreenntt  MMeeeettiinnggss//TTrraaiinniinnggss  aanndd  tteeaacchheerrss  pprreesseenntt  ffaallll  ddaattaa  wwiitthh  ppaarreennttss  ffoorr  aallll  ssttuuddeennttss    
YYeess  
RReeppoorrttiinngg  ttoo  tthhee  ppaarreennttss,,  aass  wweellll  aass  iinncclluuddiinngg  tthheemm  iinn  tthhee  ppllaann  iiss  ccrriittiiccaall  ttoo  ssuucccceessss..  TThhee  ppaarreennttss  
ddoo  rreecceeiivvee  aa  ccooppyy  ooff  tthhee  ssccrreeeenniinngg  ssccoorreess..  
PPaarreennttss  mmeeeett  wwiitthh  tthhee  aaddmmiinniissttrraattoorr  aanndd  tthhee  iinnssttrruuccttoorrss  ttoo  aaggrreeee  oonn  tthhee  IIRRPP  aanndd  ffrroomm  tthheerree  tthheeyy  
aarree  eennccoouurraaggeedd  ttoo  ssppeenndd  ttiimmee  hhaavviinngg  tthheeiirr  ssttuuddeennttss  rreeaadd  ttoo  tthheemm  iinn  vvaarriioouuss  ddiiffffeerreenntt  sseettttiinnggss..    
MMAAPP,,  PPAAWWSS,,  aanndd  DDRRAA  aarree  rreeppoorrtteedd  ttoo  ppaarreennttss  eevveerryy  ttrriimmeesstteerr..  RReeppoorrttiinngg  iiss  mmoorree  ffrreeqquueenntt  
wwhheenn  aa  ssttuuddeenntt  iiss  oonn  ttiieerr  22--33  oorr  44  ooff  tthhee  RRTTII  mmooddeell..  
PPaarreenntt  nniigghhttss,,  NNeewwsslleetttteerrss,,  PPaarreenntt  ooppiinniioonn  ssuurrvveeyy,,  PPaarreenntt  tteeaacchheerr  ccoonnffeerreenncceess  
TThhee  TTiittllee  II  ssttaaffff  kkeeeeppss  ppaarreennttss    iinnvvoollvveedd  iinn  tthhee  pprroocceessss..    
PPaarreennttss  aarree  nnoottiiffiieedd  ooff  tthhee  MMAAPP  ssccoorreess,,  PPAAWWSS  ssccoorreess,,  eecctt..  TTiittllee  II  ppaarreennttss  mmeeeett  wwiitthh  tthhee  ttiittllee  II  
tteeaacchheerr..  PPaarreenntt--tteeaacchheerr  ccoonnffeerreenncceess  aarree  hheelldd  ttwwiiccee  aa  yyeeaarr..  
WWee  hhaavvee  ppaarreenntt  mmeeeettiinnggss  ttoo  ddiissccuussss  pprrooggrraamm  ggooaallss  aanndd  sseenndd  hhoommee  nneewwsslleetttteerrss  wwiitthh  hhoommee  bbaasseedd  
iinntteerrvveennttiioonn  iiddeeaass..  
WWhhiillee  ppaarreennttss  aarree  nnoott  aann  aaccttiivvee  ppaarrtt  ooff  tteessttiinngg  ssttuuddeennttss,,  aass  tthhiiss  wwoouulldd  vviioollaattee  FFEERRPPAA,,  ppaassssiivvee  
ppaarreenntt  iinnvvoollvveemmeenntt  iinncclluuddeess  iinnffoorrmmaattiioonn  sseessssiioonnss  hheelldd  bbyy  tthhee  DDiissttrriicctt,,  aanndd  sshhaarriinngg  ooff  rreessuullttss  
bbeettwweeeenn  tteeaacchheerr,,  iinntteerrvveennttiioonniissttss,,  ppaarreennttss  aanndd  ssttuuddeennttss..  
AAllll  ssttuuddeennttss  wwhhoo  rreecceeiivvee  iinntteerrvveennttiioonn  hhaavvee  tthheeiirr  pprrooggrreessss  mmoonniittoorreedd..  PPaarreenntt  rreecceeiivvee  iinnffoorrmmaattiioonn  
rreeggaarrddiinngg  tthheeiirr  cchhiilldd’’ss  pprrooggrreessssiioonn  oonn  aa  rreegguullaarr  bbaassiiss..  
PPaarreennttss  aarree  aaccttiivveellyy  iinnvvoollvveedd  ffrroomm  tthhee  ssccrreeeenniinngg  pprroocceessss  ffoorrwwaarrdd..    WWee  hhaavvee  aa  TTiittllee  II  
SScchhooooll//HHoommee  CCoommppaacctt,,  aa  sscchhooooll  ppaarreenntt  iinnvvoollvveemmeenntt  ppoolliiccyy  aanndd  aa  ddiissttrriicctt  ppaarreenntt  iinnvvoollvveemmeenntt  
ppoolliiccyy..  
PPaarreennttss  vvoolluunntteeeerr  aanndd  hheellpp  wwiitthh  rreeaaddiinngg  ssttaattiioonnss--  ppaarreennttss  aarree  iinnffoorrmmeedd,,  tteeaacchheerrss  aasskk  ffoorr  ppaarreenntt  
hheellpp..  
PPaarreennttss  aarree  kkeepptt  iinnffoorrmmeedd  ooff  ssttuuddeenntt  pprrooggrreessss  dduurriinngg  tthhee  sscchhooooll  yyeeaarr  aanndd  aarree  nnoottiiffiieedd  wwiitthh  tthhee  
ooppppoorrttuunniittyy  ttoo  rreeffuussee  sseerrvviicceess..  
PPaarreennttss  aarree  iinnvviitteedd  ttoo  ooppeenn  hhoouussee,,  ppaarreenntt  tteeaacchheerr  ccoonnffeerreenncceess,,  ffaammiillyy  rreeaaddiinngg  nniigghhtt,,  aanndd  nniinnee  
wweeeekk  pprrooggrreessss  rreeppoorrttss  aarree  sseenntt  hhoommee..  
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Question 10 As part of your district’s Reading Assessment and Screening Program, are 
parents kept informed of the identified student’s progress towards reading 
proficiency? 

Comment Section 

 
AAllll  ddaattaa  iiss  sshhaarreedd  wwiitthh  ssttuuddeenntt’’ss  ppaarreennttss  dduurriinngg  PPaarreenntt  TTeeaacchheerr  CCoonnffeerreenncceess,,  rreegguullaarr  tteeaacchheerr  ttoo  
ppaarreenntt  ccoonnttaaccttss,,  TTiittllee  II  rreeppoorrttss//mmoonntthhllyy  lleetttteerrss,,  MMoonntthhllyy  DDIIBBEELLSS  pprrooggrreessss  mmoonniittoorriinngg  lleetttteerrss..  
PPaarreennttss  aarree  iinnvvoollvveedd  iinn  tthhee  mmeeeettiinnggss  ttoo  mmoonniittoorr  pprrooggrreessss  ttoowwaarrdd  mmeeeettiinngg  rreeaaddiinngg  pprrooffiicciieennccyy..  
PPaarreennttss  aarree  aallssoo  ggiivveenn  ccooppiieess  ooff  aallll  ssccrreeeenniinnggss  aanndd  aasssseessssmmeennttss..    
SSeeee  tthhee  ccoommmmeenntt  iinn  qquueessttiioonn  99..    MMiidd--tteerrmm  rreeppoorrttss,,  qquuaarrtteerrllyy  rreeppoorrtt  ccaarrddss,,  pphhoonnee  ccaallllss,,  aanndd  
wwrriitttteenn  ccoorrrreessppoonnddeennccee  aarree  aallssoo  uusseedd  ttoo  iinnffoorrmm  ppaarreennttss..  
PPaarreennttss  aarree  kkeepptt  iinnffoorrmmeedd  ooff  tthhee  iiddeennttiiffiieedd  ssttuuddeenntt’’ss  pprrooggrreessss  ttoowwaarrdd  rreeaaddiinngg  pprrooffiicciieennccyy  bbyy  oonn--
ggooiinngg  ccoommmmuunniiccaattiioonn  wwiitthh  tthheessee  ppaarreennttss..      
PPaarreennttss  ooff  bbeenncchhmmaarrkk  ssttuuddeennttss  rreecceeiivvee  33  lleetttteerrss  aa  yyeeaarr..  PPaarreennttss  ooff  aatt--rriisskk  aanndd  ssoommee  rriisskk  ssttuuddeennttss  
rreecceeiivvee  mmoonntthhllyy  nnoottiiffiiccaattiioonn  ooff  rreeaaddiinngg  pprrooggrreessss..  TThheerree  aarree  PPaarreenntt  IInnvvoollvveemmeenntt  CCoommmmiitttteeeess  aanndd  
PPaarreenntt  IInnvvoollvveemmeenntt  PPllaannss..  
CCllaassssrroooomm  tteeaacchheerrss  aarree  iinn  ccoonnssttaanntt  ccoommmmuunniiccaattiioonn  wwiitthh  ppaarreennttss  rreeggaarrddiinngg  tthhee  IIRRPP''ss..  IIff  aa  
ssttuuddeenntt  ffaaiillss  ttoo  mmaakkee  aaddeeqquuaattee  pprrooggrreessss,,  ddeessppiittee  aapppprroopprriiaattee  iinntteerrvveennttiioonnss,,  ""TTeeaamm""  wwiillll  ccaallll  aa  
mmeeeettiinngg  wwiitthh  ppaarreennttss  ttoo  ddiissccuussss  ooppttiioonnss//ssttrraatteeggiieess..  
PPaarreennttss  rreecceeiivvee  DDIIBBEELLSS  aanndd  MMAAPP  rreessuullttss  ttwwiiccee  ppeerr  yyeeaarr..    AAtt  ppaarreenntt//tteeaacchheerr  ccoonnffeerreenncceess,,  
tteeaacchheerrss  rreevviieeww  ssttuuddeenntt  ggooaallss  aanndd  pprrooggrreessss  ttoowwaarrdd  rreeaacchhiinngg  pprrooffiicciieennccyy  ggooaallss..    PPeerriiooddiicc  
ccoonnttaaccttss  aarree  mmaaddee  bbyy  pphhoonnee  oorr  iinn  ppeerrssoonn  bbyy  tthhee  ssttuuddeenntt’’ss  ccllaassssrroooomm  tteeaacchheerr  oorr  rreeaaddiinngg  
iinntteerrvveennttiioonniissttss..  
WWee  hhaavvee  tthhrreeee  ppaarreenntt--tteeaacchheerr  ccoonnffeerreenncceess  dduurriinngg  tthhee  yyeeaarr  aass  wweellll  aass  aa  bbaacckk--ttoo--sscchhooooll  nniigghhtt  aatt  
tthhee  bbeeggiinnnniinngg  ooff  tthhee  yyeeaarr  ttoo  kkeeeepp  ppaarreennttss  iinnffoorrmmeedd  aanndd  aawwaarree  ooff  ccllaassssrroooomm  iinnssttrruuccttiioonn  aanndd  
ssttuuddeenntt  pprrooggrreessss..  
PPrriimmaarriillyy  tthhrroouugghh  tteeaacchheerr//ppaarreenntt  ccoonnttrraacctt..  PPaarreenntt  ccoonnttaacctt  iiss  mmaaddee  wwhheenn  ssttuuddeennttss  qquuaalliiffyy  ffoorr  
TTiittllee  11  rreeaaddiinngg  sseerrvviicceess..  WWhheenn  wwee  ssuussppeecctt  aa  sseevveerree  ddeeffiicciitt,,  aa  ppaarreenntt  ccoonnffeerreennccee  iiss  hheelldd  aanndd  
uussuuaallllyy  aa  BBIITT  ffoolllloowwss..  
TThhiiss  ooccccuurrss  aatt  ppaarreenntt  tteeaacchheerr  ccoonnffeerreenncceess..    TThheeyy  ssiiggnn  tthhee  IIRRPP  aatt  tthhiiss  ttiimmee  aanndd  rreevviieeww  tthhee  tteessttiinngg  
ddaattaa..  PPeerriiooddiicc  ccoonnttaaccttss  aarree  mmaaddee  wwiitthh  ppaarreennttss  ttoo  rreeppoorrtt  pprrooggrreessss..    TTiittllee  II  hhaass  aann  aaccttiivvee  ppaarreenntt  
pprrooggrraamm  tthhaatt  aassssiissttss  ppaarreennttss  iinn  hheellppiinngg  tthheeiirr  cchhiillddrreenn..  
TThhee  DDIIBBEELLSS  ssiittee  pprroovviiddeess  iinnddiivviidduuaall  ssttuuddeenntt  ddaattaa  aalloonngg  wwiitthh  ggrraapphhss,,  wwhhiicchh  tthhee  tteeaacchheerrss  aacccceessss  
aanndd  sshhaarree  eevveerryy  nniinnee  wweeeekkss  wwiitthh  tthhee  ppaarreennttss..  
TThhee  pprrooggrreessss  mmoonniittoorr  ooff  ssttuuddeenntt  pprrooffiicciieennccyy  iiss  nnootteedd  aanndd  ddooccuummeenntteedd  oonn  tthhee  IIRRPP  aanndd  iinn  
aaddddiittiioonn  ssttuuddeenntt  pprrooggrreessss  iiss  rreeppoorrtteedd  oonn  tthhee  qquuaarrtteerrllyy  rreeppoorrtt  ccaarrdd  aanndd  ppaarreenntt--tteeaacchheerr  
ccoonnffeerreenncceess..  
TTeeaacchheerrss  sshhaarree  ssttuuddeenntt  ssccoorreess  aanndd  pprrooggrreessss  wwiitthh  ppaarreennttss  oonn  aa  rreegguullaarr  bbaassiiss..  
NNoonnee  
NNoottiiffyy  aatt  lleeaasstt  44  ttiimmeess  aannnnuuaallllyy  wwiitthh  wwrriitttteenn  rreeppoorrttss..  
IItt  iiss  tthhee  rreessppoonnssiibbiilliittyy  ooff  tthhee  sscchhooooll  aanndd  tthhee  tteeaacchheerr  ttoo  kkeeeepp  tthhee  ppaarreennttss  iinnffoorrmmeedd  aabboouutt  tthhee  
ssttuuddeenntt’’ss  pprrooggrreessss  iinn  rreeaaddiinngg..    TThhiiss  ooccccuurrss  dduurriinngg  ppaarreenntt--tteeaacchheerr  ccoonnffeerreenncceess,,  aatt  rriisskk  mmeeeettiinnggss,,  
aanndd  oonn  ppeerriiooddiicc  wwrriitttteenn  rreeppoorrttss..  
PPaarreenntt  tteeaacchheerr  ccoonnffeerreenncceess  aanndd  nnoottiiffiiccaattiioonnss  ooff  aannyy  iinntteerrvveennttiioonnss..    
EEvveerryy  ttrriimmeesstteerr  ((aatt  aa  mmiinniimmuumm))  ppaarreennttss  aarree  nnoottiiffiieedd  aanndd  aa  ccoonnffeerreennccee  mmeeeettiinngg  iiss  sseett  uupp  ttoo  
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iinnffoorrmm  tthhee  ppaarreennttss  aabboouutt  tthhee  pprrooggrreessss  ooff  tthheeiirr  cchhiilldd..    FFoorr  mmaannyy  tthheessee  mmeeeettiinnggss  hhaappppeenn  cclloosseerr  ttoo  
eevveerryy  ttwwoo  wweeeekkss,,  pprroovviiddiinngg  tthheemm  wwiitthh  uuppddaatteedd  kknnoowwlleeddggee  oonn  tthheeiirr  cchhiilldd..  
LLeetttteerrss,,  nnootteess,,  ppaarreenntt  mmeeeettiinnggss,,  PPrrooggrreessss  UUppddaatteess,,  PPhhoonnee  ccaallllss  
PPaarreennttss  aarree  kkeepptt  iinnffoorrmmeedd  vviiaa  PPaarreenntt--TTeeaacchheerr  ccoonnffeerreenncceess,,  pprrooggrreessss  rreeppoorrttss,,  aanndd  rreeppoorrttss  oonn  
ppaarreenntt--aacccceessssiibbllee  PPoowweerr  SScchhooooll..    
PPrrooggrreessss  rreeppoorrttss  aarree  sseenntt  hhoommee  aatt  lleeaasstt  oonnccee  ppeerr  qquuaarrtteerr..  
PPaarreennttss  aarree  pprroovviiddeedd  rreegguullaarr  rreeppoorrttss  oonn  aallll  aasssseessssmmeennttss  uusseedd  aass  wweellll  aass  iinnddiivviidduuaall  mmeeeettiinnggss  aanndd  
aatt  ppaarreenntt  tteeaacchheerr  ccoonnffeerreenncceess..  
SSttuuddeennttss’’  ppaarreennttss  rreecceeiivvee  qquuaarrtteerrllyy  nnaarrrraattiivvee  pprrooggrreessss  rreeppoorrttss..  
PPrrooggrreessss  rreeppoorrttss  aarree  sseenntt  hhoommee  eeaacchh  qquuaarrtteerr..  
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Question 11 For the following school years, please provide total distinct expenditures 
related to the development and implementation of the Reading Assessment 
and Intervention Program. 

Financial Reporting (FY2001-FY2005) 
County FY2001 FY2002 FY2003 FY2004 FY2005 

Albany #1 $0.00 $134,288.37 $134,405.94 $141,008.12 $134,862.52 
Big Horn #1 NA NA NA $352,242.00 $392,343.00 
Big Horn #2 NA $11,400.00 $26,000.00 $55,000.00 $56,000.00 
Big Horn #3 $11,473.75 $28,851.64 $18,521.95 $29,365.64 $29,815.46 
Big Horn #4 NA NA NA NA $43,126.00 
Campbell #1 $0.00 $0.00 $0.00 $0.00 $275,173.00 
Carbon #1 NA NA NA NA NA 
Carbon #2 NA $$2222,,338811..0011  $$2233,,005511..6688  $$4433,,445555..4444  $$4455,,446633..0000  
Converse #1 $21,337.00 $18,250.00 $60,832.00 $56,369.00 $70,065.00 
Converse #2 NA $$2255,,885555..4444  $$3300,,663344..4488  $$4455,,000000..0000  $$4455,,446633..0000  
Crook #1 NA $10,196.35 $19,069.97 $26,598.26 $43,098.30 
Fremont # 1 NA NA NA NA NA 
Fremont # 2 $58,242.27 $74,362.12 $100,126.76 $108,636.04 $148,527.35 
Fremont # 6 $27,026.00 $28,854.00 $47,960.00 $38,733.00 $41,143.00 
Fremont #14 $0.00 $9,460.91 $27,341.50 $10,963.45 $1,054.51 
Fremont #21 NA NA NA NA NA 
Fremont #24 $12,207.70 $10,846.86 $6,848.59 $17,800.19 $3,025.29 
Fremont #25 $81,697.57 $85,079.32 $86,458.24 $85,545.75 $92,629.72 
Fremont #38 NA NA NA NA NA 
Goshen #1 NA NA $74,000.00 $13,582.64 $43,240.09 
Hot Springs #1 $0.00 $0.00 $0.00 $$00..0000  $54,682.00 
Johnson #1 $250,000.00 $250,000.00 $250,000.00 $250,000.00 $250,000.00 
Laramie #1 $$442255,,991144..0000  $$555511,,667777..0000  $$661144,,553366..0000  $789,113.00 $$884444,,663388..0000  
Laramie #2 NA NA NA NA $45,463.00 
Lincoln #1 $23,444.09 $19,180.60 $23,694.78 $10,241.93 $$6655,,666688..8855  
Lincoln #2 $85,000.00 $85,000.00 $85,000.00 $90,000.00 $90,000.00 
Natrona #1 $420,542.17 $420,542.17 $420,542.17 $420,542.17 $420,542.17 
Niobrara #1 $10,000.00 $10,000.00 $15,000.00 $25,000.00 $25,000.00 
Park # 1 $60,184.96 $42,542.67 $68,719.89 $45,443.80 $33,380.47 
Park # 6 NA $74,381.00 $74,854.00 $20,116.00 $43,737.00 
Park #16 NA NA NA NA NA 
Platte #1 NA NA $7,189.00 $497.00 $68,283.00 
Platte #2 $42,392.00 $46,709.00 $48,054.00 $49,517.00 $95,095.00 
Sheridan #1 $0.00 $17,301.06 $32,561.65 $37,102.08 $41,882.00 
Sheridan #2 $0.00 $72,845.38 $135,132.38 $121,266.39 $110,347.94 
Sheridan #3 $0.00 $0.00 $22,500.00 $22,500.00 $39,051.46 
Sublette #1 $0.00 $10,870.74 $29,556.68 $34,986.93 $33,591.85 
Sublette #9 $27,000.00 $27,000.00 $27,000.00 $27,000.00 $27,000.00 
Sweetwater #1 $6,500.00 $6,480.00 $10,000.00 $13,835.00 $13,497.00 
Sweetwater #2 $225.75 $50,337.80 $10,791.41 $9,041.14 $18,369.16 
Teton #1 NA NA $266,060.00 $361,394.00 $366,911.00 
Uinta #1 NA NA NA NA $103,000.00 
Uinta #4 $$2200,,660088..0000  $$2244,,  223355  $$2288,,221133..0000  $$4455,,446633..0000  $$4455,,446633..0000  
Uinta #6 NA NA NA NA NA 
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Washakie #1 $46,247.64 $19,049.47 $17,964.99 $32,620.93 $18,642.84 
Washakie #2 NA $35,857.00 $63,750.00 $60,945.00 $71,629.00 
Weston #1 $27,121.13 $15,191.18 $23,951.59 $35,275.08 $42,018.28 
Weston #7 $7,000.00 $5,626.00 $6,552.00 $1,905.00 $2,882.00 

Total $1,664,164.03 $2,220,417.09 $2,936,874.65 $3,528,104.98 $4,435,804.26
 
 

Question 11 For the following school years, please provide total distinct expenditures 
related to the development and implementation of the Reading Assessment and 
Intervention Program. 

Financial Reporting (FY2006-FY2009) 
County FY2006 FY2007 FY2008 FY2009 Grand Total 

Albany #1 $209,329.38  $217,457.05  $220,875.30  $182,849.53  $1,375,076.21 
Big Horn #1 $421,604.00  $238,113.00  $111,369.00  $120,490.00  $1,636,161.00 
Big Horn #2 $100,000.00  $112,000.00  $125,000.00  NA $485,400.00  
Big Horn #3 $37,868.74  $13,757.18  $1,729.30  $0.00  $171,383.66  
Big Horn #4 $44,918.00  $26,551.89  $39,107.30  $43,107.30  $196,810.49  
Campbell #1 $286,574.00  $0.00  $0.00  $0.00  $561,747.00  
Carbon #1 NA NA NA NA $0.00  
Carbon #2 $$4455,,446633..0000    NNAA  NNAA  NNAA  $179,814.13  
Converse #1 $55,869.00  $65,761.00  $85,576.00  $112,057.00  $546,116.00  
Converse #2 NA NA NA NA $146,952.92  
Crook #1 $45,463.00  $45,463.00  NA NA $189,888.88  
Fremont # 1 NA NA NA NA $0.00  
Fremont # 2 $143,306.06  $83,325.94  $66,205.57  $66,205.57  $848,937.68  
Fremont # 6 $47,864.00  $49,585.00  $53,553.00  NA $334,718.00  
Fremont #14 $72,586.02  $10,988.63  $4,561.92  $0.00  $136,956.94  
Fremont #21 $28,001.09  $80,900.93  $54,425.19  $48,404.61  $211,731.82  
Fremont #24 $43,788.17  $46,465.08  $43,788.17  $14,076.02  $198,846.07  
Fremont #25 NA NA NA NA $431,410.60  
Fremont #38 NA NA $204,750.00  $241,500.00  $446,250.00  
Goshen #1 $143,025.02  $69,191.13  $63,904.28  $72,402.51  $479,345.67  
Hot Springs #1 $34,060.00  $0.00  $0.00  $0.00  $88,742.00  
Johnson #1 $250,000.00  $250,000.00  $250,000.00  $250,000.00  $2,250,000.00 
Laramie #1 $$11,,002288,,449933..0000    $$11,,114444,,551155..0000  $$11,,222222,,995544..0000  $$11,,331144,,554422..0000  $7,936,382.00 
Laramie #2 $45,463.00  NA NA NA $90,926.00  
Lincoln #1 $24,669.49  $62,215.86  $56,261.95  $49,444.12  $334,821.67  
Lincoln #2 $90,000.00  $95,000.00  $95,000.00  $100,000.00  $815,000.00  
Natrona #1 $420,542.17  $420,542.17  $420,542.17  $420,542.17  $3,784,879.53 
Niobrara #1 $27,000.00  $27,000.00  $30,000.00  $30,000.00  $199,000.00  
Park # 1 $8,389.60  $24,292.90  NA NA $282,954.29  
Park # 6 $71,664.00  $85,640.00  $44,823.00  $41,399.00  $456,614.00  
Park #16 NA NA NA NA $0.00  
Platte #1 $37,636.00  NA NA NA $113,605.00  
Platte #2 $102,244.00  $81,515.00  $98,627.00  $52,091.00  $616,244.00  
Sheridan #1 $47,299.39  $112.00  $149.95  $8,011.89  $184,420.02  
Sheridan #2 $108,755.91  NA NA NA $548,348.00  
Sheridan #3 $0.00  $0.00  $27,332.87  $0.00  $111,384.33  
Sublette #1 $36,901.05  $38,411.10  $0.00  $0.00  $184,318.35  
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Sublette #9 $27,000.00  $11,000.00  $11,000.00  $11,000.00  $195,000.00  
Sweetwater #1 $18,500.00  $59,365.00  $74,500.00  $120,004.01  $322,681.01  
Sweetwater #2 $94,533.99  $40,743.10  $34,393.65  $44,510.31  $302,946.31  
Teton #1 $367,057.00  $403,489.00  $382,417.00  $443,138.00  $2,590,466.00 
Uinta #1 $7,000.00  $4,000.00  $4,000.00  $4,000.00  $122,000.00  
Uinta #4 $$4455,,446633..0000    $$3377,,772233..0000    $$3399,,668888..0000    $$4488,,991188..0000    $311,539.00  
Uinta #6 NA NA NA NA $0.00  
Washakie #1 $40,218.36  $55,799.43  $0.00  $0.00  $230,543.66  
Washakie #2 $72,829.00  $43,065.00  $43,602.00  $42,111.00  $433,788.00  
Weston #1 $41,324.41  $44,041.51  $71,304.20  $98,938.76  $399,166.14  
Weston #7 $3,415.00  $10,046.00  $11,312.00  $22,798.00  $71,536.00  

Total $4,776,117.85  $3,998,075.90 $3,992,752.82 $4,002,540.80 $31,554,852.38 
 

Question 11 For the following school years, please provide total distinct expenditures 
related to the development and implementation of the Reading Assessment 
and Intervention Program. 

Comment Section 

 
RReeaaddiinngg  FFiirrsstt  CCoorraanntt  
RReecceeiippttss  ttoottaall  $$117733,,006666..3344  --  117711,,558833..6666  ((EExxppeennsseess))  ==  $$11,,448822..6688  ((BBaallaannccee  iinn  AAccccoouunntt))    
TThhiiss  iinncclluuddeess  tthhee  ssaallaarryy  ffoorr  oouurr  rreeaaddiinngg  ssppeecciiaalliisstt..  II  ddoo  nnoott  hhaavvee  aannyy  ddaattaa  pprriioorr  ttoo  22000055..  wwee  ddiidd  
nnoott  ttrryy  ttoo  ddeetteerrmmiinnee  wwhhaatt  ppeerrcceennttaaggee  eeaacchh  tteeaacchheerr  tteeaacchheess  rreeaaddiinngg,,  wwhhiicchh  aallmmoosstt  aallll  ddoo..    
CCaammppbbeellll  CCoouunnttyy  SScchhooooll  DDiissttrriicctt  ddiidd  nnoott  ttrraacckk  ssaallaarriieess  aanndd  bbeenneeffiittss  ssppeecciiffiicc  ttoo  rreeaaddiinngg  pprriioorr  ttoo  
FFYY22000077..  
WWee  rreecceeiivveedd  sseeppaarraattee  ffuunnddiinngg  ffoorr  RReeaaddiinngg  ffoorr  SSYY  22000022  tthhrroouugghh  SSYY  22000055..    BBeeggiinnnniinngg  wwiitthh  SSYY  
22000066,,  RReeaaddiinngg  mmoonneeyy  wwaass  rroolllleedd  oovveerr  iinnttoo  tthhee  BBlloocckk  GGrraanntt..    BBeeccaauussee  ooff  tthhaatt  rroolllloovveerr,,  
eexxppeennddiittuurreess  ffoorr  RReeaaddiinngg  wweerree  nnoott  ttrraacckkeedd  sseeppaarraatteellyy..  
NNoo  eexxppeennddiittuurree  ddaattaa  ffoorr  SSYY  22000088  aanndd  SSYY  22000099  ccoolllleecctteedd  ffoorr  rreeaaddiinngg  aasssseessssmmeenntt  aanndd  
iinntteerrvveennttiioonn  pprrooggrraamm..  NNoo  ddaattaa  ffoorr  SSYY  22000011  aavvaaiillaabbllee..  
II  ddoonn''tt  kknnooww  --  wwee  ssppeenndd  wwhhaatt  wwee  aarree  ggiivveenn..  
IInncclluuddeess  bbootthh  TTiittllee  11  ggeenneerraall  FFuunndd  ssaallaarryy  eexxppeennsseess  iinn  aaddddiittiioonn  ttoo  ssttaattee  rreeaaddiinngg  ffuunnddss..  
FFuunnddss  rreecceeiivveedd  bbeettwweeeenn  FFYY  22000022--22000066  ffoorr  tthhee  ddeevveellooppmmeenntt  aanndd  iimmpplleemmeennttaattiioonn  ooff  tthhee  RReeaaddiinngg  
AAsssseessssmmeenntt  aanndd  IInntteerrvveennttiioonn  PPrrooggrraamm  nnootteedd  iinn  ((  ))  aabboovvee  wweerree  ttrraacckkeedd  aass  aa  sseeppaarraattee  ssttaattee  ggrraanntt  
aanndd  ddeettaaiilleedd  eexxppeennddiittuurree  rreeppoorrttss  aarree  aavvaaiillaabbllee..    TThhee  RReeaaddiinngg  AAsssseessssmmeenntt  aanndd  IInntteerrvveennttiioonn  
PPrrooggrraamm  ssttaattee  ggrraanntt  ffuunnddss  wweerree  ssuupppplleemmeenntteedd  wwiitthh  bbootthh  ffeeddeerraall  aanndd  ggeenneerraall  ffuunnddss  ttoo  mmeeeett  
pprrooggrraamm  nneeeeddss..  
MMuucchh  ooff  tthhiiss  eexxppeennddiittuurree  ccaammee  aabboouutt  bbeeccaauussee  ooff  oouurr  aassssoocciiaattiioonn  wwiitthh  tthhee  RReeaaddiinngg  FFiirrsstt  ggrraanntt..  
SSYY  22000011--22000044  ffiissccaall  eexxppeennddiittuurreess  aarree  kkeepptt  oonn  aann  oollddeerr  tthhaatt  iiss  iinnaacccceessssiibbllee  wwiitthhoouutt  
AA  lleetttteerr  wwaass  sseenntt  ttoo  tthhee  LLSSOO  OOffffiiccee  ddaatteedd  DDeecceemmbbeerr  99,,  22000099,,  ffrroomm  [[rreeddaacctteedd]],,  iinn  wwhhiicchh  aann  
eexxppllaannaattiioonn  wwaass  pprroovviiddeedd  rreeggaarrddiinngg  tthhee  ffuunnddss  ffoorr  SSYY  22000066  tthhrroouugghh  SSYY  22000099..    PPlleeaassee  rreeffeerr  ttoo  
tthhaatt  lleetttteerr  aass  iitt  pprroovviiddeess  aa  nnaarrrraattiivvee  eexxppllaannaattiioonn  rreeggaarrddiinngg  tthhee  aannsswweerrss  ttoo  qquueessttiioonn  1111  ffoorr  tthhee  
rreessppeeccttiivvee  yyeeaarrss  lliisstteedd  aabboovvee..    
TThhee  aabboovvee  ffuunnddss  ddoo  nnoott  iinncclluuddee  aaddddiittiioonnaall  ffuunnddss  tthhaatt  aarree  uusseedd  ttoo  pprroovviiddee  ffoorr  ttrraaiinneerrss  aanndd  CCLLIIPP  
ccooaacchheess  ttoo  wwoorrkk  wwiitthh  tteeaacchheerrss  rreeggaarrddiinngg  oouurr  eeaarrllyy  lliitteerraaccyy  iinntteerrvveennttiioonnss..      
DDiissttrriicctt  hhaass  uusseedd  DDIIBBEELLSS  pprrooggrraamm,,  wwhhiicchh  iiss  ccoosstt--eeffffeeccttiivvee  ((lliittttllee  ttoo  nnoo  cchhaarrggee))  aass  aa  rreesseeaarrcchh--
bbaasseedd  mmeetthhoodd  ooff  rreeaaddiinngg  aasssseessssmmeennttss..    DDiissttrriicctt  iiss  aallssoo  ccuurrrreennttllyy  wwoorrkkiinngg  ttoowwaarrddss  mmeeeettiinngg  tthhee  
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nneeeeddss  ooff  ssttuuddeennttss  wwiitthh  aa  nneeww  pprrooggrraamm  bbaasseedd  ooff  RRTTII  mmooddeell,,  wwhhiicchh  aaddddrreesssseess  ssttuuddeennttss  nneeeeddss  oonn  
ddiiffffeerreenntt  lleevveellss..  
TThhiiss  iiss  wwaaggeess  aanndd  bbeenneeffiittss  oonnllyy..  MMaatteerriiaallss  aanndd  ssuupppplliieess  aarree  nnoott  iinncclluuddeedd..  
EEnnrroolllleedd  AAcctt  6699  ffuunnddeedd  tthhiiss  uunnttiill  iitt  wwaass  rroolllleedd  iinnttoo  ffuunnddiinngg  ffoorrmmuullaa..  
TThhee  WW..SS..  2211--33--440011  mmoonniieess  aarree  ccuurrrreennttllyy  ppaarrtt  ooff  tthhee  BBlloocckk  GGrraanntt  FFuunndd  ttoo  ddiissttrriiccttss..    TThhee  yyeeaarrss  
bbeeffoorree  tthhaatt,,  eeaacchh  sscchhooooll  wwaass  aassssiiggnneedd  aa  ppaarrttiiccuullaarr  ssuumm  bbaasseedd  oonn  nneeeedd  bbyy  lliinnee  iitteemm  iinn  tthheeiirr  
sscchhooooll  bbuuddggeett..  
AAss  aa  ddiissttrriicctt  wwee  ddoo  nnoott  sseeppaarraatteellyy  ttrraacckk  eelleemmeennttaarryy  rreeaaddiinngg  iinn  oouurr  ggeenneerraall  ffuunndd  eexxppeennddiittuurreess  bbuutt  
tthhee  aammoouunnttss  aabboovvee  aarree  wwhhaatt  wweerree  eexxppeennddeedd  wwiitthh  ddoollllaarrss  pprroovviiddeedd  bbyy  tthhee  EERRAA6699  ffuunnddiinngg..  
TThheessee  aammoouunnttss  aarree  eessttiimmaatteess  bbaasseedd  oonn  sscchheedduulleess  tthhaatt  sshhooww  tthhaatt  7755%%  ooff  TTiittllee  II  ffuunnddss  aarree  ssppeenntt  
oonn  aasssseessssmmeenntt  aanndd  iinntteerrvveennttiioonn  ffoorr  rreeaaddiinngg..  IInn  aaddddiittiioonn,,  aa  rreeaaddiinngg  ggrraanntt  wwaass  aaccqquuiirreedd  iinn  SSYY  
22000055  aanndd  22000066,,  wwiitthh  aa  ccoonnttiinnuuaannccee  ooff  aa  rreeaaddiinngg  tteeaacchheerr  iinn  SSYY  22000077  aanndd  22000088..  AAggaaiinn,,  tthhee  
eessttiimmaattee  tthhaatt  7755%%  ooff  tthhee  tteeaacchheerr’’ss  ttiimmee  wwaass  ssppeenntt  oonn  ddeevveellooppmmeenntt  aanndd  iimmpplleemmeennttaattiioonn,,  aass  wweellll  
aass  aasssseessssmmeenntt  aanndd  iinntteerrvveennttiioonn,,  ooff  tthhee  rreeaaddiinngg  pprrooggrraamm..    
TThhee  DDiissttrriicctt  hhaass  ssppeenntt,,  aanndd  ccoonnttiinnuueess  ttoo  ssppeenndd,,  hhuunnddrreeddss  ooff  tthhoouussaannddss  ooff  ddoollllaarrss  eeaacchh  yyeeaarr  
eemmppllooyyiinngg  aanndd  ttrraaiinniinngg  tteeaacchheerrss  ttoo  tteeaacchh  oouurr  cchhiillddrreenn  ttoo  rreeaadd,,  aasssseessss  tthheeiirr  pprrooggrreessss,,  aanndd  ttoo  
ccrreeaattee  aanndd  iimmpplleemmeenntt  iinntteerrvveennttiioonnss  aanndd  eennrriicchhmmeennttss  ffoorr  tthheemm  bbaasseedd  oonn  tthhaatt  pprrooggrreessss..    TThhee  
eexxppeennddiittuurreess  rreeppoorrtteedd  hheerree  aarree  oonnllyy  tthhoossee    wwhhoossee  ffuunnddss  aarree  ttiieedd  ddiirreeccttllyy  ttoo  tthhee  ggrraanntt  ffrroomm  tthhee  
LLeeggiissllaattuurree  tthhaatt  tthhee  DDiissttrriicctt  rreecceeiivveedd  pprriioorr  ttoo  tthhee  PPiiccuuss  MMooddeell  aass  wwee  wweerree  iinnssttrruucctteedd  bbyy  eemmaaiill  
ffrroomm  tthhee  WWyyoommiinngg  DDeeppaarrttmmeenntt  ooff  EEdduuccaattiioonn  
YYeeaarrss  22000077--22000099  wweerree  nnoott  ttrraacckkeedd  ssiinnccee  tthhee  aaddvveenntt  ooff  tthhee  nneeww  ffuunnddiinngg  mmooddeell  
PPlleeaassee  rreeffeerr  ttoo  tthhee  aattttaacchheedd  ppaaggeess..  SSYY  22000011--SSYY22000022  aarree  pprriioorr  ttoo  mmyy  aaddmmiinniissttrraattiioonn..  TThheerree  wwaass  
lliittttllee  oorr  nnoo  eeffffoorrtt  mmaaddee  ttoo  iimmpprroovvee  rreeaaddiinngg  sskkiillllss  bbeeyyoonndd  wwhhaatt  tthhee  rreegguullaarr  eedduuccaattiioonn  tteeaacchheerrss  ddiidd  
iinn  tthheeiirr  KK--66  ccllaassssrroooomm..  
TThheessee  aarree  oonnllyy  eessttiimmaatteess  aass  wwee  kkeeeepp  ffiinnaanncciiaall  rreeccoorrddss  ffoorr  sseevveenn  yyeeaarrss..    IIff  wwee  wwoouulldd  hhaavvee  
kknnoowwnn  tthhiiss  iinnffoorrmmaattiioonn  wwaass  ggooiinngg  ttoo  bbee  nneeeeddeedd,,  wwee  ccoouulldd  hhaavvee  eessttaabblliisshheedd  aaccccoouunnttiinngg  
ssttrruuccttuurreess  ttoo  ttrraacckk  tthhee  eexxppeennddiittuurreess  aassssoocciiaatteedd  wwiitthh  tthhee  rreeaaddiinngg  aasssseessssmmeenntt  aanndd  iinntteerrvveennttiioonn  
pprrooggrraamm..  
TThheessee  eexxppeennddiittuurreess  rreefflleecctt  ssttaaffffiinngg  aallllooccaattiioonnss  ttoo  ssuuppppoorrtt  tthhee  rreeaaddiinngg  aasssseessssmmeenntt  aanndd  
iinntteerrvveennttiioonn  pprrooggrraamm..  PPrrooffeessssiioonnaall  DDeevveellooppmmeenntt  aanndd  ssuupppplliieess  wweerree  ssuuppppoorrtteedd  tthhrroouugghh  bbuuiillddiinngg  
aanndd  ddiissttrriicctt  lleevveell  bbuuddggeettss  aanndd  aarree  nnoott  iinncclluuddeedd..  PPlleeaassee  ccoonnttaacctt  uuss  iiff  yyoouu  nneeeedd  ffuurrtthheerr  
iinnffoorrmmaattiioonn..  
NNoo  rreeccoorrddss  pprriioorr  ttoo  22000044  ccaann  bbee  ffoouunndd  rreellaattiivvee  ttoo  tthhiiss  pprrooggrraamm..    
PPaarrtt  ttiimmee  ssaallaarryy  aanndd  bbeenneeffiittss  ffoorr  hhiigghhllyy  qquuaalliiffiieedd  rreeaaddiinngg  iinnssttrruuccttoorr..  
UUnnkknnoowwnn  
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Question 12 Feel free to provide additional comments related to the Reading Assessment 
and Intervention Program in your district or statewide.  

Comment Section 

 
WWee  ccoonnttiinnuuee  ttoo  aatttteenndd  aallll  ssttaattee  ssppoonnssoorreedd  wwoorrkksshhooppss  wwhhoossee  ffooccuuss  iiss  rreeaaddiinngg  iimmpprroovveemmeenntt..  WWee  
aarree  ddeetteerrmmiinneedd  ttoo  mmeeeett  oouurr  ddiissttrriicctt  aanndd  ssttaattee  rreeaaddiinngg  eexxppeeccttaattiioonnss..  OOuurr  ssttuuddeenntt’’ss  eedduuccaattiioonnaall  
ssuucccceessss  iiss  tthhee  ddeetteerrmmiinniinngg  ffaaccttoorr  wwhheenn  wwee  llooookk  aatt  pprrooggrraammss  ooff  iinntteerrvveennttiioonn..  
CCaammppbbeellll  CCoouunnttyy  SScchhooooll  DDiissttrriicctt  ccoonnttiinnuueess  ttoo  ffooccuuss  oonn  iimmpprroovviinngg  tthhee  qquuaalliittyy,,  eeffffeeccttiivveenneessss,,  
aanndd  ppaacciinngg  ooff  iinnssttrruuccttiioonn  ffoorr  tthhee  aatt--rriisskk  rreeaaddeerr..    TThhee  ddiissttrriicctt  iiss  ccoommmmiitttteedd  ttoo  pprroovviiddiinngg  tthhee  ttiimmee  
ffoorr  iinnssttrruuccttiioonn  nneecceessssaarryy  ttoo  bbrriinngg  aann  aatt--rriisskk  rreeaaddeerr  ttoo  ggrraaddee  lleevveell..    FFoorr  ssoommee  ssttuuddeennttss  tthhaatt  iiss  aa  
mmuullttii--yyeeaarr  eeffffoorrtt..    TThhee  ddiissttrriicctt  pprroovviiddeess  oonn--ggooiinngg  ssttaaffff  ddeevveellooppmmeenntt  ttoo  tthhee  lliitteerraaccyy  iinnssttrruuccttiioonnaall  
ssttaaffff,,  wwhheetthheerr  tthheeyy  aarree  cceerrttiiffiieedd  oorr  ccllaassssiiffiieedd..    TThhiiss  ssttaaffff  ddeevveellooppmmeenntt  cceenntteerrss  oonn  rreesseeaarrcchh  bbaasseedd  
bbeesstt  pprraaccttiicceess  aanndd  iinnssttrruuccttiioonnaall  pprrooggrraammss..    CCoollllaabboorraattiioonn  aammoonngg  tthhee  tteeaacchhiinngg  ssttaaffff  iiss  eexxppeecctteedd  
ssoo  tthhee  iinnssttrruuccttiioonn  mmaaxxiimmiizzeess  tthhee  ssttuuddeenntt’’ss  lleeaarrnniinngg  aanndd  aacchhiieevveemmeenntt..  
II  hhaavvee  sseenntt  wwiitthh  tthhiiss  eemmaaiill  aa  ccooppyy  ooff  oouurr  EEaarrllyy  LLiitteerraaccyy  PPllaann..    TThhiiss  iiss  aa  ccoommpprreehheennssiivvee  ppllaann  
tthhaatt  iinncclluuddeess  aa  ccooppyy  ooff  oouurr  aasssseessssmmeennttss,,  iinntteerrvveennttiioonnss,,  IInnddiivviidduuaall  RReeaaddiinngg  PPllaannss,,  eettcc..  IIff  yyoouu  
hhaavvee  aannyy  qquueessttiioonnss,,  pplleeaassee  ffeeeell  ffrreeee  ttoo  ccoonnttaacctt  uuss..    TThhaannkk  yyoouu..      
CCCCSSDD##11  aaddmmiinniissttrraattiioonn  lleeaaddeerrsshhiipp  mmaakkeess  eeaarrllyy  lliitteerraaccyy  aa  pprriioorriittyy..  RReessoouurrcceess  aarree  mmaaddee  rreeaaddiillyy  
aavvaaiillaabbllee  ffoorr  tteeaacchheerrss  aanndd  PPaarraa  eedduuccaattoorrss  ttoo  rreecceeiivvee  ttrraaiinniinngg,,  wwhhiicchh  ooppttiimmiizzeess  iinnssttrruuccttiioonnaall  aanndd  
lleeaarrnniinngg  ttiimmee..    
TThhiiss  pprrooggrraamm  nneeeeddss  aa  ccoommpplleettee  rreebbuuiilldd..  IItt  ccoonnfflliiccttss,,  ccoonnttrraaddiiccttss,,  ccoonnffuusseess  wwiitthh  TTiittllee  OOnnee  
pprrooggrraammss  aanndd  RRTTII  aanndd  SSPPEEDD  pprrooggrraammss..  TThheerree  iiss  nnoo  ccoooorrddiinnaattiioonn,,  tthhiiss  dduupplliiccaattiioonn  ooff  eeffffoorrtt..  II  
ssuuggggeesstt  ssttooppppiinngg  ffuunnddiinngg  tthhiiss  pprrooggrraamm  aanndd  sseeee  iiff  rreeaaddiinngg  ssccoorreess  oonn  PPAAWWSS  cchhaannggee..  II''llll  gguueessss  
tthheeyy  wwoonn''tt..  
FFCCSSDD##22  iiss  vveerryy  aaccttiivvee  wwiitthh  rreeaaddiinngg  aasssseessssmmeenntt  aanndd  IInntteerrvveennttiioonn..  AA  ssttrroonngg  OOPPEENN  CCOOUURRTT  ccoorree  
ccuurrrriiccuulluumm  iiss  iinn  ppllaaccee..  DDuuee  ttoo  tthhee  bbii--wweeeekkllyy  DDIIBBEELLSS  pprrooggrreessss  mmoonniittoorriinngg  ssttaaffff  iiss  aabbllee  ttoo  ppllaann  
iinntteerrvveennttiioonn  ssttrraatteeggiieess  aaccccoorrddiinngg  ttoo  eeaacchh  iinnddiivviidduuaall  ssttuuddeennttss  nneeeeddss..  TThhee  MMAAPP  ssccoorreess  aarree  uusseedd  ttoo  
aaddddrreessss  wweeaakk  aarreeaass  iinn  rreeaaddiinngg,,  bbootthh  aass  aa  KK--55  iissssuuee  aanndd  iinnddiivviidduuaall  nneeeeddss..  
WWyyoommiinngg  IInnddiiaann  EElleemmeennttaarryy  sscchhooooll  iiss  ffoolllloowwiinngg  tthhee  RReeaaddiinngg  FFiirrsstt  MMooddeell..  WWee  aarree  uussiinngg  tthhee  
RReeaaddiinngg  mmaasstteerryy  PPlluuss  ccuurrrriiccuulluumm  ffoorr  ssttuuddeennttss  nnoott  oonn  aa  ggrraaddee  lleevveell  aanndd  tthhee  RRiiggbbyy  rreeaaddiinngg  
pprrooggrraamm  ffoorr  ssttuuddeennttss  wwhhoo  tteesstt  oonn  ggrraaddee  lleevveell..  SSttuuddeennttss  rreecceeiivvee  rreeaaddiinngg  iinnssttrruuccttiioonn  aatt  tthheeiirr  
aabbiilliittyy  lleevveell  iinn  ssmmaallll  ggrroouupp  rreeaaddiinngg  iinnssttrruuccttiioonn  bbaasseedd  oonn  ddaattaa..  TThhee  aasssseessssmmeenntt  ttooooll  uusseedd  ffoorr  
rreeaaddiinngg  iiss  tthhee  DDIIBBEELLSS  tthhaatt  aasssseesssseess  ssttuuddeenntt  oonn  ggrraaddee  lleevveell  ttoo  ddeetteerrmmiinnee  tthheeiirr  lleevveell  ooff  
iinnssttrruuccttiioonn..  TThhee  mmeeaannss  ooff  aasssseessssmmeenntt  iinncclluuddee  tthhee  eelleeccttrroonniicc  vveerrssiioonn  ((ppaallmm  ppiilloottss))  ooff  tthhee  
DDIIBBEELLSS  aasssseessssmmeenntt  ttoo  eelliimmiinnaattee  eerrrroorrss  aanndd  gguuaarraanntteeee  vvaalliiddiittyy  ooff  tthhee  aasssseessssmmeenntt  
((mmyyccllaasssshhoommee..ccoomm  aanndd  mmyyccllaassssddiirreecctt))..  TThhee  ggrroouuppss  iinncclluuddee  IInntteennssiivvee  aanndd  SSttrraatteeggiicc,,  wwhhiicchh  aarree  
bbootthh  bbeellooww  ggrraaddee  lleevveell,,  aanndd  bbeenncchhmmaarrkk  ((ggrraaddee  lleevveell))..  TThhee  ssttuuddeennttss  aarree  bbeenncchhmmaarrkk  tteesstteedd  tthhrreeee  
ttiimmeess  yyeeaarr  aanndd  pprrooggrreessss  iiss  mmoonniittoorreedd  oonn  tthheeiirr  iinnssttrruuccttiioonnaall  rreeaaddiinngg  lleevveell  eevveerryy  ttwwoo  wweeeekkss  
tthhrroouugghhoouutt  tthhee  yyeeaarr  bbyy  tthhee  DDIIBBEELLSS  aasssseessssmmeenntt  tteeaamm..  SSttuuddeennttss  aarree  pprrooggrreessss  mmoonniittoorreedd  uussiinngg  
DDIIBBEELLSS  aanndd  aasssseesssseedd  iinn  tthheeiirr  pprrooggrraamm  aasssseessssmmeennttss,,  rreeaaddiinngg  mmaasstteerryy  pprrooggrraamm  wwhhiicchh  iinncclluuddeess  
cchheecckkoouuttss  aanndd  mmaasstteerryy  tteessttss..  TThhee  ssiittee  bbaasseedd  RReeaaddiinngg  ccooaacchheess  aarree  rreessppoonnssiibbllee  ffoorr  tthhee  mmoonniittoorriinngg  
ooff  tthhee  ffiiddeelliittyy  ooff  iimmpplleemmeennttaattiioonn  ooff  tthhee  ccuurrrriiccuulluumm  tthhrroouugghh  oobbsseerrvvaattiioonn  aanndd  ssiiddee--bbyy--ssiiddee  
ccooaacchhiinngg..  TThhee  RReeaaddiinngg  ccooaacchheess  aallssoo  aassssiisstt  iinn  tthhee  ttrraaiinniinngg  aanndd  mmooddeelliinngg  ooff  bbeesstt  tteeaacchhiinngg  
pprraaccttiicceess  ooff  ssaaiidd  ccuurrrriiccuulluumm..  TThhee  ssttaaffff  mmeeeettss  wwiitthh  tthhee  RReeaaddiinngg  CCooaacchheess  tthhrroouugghhoouutt  tthhee  yyeeaarr  iinn  
ggrraaddee  lleevveell  mmeeeettiinnggss  ttoo  ddiissccuussss  ccuurrrriiccuulluumm,,  ssttuuddeenntt  aacchhiieevveemmeenntt,,  aasssseessssmmeenntt  aanndd  ccoonncceerrnnss..  
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WWiitthhiinn  tthheessee  mmeeeettiinnggss  aann  iinnffoorrmmaattiivvee  mmeeaannss  ooff  ddiissccuussssiioonn  ddeetteerrmmiinneess  wwhhiicchh  ssttuuddeennttss  nneeeedd  ttoo  bbee  
""ddoouubbllee  ddoosseedd""  ((dduurriinngg  aa  ttwweennttyy  mmiinnuuttee  rreeaaddiinngg  iinntteerrvveennttiioonn  ttiimmee  ootthheerr  tthhaann  tthhee  llaanngguuaaggee  aarrttss  
bblloocckk))  oorr  ""ttrriippllee  ddoosseedd""  ((aafftteerr  sscchhooooll  ttuuttoorriinngg))  ttoo  iimmpprroovvee  ssttuuddeenntt  aacchhiieevveemmeenntt..  OOuurr  ddiissttrriicctt  
iimmpplleemmeennttss  aa  tthhrreeee--ttiieerr  iinntteerrvveennttiioonn  mmooddeell  tthhaatt  ffooccuusseess  oonn  oouurr  eexxppeeccttaattiioonn  ooff  mmeeeettiinngg  aallll  
ssttuuddeennttss’’  nneeeeddss  aanndd  iinnssttrruuccttiinngg  tthheemm  oonn  tthheeiirr  iinnddiivviidduuaall  iinnssttrruuccttiioonnaall  lleevveell..  TTiieerr  11  ccoonnssiissttss  ooff  aa  
sseevveennttyy  ffiivvee  mmiinnuuttee  bblloocckk  ffoorr  rreeaaddiinngg  iinnssttrruuccttiioonn  bbaasseedd  oonn  iinnddiivviidduuaall  nneeeeddss  aanndd  aabbiilliittyy  lleevveell..  
TTiieerr  22  iiss  aa  2200  mmiinnuuttee  ddaaiillyy  rreeaaddiinngg  iinntteerrvveennttiioonn  ttiimmee  ((ddoouubbllee  ddoossee))  wwhheerree  tthhee  KK--22  ssttuuddeennttss  
rreettuurrnn  bbaacckk  ttoo  tthheeiirr  rreeaaddiinngg  ggrroouuppss  ffoorr  aaddddiittiioonnaall  iinnssttrruuccttiioonn  uussiinngg  CCoonnnneeccttiioonnss,,  TToouucchh  aanndd  
SSaayy,,  pphhoonniiccss  bboooosstt  aanndd  tthhee  RReeaadd  NNaattuurraallllyy  llaabb..  TThhee  33--55  ssttuuddeennttss  aarree  ""ddoouubbllee  ddoosseedd""  tthhrroouugghh  
ppuullll  oouutt  iinn  tthhee  RReeaadd  NNaattuurraallllyy  oorr  ssmmaallll  ggrroouupp  iinnssttrruuccttiioonn  aass  nneeeeddeedd..  TThhee  TTiieerr  33  iinncclluuddeess  oouurr  
AAfftteerr  SScchhooooll  ttuuttoorriinngg  pprrooggrraamm  wwhhiicchh  iiss  aa  ""ttrriippllee  ddoossee""  ooff  rreeaaddiinngg..  WWee  aarree  uuttiilliizziinngg  tthhee  RReeaadd  
NNaattuurraallllyy  llaabb,,  pphhoonniiccss  bboooosstt  aanndd  ssmmaallll  ggrroouupp  iinnssttrruuccttiioonn  ttoo  iinnccrreeaassee  ssttuuddeenntt  aacchhiieevveemmeenntt..  
SSttuuddeennttss  aarree  aallssoo  ddiiaaggnnoosseedd  iinn  KKiinnddeerrggaarrtteenn  tthhrroouugghh  ffiifftthh  ggrraaddee  oonn  tthhee  PPrree--RReeaaddiinngg  SSkkiillllss  
DDiiaaggnnoossttiicc  SSuurrvveeyy  aatt  tthhee  bbeeggiinnnniinngg  aanndd  mmiiddddllee  ooff  tthhee  yyeeaarr  ttoo  ggiivvee  rreeaaddiinngg  iinnssttrruuccttoorrss  aa  bbaasseelliinnee  
ooff  iinnddiivviidduuaall  ssttuuddeennttss''  ssttrreennggtthhss  aanndd  wweeaakknneesssseess..  TThhee  ssttaattee  PPAAWWSS  aasssseessssmmeenntt  wwiillll  aallssoo  bbee  
aaddmmiinniisstteerreedd  ttoo  tthhee  tthhiirrdd,,  ffoouurrtthh,,  aanndd  ffiifftthh  ggrraaddeess  aatt  tthhee  eenndd  ooff  tthhee  yyeeaarr  ttoo  ddeetteerrmmiinnee  ""aaddeeqquuaattee  
yyeeaarrllyy  pprrooggrreessss""  ooff  ssttuuddeennttss..    AAss  ssttaatteedd  iinn  qquueessttiioonn  ##77,,  wwee  aarree  uussiinngg  tthhee  DDIIBBEELLSS  aass  ppeerr  
rreeccoommmmeennddaattiioonn  ooff  tthhee  WWDDEE  iinnddiiccaattiinngg  aa  ssttrroonngg  ccoorrrreellaattiioonn  ((..77))  bbeettwweeeenn  DDIIBBEELLSS  aanndd  tthhee  
PPAAWWSS  ssccoorreess..  WWee  wweerree  ttoolldd  tthhaatt  ssttuuddeennttss  wwhhoo  ssccoorree  aatt  bbeenncchhmmaarrkk  oonn  tthhee  DDIIBBEELLSS  ssccoorree  
PPrrooffiicciieenntt  oonn  tthhee  PPAAWWSS..  LLaasstt  yyeeaarr  5511%%  ooff  oouurr  55tthh  ggrraaddeerrss  ssccoorreedd  oonn  tthhee  BBeenncchhmmaarrkk  lleevveell  aatt  
tthhee  eenndd  ooff  tthhee  yyeeaarr,,  hhoowweevveerr  oonnllyy  1111%%  ssccoorreedd  pprrooffiicciieenntt  oonn  tthhee  PPAAWWSS..  AA  ccaallll  hhaass  bbeeeenn  mmaaddee  
ttoo  tthhee  WWDDEE  aasskkiinngg  ffoorr  tthhee  ccoorrrreellaattiioonn  ddaattaa  aanndd  aaddddiittiioonnaall  rreeccoommmmeennddaattiioonnss  ffoorr  ssccrreeeenniinngg  oouurr  
NNaattiivvee  AAmmeerriiccaann  SSttuuddeennttss  aanndd  ssttuuddiieess  ooff  tthhee  ccoorrrreellaattiioonn  ddaattaa  wwhhiicchh  ddiidd  iinncclluuddee  NNaattiivvee  
AAmmeerriiccaann  SSttuuddeennttss  ((pplleeaassee  sseeee  aattttaacchheedd  DDIIBBEELLSS  BBeenncchhmmaarrkk  rreessuullttss  CCoommppaarriissoonn  CChhaarrtt  --  bbyy  
ggrraaddee  lleevveell  ffoorr  22000088--0099  sscchhooooll  yyeeaarr))  
AA  ccoommpplleettee  eexxppllaannaattiioonn  rreeggaarrddiinngg  tthhee  RReeaaddiinngg  AAsssseessssmmeenntt  aanndd  IInntteerrvveennttiioonn  ffuunnddss  aallllooccaatteedd  ttoo  
tthhee  ddiissttrriicctt  iiss  ffoouunndd  iinn  aa  lleetttteerr  ttoo  tthhee  LLSSOO  ddaatteedd  DDeecceemmbbeerr  99,,  22000099..  PPlleeaassee  rreeffeerr  ttoo  tthhaatt  lleetttteerr  
ffoorr  aaddddiittiioonnaall  iinnffoorrmmaattiioonn..  
SSiinnccee  tthhee  bbeeggiinnnniinngg  ooff  RReeaaddiinngg  FFiirrsstt  iinn  22000077  oouurr  ddiissttrriicctt  DDIIBBEELLSS  ssccoorreess  iinnccrreeaasseedd  
ddrraammaattiiccaallllyy..  TThhee  ppeerrcceennttaaggee  ooff  ssttuuddeennttss  wwhhoo  mmaaddee  bbeenncchhmmaarrkk  iinn  tthhee  sspprriinngg  ooff  22000077==22000099  iiss::  
KKiinnddeerrggaarrtteenn  2200%%  ttoo  6600%%,,  FFiirrsstt  ggrraaddee  2255%%  ttoo  7722%%,,  SSeeccoonndd  ggrraaddee  4411%%  ttoo  6622%%,,  aanndd  tthhiirrdd  
ggrraaddee  1100%%  ttoo  5566%%..    
YYeeaarrss  22000011  tthhrroouugghh  22000066  --tthhee  ddiissttrriicctt  ooppeerraatteedd  iinn  aalliiggnnmmeenntt  wwiitthh  tthhee  CCeellll--  CCoommpprreehheennssiivvee  
EEaarrllyy  LLiitteerraaccyy  LLeeaarrnniinngg  aanndd  RReeaaddiinngg  RReeccoovveerryy  pprrooggrraammss  ssuuppppoorrtteedd  tthhrroouugghh  CCSSRRPP--  
CCoommpprreehheennssiivvee  SScchhooooll  RReeffoorrmm  PPrrooggrraamm  ggrraanntt  ffuunnddiinngg..    WWhheenn  ssttuuddeenntt  pprrooggrreessss  iinnddiiccaatteedd  nneeeedd  
ffoorr  ffuurrtthheerr  iimmpprroovveemmeenntt,,  tthhee  ddiissttrriicctt  mmoovveedd  ttoo  bbeeccoommiinngg  aa  RReeaaddiinngg  FFiirrsstt  SScchhooooll  iinn  22000077  
SSppeenntt  $$225500,,000000  ddiirreeccttllyy  pplluuss  aann  aaddddiittiioonnaall  eessttiimmaattee  ooff  $$5500,,000000  yyeeaarrllyy  ffoorr  ssuubbssttiittuutteess  ffoorr  
tteeaacchheerrss  ddooiinngg  rreeaaddiinngg  mmeeeettiinnggss  aanndd  ssccrreeeenniinnggss..  AApppprrooxxiimmaatteellyy  3355  tteeaacchheerrss  ffoorr  eelleemmeennttaarryy  
ddooiinngg  rreeaaddiinngg  ffoorr  aapppprrooxxiimmaatteellyy  2255%%  ooff  tthheeiirr  ddaayy  eeqquuaall  aapppprrooxxiimmaatteellyy  $$550000,,000000  ttoo  $$775500,,000000  
yyeeaarrllyy..    TThhiiss  ddooeess  nnoott  iinncclluuddee  ppaarraa’’ss  ttrraaiinneedd  iinn  rreeaaddiinngg..  
IIss  tthhiiss  ggooiinngg  ttoo  ccoonnttiinnuuee  ttoo  bbee  aann  uunnffuunnddeedd  mmaannddaattee??  LLeett''ss  ggeett  bbaacckk  ttoo  pprroovviiddiinngg  ffuunnddiinngg..  
WWee  aapppprreecciiaattee  tthhaatt  tthhee  LLeeggiissllaattuurree  hhaass  ttaakkeenn  ssuucchh  aann  iinntteerreesstt  iinn  eeaarrllyy  rreeaaddiinngg..  TThheeiirr  lleeaaddeerrsshhiipp  
iinn  ssuuppppoorrttiinngg  sscchhoooollss  iinn  eeaarrllyy  rreeaaddiinngg  iinntteerrvveennttiioonnss  iiss  ccoommmmeennddaabbllee..  IInn  NNCCSSDD,,  tthhee  jjoouurrnneeyy  
ttoowwaarrddss  eeaarrllyy  iiddeennttiiffiiccaattiioonn  aanndd  iinntteerrvveennttiioonn  hhaass  cchhaannggeedd  tthhee  wwaayy  wwee  ddoo  bbuussiinneessss..    TThheerree  iiss  
rroooomm  ffoorr  iimmpprroovveemmeenntt  bbuutt  iitt  iiss  aa  ttoopp  pprriioorriittyy  aanndd  tthhee  nnuummbbeerr  oonnee  ggooaall  iinn  oouurr  DDiissttrriicctt  SSttrraatteeggiicc  
PPllaann..    
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WWhhaatt  hhaass  ddeevveellooppeedd  ffrroomm  tthhee  EEaarrllyy  LLiitteerraaccyy  PPrrooggrraamm  iiss  tthhaatt  oouurr  pprrooggrraamm  hhaass  bbeetttteerr  iiddeennttiiffiieedd  
aannyy  ssttuuddeenntt  ssttrruugggglliinngg  ttoo  ppeerrffoorrmm  aatt  ggrraaddee  lleevveell  iinn  tthhee  DDiissttrriicctt..    TThhiiss  wwoorrkk  wwiillll  bbeenneeffiitt  aallll  ooff  
oouurr  ssttrruugggglliinngg  ssttuuddeennttss  aanndd  pprroovviiddee  tthheemm  wwiitthh  aa  ssttrroonngg  rreeaaddiinngg  ffoouunnddaattiioonn  wwhhiicchh  wwee  aallll  kknnooww  
wwiillll  pprroommoottee  tthhee  ssttuuddeennttss  ttoo  ccoonnttiinnuuee  tthheeiirr  eedduuccaattiioonn  rraatthheerr  tthhaann  ddrroopp  oouutt..  
PPrriioorr  ttoo  tthhee  ccuurrrreenntt  yyeeaarr,,  tthhee  ddiissttrriicctt  oonnllyy  rreeppoorrtteedd  tthhee  TTiieerr  33  iinntteerrvveennttiioonnss  ttoo  aaddddrreessss  iinntteennssiivvee  
ssttuuddeennttss..    BBeeggiinnnniinngg  tthhiiss  yyeeaarr  aallll  ssttuuddeennttss  bbeellooww  tthhee  bbeenncchhmmaarrkkss  wwiillll  bbee  rreeppoorrtteedd  ttoo  tthhee  WWDDEE..  
IIff  ffuunnddiinngg  ffoorr  RRAAII  iiss  ttoo  bbee  mmaaddee  aavvaaiillaabbllee,,  wwiillll  iitt  bbee  wwiitthhiinn  tthhee  ffuunnddiinngg  mmooddeell  aanndd  wwiillll  
gguuiiddeelliinneess  bbee  pprroovviiddeedd??  IIff  iitt  ggooeess  iinnttoo  tthhee  ffuunndd  mmooddeell  aallll  sscchhooooll  ddiissttrriiccttss  sshhoouulldd  rreecceeiivvee  aatt  lleeaasstt  
oonnee  FFTTEE  rreeaaddiinngg  tteeaacchheerr..  
WWee  aarree  ddeevveellooppiinngg  aa  bbuuiillddiinngg  lleevveell  SSWWAATT  tteeaamm  ttoo  hheellpp  wwiitthh  DDIIBBEELLSS  tteessttiinngg  wwiinnddoowwss  ttoo  
mmiinniimmiizzee  iimmppaacctt  oonn  ccllaassssrroooomm  rreeaaddiinngg  iinnssttrruuccttiioonn..  
NNoonnee  
OOvveerr  tthhee  ppaasstt  tthhrreeee  yyeeaarrss  mmuucchh  eeffffoorrtt  hhaass  bbeeeenn  eexxtteennddeedd  bbootthh  iinn  pprrooggrraamm  ddeessiiggnn  aanndd  
pprrooffeessssiioonnaall  ddeevveellooppmmeenntt  iinn  tthhee  aarreeaa  iinn  rreeaaddiinngg..    
OOuurr  iinntteerrvveennttiioonn  pprrooggrraammss  aarree  ccoooorrddiinnaatteedd  wwiitthh  oouurr  ccllaassssrroooomm  ccuurrrriiccuullaarr  bbaallaanncceedd  lliitteerraaccyy  
pprrooggrraamm  ssoo  tthhaatt  ssttuuddeennttss  aarree  ccoollllaabboorraattiivveellyy  ssuuppppoorrtteedd  wwiitthh  aa  ccoommmmoonn  aapppprrooaacchh  aanndd  
vvooccaabbuullaarryy..  
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Selected Statutes 
 

- B-1 - 

ARTICLE 4 - READING ASSESSMENT AND INTERVENTION 
 
21-3-401.  Reading assessment and intervention. 
 
(a)  Each school district shall design and implement a reading screening program that measures 
student reading progress in grades one (1) and two (2). The screening program shall be designed 
by each school district aligned to the statewide educational program standards and shall 
specifically screen for student performance in reading at grades one (1) and two (2). 
 
(b)  Students not screening successfully shall be assessed to identify the specific reading problem 
and determine its nature. Students not showing appropriate reading competence shall be placed 
on an individualized reading plan to remedy the reading related difficulty utilizing an 
appropriate research based intervention program. For students under an individualized 
education program (IEP) which addresses reading difficulties, the IEP shall be deemed sufficient 
to meet the requirements of this subsection and no additional plan shall be required. For school 
year 2002-2003 and each school year thereafter, each district shall annually report to the 
department of education on the progress toward reaching the goal of eighty-five percent (85%) of 
identified students being reading proficient. The report shall include longitudinal data on all 
students in grades one (1) through four (4) identified for intervention. If the goal is not reached, 
the district shall report the reason the goal was not reached and the steps being taken by the 
district to solve the problem. 
 
 
 
(Wyoming Constitution) 97-7-014.  Supervision of schools entrusted to state superintendent of 
public instruction. 
 
The general supervision of the public schools shall be entrusted to the state superintendent of 
public instruction, whose powers and duties shall be prescribed by law. 
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21-2-202.  Duties of the state superintendent. 
 
(a)  In addition to any other duties assigned by law, the state superintendent shall:  
 
(i)  Make rules and regulations, consistent with this code, as may be necessary or desirable for 
the proper and effective administration of the state educational system. Nothing in this section 
shall be construed to give the state superintendent rulemaking power in any area specifically 
entrusted to the state board. 
 
 
 
21-2-203.  School district data collection and funding model administration; duties and 
responsibilities specified; data advisory committee; school district compliance. 
 
(a)  The department shall collect data for the state's school finance system and in accordance 
with rule and regulation of the state superintendent, administer the Wyoming education resource 
block grant model adopted by the Wyoming legislature pursuant to W.S. 21-13-309. As used in 
this section, "school finance system" means all statutes related to the terms and conditions under 
which funds from Wyoming sources are made available under Wyoming law to the public 
schools for school operations. The school finance system established following a 1995 Wyoming 
supreme court decision, and subsequently modified and recalibrated as required under W.S. 21-
13-309(t), is extremely complex and requires timely and accurate data to be administered fairly 
and accurately.  It is essential that a single entity be established to ensure that fair and accurate 
administration is accomplished. 
 
 
 
21-2-203.  School district data collection and funding model administration; duties and 
responsibilities specified; data advisory committee; school district compliance. 
 
(d)  The state superintendent of public instruction shall establish an advisory committee 
consisting of not less than seven (7) members. This advisory committee shall have representatives 
from among Wyoming school districts, other state agencies involved in the administration of the 
school finance system, shall include the director of the department of audit or his designee, and 
shall include at least one (1) representative from the independent auditor community within the 
state. The committee shall meet at least twice annually and at the call of the state superintendent 
or his designee. The duties of the advisory committee are to: 
 
(i)  Recommend modifications to department rules, policies, practices and procedures to improve 
the accuracy of data and to improve the efficiency of the data collection process and the 
administration of the school finance system generally; 
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(ii)  Since accurate, timely data is essential for fair administration of the school finance system, 
recommend rules or other means to ensure districts comply with data reporting and other 
requirements necessary for administration of the school finance system, including proposing 
modifications to subsection (e) of this section; 
 
(iii)  Serve as ongoing forum for communications between the department and school districts 
with respect to the administration of the school finance system. 
 
 
 
21-13-307. Eligibility to share in distribution of money from foundation account; mandatory 

financial reporting. 
 
(b)  Each district shall provide financial reports to the department on forms and in such manner 
required by the department under W.S. 21-2-203 and by rules and regulations promulgated by 
the state superintendent of public instruction pursuant to this article. In administering this 
article, the state superintendent may conduct audits of information submitted by districts under 
this article as necessary to administer and perform computations pertaining to the cost 
components within the education resource block grant model, and may, after consulting and 
negotiating with the school district, correct the information reported by districts under this 
article to fairly and accurately reflect the data type, classification and format necessary to 
perform computations required to administer the school finance system established under this 
article. 
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APPENDIX C 

PAWS Scores:  SY 2005 through SY 2008 
 

- C-1 - 

To protect individual student confidentiality, results are not reported 
for 5 or fewer students and performance percentages are capped at 
5% and 95%. 

 
Public PAWS Results - State Level - Aggregated 

           

School Year    Grade   Subject   

Number 
of 

Students 
Tested 

Participation 
Rate 

Percent 
Below 
Basic 

Percent 
Basic 

Percent 
Proficient

Percent 
Advanced

Percent 
Basic 
and 

Below 

Percent 
Proficient 

and 
Advanced

2005-06 03 Math 6090 - 
6099 

99.7% 7.3% 17.8% 56.4% 18.4% 25.2% 74.8%

2005-06 03 Reading 6080 - 
6089 

99.6% 9.6% 28.8% 50.3% 11.3% 38.4% 61.6%

2005-06 03 Writing 6060 - 
6069 

99.2% 20.8% 37.9% 33.5% 7.8% 58.7% 41.3%

2005-06 04 Math 6170 - 
6179 

99.6% 9.3% 17.3% 56.1% 17.4% 26.5% 73.5%

2005-06 04 Reading 6160 - 
6169 

99.5% 9.5% 26.0% 49.1% 15.4% 35.5% 64.5%

2005-06 04 Writing 6150 - 
6159 

99.4% 11.6% 41.4% 40.0% 7.0% 53.0% 47.0%

2005-06 05 Math 5970 - 
5979 

99.6% 11.9% 21.9% 49.5% 16.7% 33.8% 66.2%

2005-06 05 Reading 5960 - 
5969 

99.6% 8.9% 24.8% 48.3% 17.9% 33.8% 66.2%

2005-06 05 Writing 5950 - 
5959 

99.4% 19.0% 43.0% 33.8% 4.3% 62.0% 38.0%
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2005-06 06 Math 6320 - 

6329 
99.5% 12.3% 16.0% 52.6% 19.1% 28.3% 71.7%

2005-06 06 Reading 6320 - 
6329 

99.5% 10.8% 26.2% 48.2% 14.9% 36.9% 63.1%

2005-06 06 Writing 6290 - 
6299 

99.1% 12.1% 41.8% 39.8% 6.3% 53.9% 46.1%

2005-06 07 Math 6550 - 
6559 

99.3% 17.9% 21.5% 44.7% 15.9% 39.4% 60.6%

2005-06 07 Reading 6550 - 
6559 

99.4% 12.0% 24.6% 46.5% 16.9% 36.6% 63.4%

2005-06 07 Writing 6520 - 
6529 

98.8% 15.9% 35.4% 42.2% 6.5% 51.3% 48.7%

2005-06 08 Math 6700 - 
6709 

99.3% 22.9% 22.7% 40.8% 13.7% 45.5% 54.5%

2005-06 08 Reading 6690 - 
6699 

99.2% 12.0% 26.1% 47.3% 14.6% 38.1% 61.9%

2005-06 08 Writing 6670 - 
6679 

98.9% 7.5% 27.2% 57.3% 8.0% 34.8% 65.2%

2005-06 11 Math 5960 - 
5969 

97.2% 13.7% 28.1% 45.3% 12.8% 41.8% 58.2%

2005-06 11 Reading 5940 - 
5949 

96.9% 13.8% 23.3% 48.3% 14.6% 37.1% 62.9%

2005-06 11 Writing 5900 - 
5909 

96.2% 13.4% 28.0% 44.7% 13.9% 41.4% 58.6%
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To protect individual student confidentiality, results are not reported 
for 5 or fewer students and performance percentages are capped at 
5% and 95%. 

 
Public PAWS Results - State Level - Aggregated 

           

School Year   Grade    Subject   

Number 
of 

Students 
Tested 

Participation 
Rate 

Percent 
Below 
Basic 

Percent 
Basic 

Percent 
Proficient

Percent 
Advanced

Percent 
Basic 
and 

Below 

Percent 
Proficient 

and 
Advanced

2006-07 03 Math 6360 - 
6369 

99.5% 1.2% 7.3% 55.7% 35.9% 8.4% 91.6%

2006-07 03 Reading 6360 - 
6369 

99.6% 2.3% 21.2% 62.2% 14.3% 23.4% 76.6%

2006-07 03 Writing 6350 - 
6359 

99.5% 6.7% 27.7% 49.5% 16.1% 34.4% 65.6%

2006-07 04 Math 6240 - 
6249 

99.8% 3.9% 9.6% 57.3% 29.2% 13.5% 86.5%

2006-07 04 Reading 6230 - 
6239 

99.8% 4.4% 19.0% 56.1% 20.5% 23.4% 76.6%

2006-07 04 Writing 6220 - 
6229 

99.6% 5.3% 30.5% 50.7% 13.5% 35.8% 64.2%

2006-07 05 Math 6290 - 
6299 

99.7% 5.4% 17.3% 60.3% 17.0% 22.7% 77.3%

2006-07 05 Reading 6290 - 
6299 

99.6% 4.8% 20.0% 60.6% 14.6% 24.8% 75.2%

2006-07 05 Writing 6290 - 
6299 

99.6% 11.9% 33.5% 45.0% 9.6% 45.4% 54.6%

2006-07 06 Math 6120 - 
6129 

99.6% 5.9% 13.4% 59.6% 21.1% 19.3% 80.7%

2006-07 06 Reading 6120 - 
6129 

99.7% 5.0% 19.6% 58.7% 16.7% 24.5% 75.5%

2006-07 06 Writing 6120 - 
6129 

99.6% 5.0% 29.6% 50.9% 14.5% 34.7% 65.3%

2006-07 07 Math 6490 - 
6499 

99.4% 9.0% 19.6% 56.2% 15.2% 28.6% 71.4%

2006-07 07 Reading 6470 - 
6479 

99.3% 5.6% 21.7% 62.3% 10.4% 27.3% 72.7%
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2006-07 07 Writing 6470 - 

6479 
99.2% 7.8% 26.6% 56.7% 9.0% 34.3% 65.7%

2006-07 08 Math 6600 - 
6609 

99.3% 18.6% 20.1% 49.8% 11.5% 38.7% 61.3%

2006-07 08 Reading 6590 - 
6599 

99.3% 4.6% 19.9% 63.1% 12.4% 24.5% 75.5%

2006-07 08 Writing 6590 - 
6599 

99.2% 3.7% 16.9% 67.0% 12.4% 20.6% 79.4%

2006-07 11 Math 5950 - 
5959 

98.1% 8.3% 27.2% 52.9% 11.6% 35.5% 64.5%

2006-07 11 Reading 5960 - 
5969 

98.2% 7.4% 18.3% 58.1% 16.3% 25.6% 74.4%

2006-07 11 Writing 5920 - 
5929 

97.6% 7.3% 19.4% 51.0% 22.3% 26.7% 73.3%

Page 1 of 1 
 

 Wyoming Department of 
Education  

 Report generated on: Wednesday, January 06, 2010, 11:32 
AM 

 



Reading Assessment and Intervention Program Page C-5 

 
 

To protect individual student confidentiality, results are not reported 
for 5 or fewer students and performance percentages are capped at 
5% and 95%. 

 
Public PAWS Results - State Level - Aggregated 

           

School Year   Grade    Subject   

Number 
of 

Students 
Tested 

Participation 
Rate 

Percent 
Below 
Basic 

Percent 
Basic 

Percent 
Proficient

Percent 
Advanced

Percent 
Basic 
and 

Below 

Percent 
Proficient 

and 
Advanced

2007-08 03 Math 6420 - 
6429 

99.3% 4.0% 12.6% 61.3% 22.1% 16.6% 83.4%

2007-08 03 Reading 6410 - 
6419 

99.3% 9.7% 28.7% 50.6% 11.1% 38.3% 61.7%

2007-08 03 Writing 6410 - 
6419 

99.2% 17.9% 41.1% 36.6% 4.4% 59.0% 41.0%

2007-08 04 Math 6460 - 
6469 

99.3% 8.8% 14.5% 51.4% 25.4% 23.2% 76.8%

2007-08 04 Reading 6460 - 
6469 

99.3% 3.8% 22.8% 51.1% 22.3% 26.6% 73.4%

2007-08 04 Writing 6460 - 
6469 

99.4% 16.3% 30.9% 47.5% 5.3% 47.2% 52.8%

2007-08 04 Science 6470 - 
6479 

99.3% 11.7% 37.4% 39.2% 11.7% 49.0% 51.0%

2007-08 05 Math 6330 - 
6339 

99.1% 8.7% 20.4% 48.4% 22.6% 29.1% 70.9%

2007-08 05 Reading 6330 - 
6339 

99.2% 7.7% 26.7% 55.6% 10.1% 34.4% 65.6%

2007-08 05 Writing 6330 - 
6339 

99.2% 25.9% 37.0% 34.7% 2.5% 62.9% 37.1%

2007-08 06 Math 6370 - 
6379 

99.4% 8.3% 13.5% 51.8% 26.4% 21.8% 78.2%

2007-08 06 Reading 6370 - 
6379 

99.3% 6.8% 23.1% 50.0% 20.1% 29.9% 70.1%

2007-08 06 Writing 6360 - 
6369 

99.3% 17.1% 35.5% 41.4% 6.0% 52.6% 47.4%

2007-08 07 Math 6230 - 
6239 

99.2% 10.7% 17.1% 49.2% 23.0% 27.8% 72.2%
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2007-08 07 Reading 6220 - 

6229 
99.3% 8.4% 26.7% 56.8% 8.1% 35.1% 64.9%

2007-08 07 Writing 6200 - 
6209 

99.0% 20.5% 31.8% 43.3% 4.3% 52.4% 47.6%

2007-08 08 Math 6520 - 
6529 

99.2% 15.5% 16.8% 47.5% 20.2% 32.3% 67.7%

2007-08 08 Reading 6510 - 
6519 

99.1% 6.0% 23.6% 58.0% 12.4% 29.5% 70.5%

2007-08 08 Writing 6500 - 
6509 

98.9% 18.0% 23.4% 54.3% 4.4% 41.4% 58.6%

2007-08 08 Science 6520 - 
6529 

99.0% 14.9% 38.7% 37.4% 9.0% 53.6% 46.4%

2007-08 11 Math 5960 - 
5969 

98.6% 7.1% 28.5% 55.5% 9.0% 35.6% 64.4%

2007-08 11 Reading 5940 - 
5949 

98.4% 10.2% 24.1% 49.9% 15.8% 34.2% 65.8%

2007-08 11 Writing 5910 - 
5919 

97.9% 12.0% 15.0% 58.0% 15.0% 27.0% 73.0%

2007-08 11 Science 5820 - 
5829 

96.3% 20.8% 38.8% 31.4% 9.0% 59.7% 40.3%

Page 1 of 1 
 

 Wyoming Department of 
Education  

 Report generated on: Wednesday, January 06, 2010, 11:33 
AM 

 



Reading Assessment and Intervention Program Page C-7 

 
 

To protect individual student confidentiality, results are not reported 
for 5 or fewer students and performance percentages are capped at 
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Public PAWS Results - State Level - Aggregated 

           

School Year   Grade    Subject   

Number 
of 

Students 
Tested 

Participation 
Rate 

Percent 
Below 
Basic 

Percent 
Basic 

Percent 
Proficient

Percent 
Advanced

Percent 
Basic 
and 

Below 

Percent 
Proficient 

and 
Advanced

2008-09 03 Math 6640 - 
6649 

99.7% 5.49% 13.61% 52.28% 28.62% 19.10% 80.90%

2008-09 03 Reading 6630 - 
6639 

99.7% 11.83% 34.46% 47.66% 6.05% 46.29% 53.71%

2008-09 03 Writing 6600 - 
6609 

99.3% 16.31% 28.33% 49.09% 6.27% 44.64% 55.36%

2008-09 04 Math 6610 - 
6619 

99.6% 9.25% 15.45% 55.29% 20.01% 24.70% 75.30%

2008-09 04 Reading 6600 - 
6609 

99.6% 4.89% 24.05% 49.41% 21.64% 28.95% 71.05%

2008-09 04 Writing 6590 - 
6599 

99.5% 20.17% 34.77% 38.07% 6.99% 54.94% 45.06%

2008-09 04 Science 6610 - 
6619 

99.6% 10.33% 39.20% 41.82% 8.65% 49.53% 50.47%

2008-09 05 Math 6680 - 
6689 

99.6% 7.85% 20.15% 50.57% 21.43% 28.00% 72.00%

2008-09 05 Reading 6670 - 
6679 

99.6% 8.35% 28.88% 49.96% 12.82% 37.23% 62.77%

2008-09 05 Writing 6670 - 
6679 

99.6% 16.01% 26.67% 49.64% 7.68% 42.68% 57.32%

2008-09 06 Math 6490 - 
6499 

99.3% 7.79% 14.98% 51.17% 26.08% 22.77% 77.25%

2008-09 06 Reading 6480 - 
6489 

99.3% 7.68% 22.06% 41.30% 28.97% 29.74% 70.26%

2008-09 06 Writing 6480 - 
6489 

99.3% 11.34% 35.69% 40.38% 12.60% 47.02% 52.98%

2008-09 07 Math 6480 - 
6489 

99.4% 10.27% 17.22% 52.53% 19.99% 27.48% 72.52%
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2008-09 07 Reading 6480 - 

6489 
99.4% 9.19% 33.74% 53.11% 3.96% 42.93% 57.07%

2008-09 07 Writing 6480 - 
6489 

99.4% 9.77% 25.43% 55.99% 8.81% 35.20% 64.80%

2008-09 08 Math 6300 - 
6309 

99.5% 16.56% 21.38% 45.84% 16.21% 37.95% 62.05%

2008-09 08 Reading 6300 - 
6309 

99.4% 7.75% 27.35% 51.51% 13.40% 35.10% 64.90%

2008-09 08 Writing 6290 - 
6299 

99.4% 15.95% 18.67% 53.58% 11.80% 34.61% 65.39%

2008-09 08 Science 6300 - 
6309 

99.4% 16.33% 40.76% 37.32% 5.59% 57.09% 42.91%

2008-09 11 Math 6030 - 
6039 

98.9% 7.78% 29.91% 54.20% 8.19% 37.69% 62.39%

2008-09 11 Reading 6010 - 
6019 

98.8% 11.28% 23.64% 49.81% 15.38% 34.92% 65.19%

2008-09 11 Writing 6020 - 
6029 

98.9% 7.87% 15.22% 55.10% 21.93% 23.09% 77.03%

2008-09 11 Science 5900 - 
5909 

96.8% 20.43% 34.31% 34.60% 10.66% 54.74% 45.26%

Page 1 of 1 
 

 Wyoming Department of 
Education  

 Report generated on: Wednesday, January 06, 2010, 11:33 
AM 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Recent Program Evaluations 
 

Wyoming State Archives       May 2000 

Turnover and Retention in Four Occupations      May 2000 

Placement of Deferred Compensation             October 2000 

Employees’ Group Health Insurance           December 2000 

State Park Fees         May 2001 

Childcare Licensing        July 2001 

Wyoming Public Television       January 2002 

Wyoming Aeronautics Commission      May 2002 

Attorney General’s Office:  Assignment of Attorneys and  
and Contracting for Legal Representation     November 2002 

Game & Fish Department: Private Lands Public Wildlife Access Program December 2002 

Workers’ Compensation Claims Processing     June 2003 

Developmental Disabilities Division Adult Waiver Program   January 2004 

Court-Ordered Placements at Residential Treatment Centers   November 2004 

Wyoming Business Council       June 2005 

Foster Care         September 2005 

State-Level Education Governance      December 2005  

HB 59:  Substance Abuse Planning and Accountability    January 2006 

Market Pay for State Employees       July 2006 

Wyoming Drug Courts        July 2006 

A&I HRD Role in State Hiring       December 2006 

Kid Care CHIP: Wyoming’s State Children’s Health Insurance Program  June 2007 

Wyoming Retirement System:  Public Employee Plan    August 2007 

WYDOT and General Fund Appropriations for Highways   May 2008 

Wyoming Child Protective Services      September 2008 

Department of Fire Prevention and Electrical Safety    December 2008 

 

 

 

 



 

Office of Health Care Licensing and Surveys     July 2009 

Victim Services Division:  Phase I      August 2009 

      

 

Evaluation reports can be obtained from: 
Wyoming Legislative Service Office 

213 State Capitol Building   Cheyenne, Wyoming  82002 
Telephone:  307-777-7881  Fax:  307-777-5466 

Website:  http://legisweb.state.wy.us 



Wyoming Legislative Service Offi ce
213 State Capitol

Cheyenne, WY 82002
Telephone: (307) 777-7881

Fax: (307) 777-5466
E-Mail: lso@state.wy.us

Web Site: http://legisweb.state.wy.us

Wyoming Legislative Service Offi ce
213 State Capitol
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